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1. Executive Summary

In Turkiye, there are significant political and social imperatives for promoting and supporting
lifelong learning to meet the needs of both individuals and the society. Turkish Qualifications
Framework (TQF)was developed and implemented with the mission of encompassing all
existing qualifications in Turkiye, a country with a large population engaged in formal, non
formal, and informal learninglhe goals include ensuring the transparency of qualifications
both nationally and internationally, supporting kifyaassurance processes, clarifying the roles

of various responsible institutions, and facilitating clear pathways for progression between
qualifications. The TQF is equipped with policy tools designed to support the philosophy of
lifelong learning.

On March 29, 2017, the TQF was referenced to the European Qualifications Framework (EQF).
Following the enactment of the Regulation on the Principles and Procedures for the
Implementation of the Turkish Qualifications Framework in 2015, the TQF gainagiabffi
status. Its referencing to the EQF within just two years of its establishment marks a significant
milestone for Tarkiye.

The updated TurkiyReferencing Report, published in B)2eflects important advancements
iNTQFRO s | mp | eSgeifitaneptogressmasbeermade through stakeholder engagement.
Key milestones include the completion of legislative worrkitiation of inclusion of
qualifications into the TQFsettingquality assurance criteria for qualifications, aindftingof
Quality Assurance Documents by responsible institutions, detailing how these @areeria
applied These developments are highlighted in theéatgd Referencing Report.

Besides the various Regulations that govern the implementation and operation of the Turkish
Qualifications Framework, numerous Procedures and Principles detailing essential aspects,
along with guides and manuals aimed at assisting the institutions rddpofwi these
processes, have been developed. The legislation that directs the qualification placement in the
TQF has led MONECOHE, and VQA to create and publicly share their Quality Assurance
Documents?

In the process of implementing the Turkish Qualifications Framework (TQF), the responsible
institutions have started their work to ensure the necessary conditions for including their
qualifications in the TQF. There are three main conditions for a quasiditto be included in

the TQF. These conditions, which are detailed in the rest of the report, are: ensuring quality
assurance for the qualification, its inclusion in Thekish Qualifications Database YVT),

and the alignment of the information inYVT with the relevant qualification type
specifications

In this context, the three responsible institutions (MoNE, VQA, and CoHE) have prepared the
qualification type specifications which have been approved by the TQF Management
Structures. The qualification typspecificationsnot only allow for the classification and
comparison of different types of qualifications but also play a key role in determining the level
at which a qualification will be placed by defining the minimum standards for learning

'https://tyc.gov.tr/ ycaly8lin#8 2 BRleBtlad8giarlidled&bsedsd @ hf=2

8



outcomes. Qualifications that are at the same level but show significant differences in terms of
function, learning outcomes, credit value, or orientation are defined through the "qualification
type specifications' Thesespecificatiors are one of the core components of the TQF and
systematically present the common learning outcomes of programs under a specific
qualification type.

For example, for Level 6 of the TQF, two qualification tgpecificationdiave been approved

and put into effect by the TQF management. These are the Level 6 VQA Vocational
Qualification Certificate qualification typspecification prepared and presented by VQA, and

the Bachelor's Degree qualification tygeecification prepared by CoHE. These qualification
typespecificationgepresent the general provisions that apply to all qualifications at that level,
as determined by the relevant institution. Thespnce of a qualification tys@ecificationfor

a level does not mean that the qualification has been placed at that level by the responsible
institution, but it is a prerequisite for the qualification to be placed at that level.

For example, after the approval of the Level 6 Bachelor's Degree Qualification Type
SpecificationForm in Appendix 6, the information related to the Gazi University Pharmacy
Bachelor's Degree gqualification, found in Appendix 6, should be entered into the database in a
manner that is consistent with the approved qualification sgeeification Indeed, in the
learning outcomes section of the qualification tgpecification the encompassing statement
"having advanced innovative expertise skills to solvamex, unforeseen problems in a job or
learning field" applies to all qualifications under that qualification type (Bachelor's Degree).
However, the specific expertise skills for that qualification are included in the learning
outcomes for the qualificatio For instance, the learning outcomes for a Bachelor's Degree in
Sports Management offered by a university would relate to solving complex problems in sports
management, in line with the advanced expertise skills described.

As of the writing of this report, the implementation process has led to the inclusion of a total of
1723 qualifications in the TQF, with 1325 undeéoHEs purview and 398 under VQA's
management.

The Qualifications Database of Turkif@YVT) serves as a digital platform that encompasses
all qualifications (such as diplomas, certificates, and documents) issued by NI@HNIE,

VQA, and other associated institutions/organisations. TYVT is connected with the Europass
portal. As ofthe date of this report, TYVT contains 385 qualifications.
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Figure1: Qualifications in TYVT

All qualifications managed by the VQA are attained through the assessment of prior learning.
When examined within this framework biécomes clear that the importance attributed te non
formal and informal learning is significant, especially when combined with the substantial
amount of formal education.

Inclusivity is a core principle of the TQF. Since the early days of its development, involvement

of key stakeholders and soci al partners has
to inclusivity. This is not only because the development and impiatien of the TQF require
collaboration among stakeholders, but also because the TQF serves as a tool to strengthen
cooperation and partnerships across all areas of education and training.

This process was managed by the TQF Department Secretariat within the Vocational
Qualifications Authority (VQA), in collaboration with the VQA, Ministry of National
Education (MoNE), Council of Higher Education (CoHE), Higher Education Quality Council
(HEQC), professional organizations, trade unions representing workers and employers, and
other relevant socigbartners In a similar vein, both public and social partners have equal
representation within all governance structures that oversee the operatienT@¥F, totaling

22 members. Analyzing the membership composition of the TQF Board, which influences all
technical studies, reveals that the proportion of representatives from the relevant institutions,
the primary qualification providers, bolsters this inclusive engageniéthin the Board, the
responsible institutions are represented by MoNECGotdE, each having 5 members, and VQA

with 3 members, with decisions being made unanimously.
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The national foundation of th&irkiye Referencing Report is built upon the regulatory
frameworks created for nearly all transparency tools established within the TQF. These
regulatory efforts are detailed in the relevant sections of the Report. Recognizing the
international dimension as a ke&yement of the TQF philosophy, all actions within the
framework are conducted with careful consideration of global developniRetsilarand
consistent participation in Europegmrocessesincluding the Copenhagen and Bologna
Processes, the referencing tbe TQF to the EQF, and the active promotion of ongoing
international participation through key events such as conferences, seminars, and workshops,
highlight the importance attached toingernational dimension.

DifferencesBetweenFormer Report and Current Report

Compared to former version, current version of Tiekiye Referencing Report contains
several differences in terms of structure and content. Such differences strengthen compliance
of the report with the EQF referencing criteria, enhance its applicability at national level and
make it more explanatory for stakddhers. The readdriendliness of the report was improved
through new sections and subheadings. In particular, subjects such as quality assurance, data
management, placing qualification in the framework, logo use and stakeholder participation
were elaboragd.

The most striking change in terms of structure is seen in organizational order of the report.
Scope of the report was extended by raising number of parts of the new draft from five main
sections to nine, thus offering a systematic and modular form. Exec8timmary and
Introduction sections are positioned as main sections to make strategic information more
accessible. Use of standard subheadings for every institutional unit heightened consistency and
intelligibility of the report considerably.

Quality assurance systems, which were previously stated to have deficiencies, were discussed
in a broader manner. Creating separate quality assurance parts for every responsible body
ensures that institutional responsibilities and processes are undarsio®dlearly. Quality
assurance mechanisms of the Ministry of National Education, Council of Higher Education and
Vocational Qualifications Authority are explained in detail.

Information management and feedback systems gained a special importance in new version.
These systems described under separate headings for every institutional unit allow for a more
effective management for monitoring and assessing qualifications. lecsaidthat inclusion

of Qualifications Database of Turkiy@as a separate section is a substantial step in reinforcing
digital background of the system.

Stakeholder participation and consultation processes are discussed as an independent part in the
new version. Such amendment ensures systemat
development and implementation of the TQF as well as showinggh#éicance given to
stakeholder participation. Furthermore, section of lessons learned and future developments
demonstrate the strategic approach for continuous improvement of the system.

Use of visual elements is another important change that raises intelligibility of the report.
Diagrams were utilized as much as possible to visualize processes, structures and relationships,

11



thereby facilitating comprehension of complex information. Addition of instructions regarding
the TQF logo and its use contributes to consolidation of corporate identity and clearer
expression of the TQF placement processes.

Implementation focus of the report was strengthened especially through detailing of quality
assurance systems and clarification of operational processes. Standard processes and
procedures identified for every institutional unit indicate practical applitabf the system.

Abovementioned developments made the TQF Referencing Report more explanatory at both
national and international levels. Particularly, increasing information on quality assurance
systems, raising stakeholder participation, developing information managsysésms and
clarifications about the TQF logo make up a solid ground with respect to comprehensibility, so
that the TQF can be implemented in a sustainable way by all users.

12



Table 1.Turkiye Referencing Reports: Table of General Content Differences

Former Report (Old Content) Draft Report (New Content) Evaluation on Change

Executive
Summary

Introduction

Education and
Qualifications
System in
Tarkiye

Turkish
Qualifications
Framework

Criteria
Stakeholder
Participation
Challenges and
Future Steps

Appendices

Executive summary is far reaching.

It contains a standaidtroduction.

Subheadings are detailed. MoONE, Cot
and VQA are described quite
comprehensively.

Progress and structure of the TQF are
described.

There are detailed answers based on
criteria.

It contains detailed, but general
information.

There are general challenges and
suggestions.

There is conclusion part in the context
of the report.

Various documents as appendices
Appendix 1: Cros&Referencing of the
Level Descriptors in TQF, EQF and
QFEHEA

Appendix 2: Quality Assurance of
Qualifications under the responsibility
of Ministry of National Education
Appendix 3:Quality Assurance of
Higher Education Qualifications
Appendix 4: Quality Assurance of
Qualifications in National Vocational
Qualifications System

Appendix 5: Statements of Internation
Experts

Appendix 6: TQF Level Descriptors
Appendix 7: Qualification Types,
Levels and Responsible Bodies in TQ!
(Provisional)

Appendix 8: Template for Qualificatior
Type Specification

Appendix 9: Member Lists

Appendix 10: Mutual Agreement of the
Responsible Bodies on the Referencir
Process

Appendix 11: List of Member
Institutions and Organizations in
Feedback Forum

Appendix 12: Glossary

Executive summary is simpler and
more focused.

Reasons for update and new
developments were included.

More simplified. The section
focuses on quality assurance,
feedback mechanisms, digital
systems and TQF Placement
processes which are important for
the TQF.

Structure of the TQF, qualification:
database and logo use are
elaborated.

10 criteria were simplified and
concrete examples were added.
Participation processes and
feedback mechanisms were
strengthened.

Lessons learned and future target:
aredetailed.

There is conclusion part in the
context of the report.

Appendix1: CrossReferencing of
the Level Descriptors in TQF, EQF
and QFEHEA

Appendix2: Statements of
International Experts

Appendix3: TQF Level Descriptors
Appendix4: Member List
Appendix5: Skilled Worker
CertificateQualification Type
SpecificationForm

Appendix 7: Glossary

Appendix 8: Mutual Agreement of
the Responsible Bodies on the
Updating Process

Executive summary offers cleare
and more encapsuled informatio

New introduction highlights
current developments and reaso
for revision.

Functioning of systems gained a
more simple and understandable
structure.

Studies on digital integration anc
visibility of the TQF are
underlined.

Answers about criteria became
clearer and more understandabls

Participation process became
more transparent and inclusive.

Futureoriented strategic planning
was brought to the forefront.
There is conclusion part in the
context of theeports.

A more effective report was
created by reducing number of
appendices. The report was
harmonized with content.
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We would like to express our gratitude to the 20&iting team of theTl rkiye Referencing

Report, which presents our country's education system and current developments in their most
up-to-date form, the international experts who contributed (names will be updated as they are
finalized), the Referencing Report Working Group, thaffsof the TQF Department, all
institutions and organizations involved in the preparation of the Referencing Report, and the
VQA staff for their valuable support.

2. Introduction

The European Qualifications Framework (EQF) was recognized as a product of the European
Union's policy cooperation in education and training through the Recommendation on the
European Qualifications Framework for Lifelong Learning, issued on April 23, 2008
(2008/C/111/01), by the European Parliament and the European Commission. In accordance
with the EQF Recommendation, it is advised theional qualifications frameworks, aligned

with national legislation and practices, be developed and referenced EQthdevels in a
transparent manner to associate national qualification systems with theTEQEuropean
Commission Recommendation 2017/C 8189/03 on the European Qualifications Framework
(EQF) for lifelong learning, released in 2017, reiterates the elements of the 2008
Recommendation but highlights the necessity to revise how countries' @ui@iifec
frameworks are referenced in relation to the EQF.

In this context, the efforts undertaken led to the drafting of the Turkiye Referencing Report,
which outlines the country's education and qualification system and relates the Turkish
Qualifications Framework (TQF) to the EQF. The report was presented QR Advisory

Group at a meeting held in Brussels on March 29, 2017, leading to the referencing of the TQF
to the EQF. The Turkiye Referencing Report 20s beerdrafted toindicatethe current
status, intuding the latest developments, and to reflemtent amendments to the national
qualifications system, while ensuring transparahecgughupdating theeQF Advisory Group.

The Turkiye Referencing Report ZDgeflects recent developments following the referencing

of the TQF to the EQF, in line with both national and international policies. The report aims to
provide a transparent and cleatpre of Tirkiye's education and qualifications system while
addressing the criteria outlined by the EQF. Transparency and clarity are ensured through a
qualitative methodology.

The reporthas ten sections, including the executive summary, introduction, results, and
appendices. The technical section begins in the thirdvplagt,e the background of the national
qualifications system is presented under separate headings for each level. This section details
the operation of quality assurance criteria and systems, explaining the mechanisms responsible
for their functioning, andfurther outlines the processes that ensure the reliability and
consistency of qualifications.

The fourth section discusses the TQF and its components, highlighting the development, role,
and key concepts of the TQF, as well as the relationship between the TQF and the EQF.

The fifth section consists of comprehensive responses to each of the EQF Referencing Criteria.

14



The sixth chapter addresses the-seltification of the TQF to the QEHEA. The responses
regarding the each of the seven criteria and six procedures in toesigitation are included
in this chapter.

Theseventhsection describes how relevant institutions and organizations have contributed and
participated in the TQF's referencing process, with stakeholder involvement considered at every
stage of the process.

The eighth section addresses the challenges encountered during the implementation and
referencing of the TQF, the actions taken since the previous reporting period, ongoing efforts,
planned initiatives for the future, and improvements to be made in the TQF imp¢iorent
process.

The ninth section is the conclusion, providing a seMaluationbased on the worgerformed
since the first referencing process.

The tenth section contains the "Appendicesd' order b keep the report as clear and
comprehensibleas possible, additional information, reference documents, and relevant
regulations are included in this section.

3. Education and Qualifications System in Turkiye

This section provides a brief summary of Turkiye's education system and qualifications.

The education and trainingystemin Turkiye is planned and executddrough close
collaboration among the Ministry of National EducationofME), the Council of Higher
Education CoHE), and all relevant publiand private bodies as well ascivil society
organizations.

According to Article 42 of the Constitution of the Republic afliye, education and teaching

are carried out under the supervision and control of the state, based on contemporary scientific
and educational principles. Educational institutions that are contrary to these principles cannot
be established. In this frameworkl, @ducational services are provided through the state and
under its supervision, ensuring equality and compliance with regulations. The principles
regarding foreign languages to be taugn educational institutions, as well as the rules
governing schools that provide education in foreign languages, are also subject to the same
provisions and are regulated by law.

In accordance with the Constitution, the relevant laws and subordinate regulations have been
published. Article 1 of th&lational Education Basic Lagtaw No. 1739) explicitly states that

the law encompasses the fundamental provisions regarding the state's duties and responsibilities
in the field of education and teaching, within a system integrity. Similarly, it is stipulated that
the Turkish educatio and teaching system is organized to achieve the objectives outlined in
the law, and the specific purposes of various levels and types of educational institutions have
been determined in accordance with the general goals and the fundamental printplés lis

2Constitution ofr ktilyee Republic of T
https:// www. anayasa.gov.tr/tr/ mevzuat/ anayasal/#: ~:1tex
m»w20ve, gwC3%WB6zeti MmW20vewW20deneti mi %20alt %C4%Blnda%20
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https://www.anayasa.gov.tr/tr/mevzuat/anayasa/#:~:text=MADDE%2042%2D%20Kimse%2C%20e%C4%9Fitim%20ve,g%C3%B6zetim%20ve%20denetimi%20alt%C4%B1nda%20yap%C4%B1l%C4%B1r
https://www.anayasa.gov.tr/tr/mevzuat/anayasa/#:~:text=MADDE%2042%2D%20Kimse%2C%20e%C4%9Fitim%20ve,g%C3%B6zetim%20ve%20denetimi%20alt%C4%B1nda%20yap%C4%B1l%C4%B1r

the law. Article 4 of the law specifies that educational institutions are open to all individuals,
without discrimination based on language, race, gender, disability, or religion. In this
framework, all types and levels of educational institutions, bothigpand private, are part of

the integrity of the education systém.

The education systemasvidedinto two main sections: formal (structured) education and non
formal (semistructured) education. In addition, informal (unstructured) learning is recognized
through validationprocessesnanagedmainly by the Vocational Qualifications Authority
(VQA). The validation of vocational qualifications is primarily conducted by certification
bodies that are authorized by the VQA using established and accredited systems. A summary
of the education system and level informatiofiiimkiyeis provided below, with further details
included in the applicable sections.

SNat onal Educatr&knyRBas ¢ Law of T
https://oygm. meb. gov.tr/ meb ys dosyalar/ 2017 _11/0814

16


https://oygm.meb.gov.tr/meb_iys_dosyalar/2017_11/08144011_KANUN.pdf

Table2. TQF, TQFHE Levels,QualificationTypes and ETS Credits

| TQF, TQF-HE LEVELS, QUALIFICATIONS TYPES AND ECTS CREDITS |

Higher Education QUALIFICATIONS | LENGTH TOTAL ECTS
Levels / Cycles TYPES CREDITS

(Year) (Year x 60 ECTS)

QF- | EQF-

EHEA | L  TQF & TQF-HE

Doctorate

Specialisation
in Medicine

Specialisation
in Dentistry

Proficiency in
Art

Master's
Degree 2 120
with Thesis

Master's
Degree 1-15 60 - 90
without Thesis

Bachelor's
Degree 4 240

Associate’s 2 120

Cycle Degree
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3.1.Education and Qualifications System under the Ministry of National
Education

Governed by the National Education Basic Law No. 1739, the national education system
consists of two main sections: "Formal Education” and “fomal Education® MoNE is the
mainauthority for carrying out and coordinating all educational activities through a centralized
approach. Curricula are developed by MoNE and implemented at the national level.

In 20122013 academic year, compulsory education in Turkiye was extended from 8 to 12
years. The system, applied as 4+4+4, consists of 4 years of primary, 4 yeaes sécondary

and 4 years olpper secondary educatioithe compulsory education period, excluding
preschool, generally covers the age range of 6 to 18 years.

In nonformal educational settings, a variety of completion certificates are awarded for courses
conducted by the General Directorate of Lifelong Learnibg (LLL) and the General
Directorate of Private Education Institutioni3@ PE), accessible to individuals regardless of
their age or educational background.

Credentials at all tiers, which fall under the jurisdiction of distinct General Directorates within
the Ministry of National Education, serve as official documents endorsed by the Ministry of
National Education.

3.1.1 Structure and Functioning of the Ministry of National Education

Education is one of the core functions of 8tate in Turkiye, and all educational processes are
supervied and oversenby the State. The Ministry of National Education (MoNE) is the
highest governmental authority responsible for overseeing the edusgtiem. MoNE'snain

duties include planning, improving, and implementing the country's education system. MoONE
hascentral, provincial, and overseas branches.

As regardseducational activities, the opening, monitoring, and closing of schools, the
development of curricula, the appointment and relocation of teachers, as well as financing and
investment decisions, are tdkenby MoNE at central levelDecisions made at local legelre

i mpl emented by MoONEOGs provincial and distric

All curricula, including programs for each level, are developed by the relevant units of MoNE,
submitted to the Board of Education (BoE) for vatidn, and come into effect after receiving
the Minister's approval. These curricula are reviewed and updated when necessary.

Public schools are financed through the state budget via MoONE, and the facilities are publicly
owned. These schools provide education to children and youth across the country. Textbooks
and educational materials used at all levels of education in puldigp@wate schools are
determined by MoNE and distributed to students free of charge.

Furthermore, use and development of teaching technologies by both teachers andatidents
considered importanAs of 2024, 99% of classrooms in formal education are equipped with

‘https:// www. mevzuat.gov.tr/ mevzuat ?Mevzuat No=1739&Me
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smart boards. These technokggssist both students and teachethéuse ofliverse learning
methods and accessing richer content.

Formal and not#fiormal education units operating as part of "Formal Education” and-"Non
formal Education,” are shown in Figure 3

é FORMAL AND NON-FORMAL )
EDUCATION WITHIN MONE

¥ Formal Education Non-formal Education ¥

» Preschool Education Public Education <

» Primary Education Open Education <

» Lower-Secondary Education Advanced Technical Institutes <

L » Upper-Secondary Education Special Education <
MoNE Private Education < )

Figure 3 : Formal and Norformal Education Within MoNE

In accordance with the Law No. 5580 on Private Educational InstitBtiprigate institutions

such as prrimary schools, primary schools, lowsecondary schools, and high schools
operate within the formal education sector. Various private courses, private education courses,
private social activity centers, private social activity and development centers, prisateice

training centers, priva distance education courses, private transportation services vocational
education and development courses, special education and rehabildatitars, private
vocational education centers, driveroy |icen
courses operate within the normal education sector.

Formal Education

Formal education refers to structured education provided to individuals of specific age groups
and at the same educational level, following a set of pugesigned curricula and conducted
regularly in a school setting. Formal education includes preschdolary and secondary
education institutions governed by the Ministry of National Education (MoNE), and higher
education institutions governed by the Council of Higher Education (CoHE)

tps:// www. mevzuat.gov.tr/ mevzuat metin/ 1.5.
https://sgb. meb.gov.tr/www/icerik_goruntule
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Preschool Education

Preschool education aims to promote the physical, mental, and emotional development of
children who have not yet reached primary school age, to foster good habits, prepare them for
primary education, and ensure correct and proper speech. It is a syseelmedittonal process
designed to support the individual 6re,soci al
linguistic, and mobility development from birth until starting primary school. Official pre

primary education institutions are free of charge] attendance is voluntary. However, it is
mandatory for children with special education needs who are 36 months of age ér older.

Primary Education

Primary education constitutes the first four years of thge? compulsory education system.

It encompasses the education of children aged 6 to 9. In addition, children aged 66, 67, and 68
months whose parents have submitted a written consent may ascobed in the first grade

of primary school. Primary school curricula are studmmtered, with an emphasis on active
student participatich

Lower-Secondary Education

Lower-secondary education encompasses the second four years ofyharl&mpulsory
education system. It includes the education of children aged 10 to 13.

Academic performance in lowsecondary education is assessed based on scores the students
receive from exams, participation in class activities, and project work where applicable. After
completing lowersecondary school, students transition to wgeeomary education based on

their endof-year scores from grades 6, 7, and 8, and results from centralized exams.

For citizens aged 14 and above who completed primary school but were unable to attend lower
secondary school, the opportunity to complete secondary education is provided through
distance learning, specifically through the Open Le#econdary School govexd by the
Directorate General for Lifelong Learning (DG LLY).

Upper-Secondary Education

Upper secondary education constitutes the final four years of theatZompulsory education
system. Upon completing upper secondary educ
Di ploma. 06 Secondary education cdd&tens Fot he eo
individuals over 18, education is provided through open education.

According to the MoNE Secondary Education Institutions Reguf&fiarmpper secondary
institutions are classified and defined as follows: Uggsmondary schools are feyear
institutions providing education arichining, operating either as boarding or day schools, to
which students transition after completing lovwsecondary schools or imahatip lower
secondary schools. These institutions are:

"Thttps:// www. mevzuat.gov.tr/ mevzuat?Mevzuat No=199428&M
Shttps:// mufredat. meb. gov. tr/
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a) Science high schools, social science high schools, Anatolian high schools, fine arts high
schools, and sports high schools,

b) Anatolian Imam Hatip high schools,

c) Vocational and technical Anatolian high schools, muitigram Anatolian high schools,
special education vocational high schools, and vocattomaing centers,

d) Education campuses,

€) Research and Development Education and Practice Centers (ARGEM) that offer special
secondary education programs.

Fine arts high schools aim to provide students with fundamental knowledge and skills related
to fine arts and contribute to the training of qualified professionals in the field of fine arts. Sports
high schools aim to equip students with the necessary lkdge and skills in physical
education and sports, and contribute to the training of qualified professionals in these fields.

In upper secondary institutions that admit students through centralized exams, preparatory
classes may be opened in the ones deemed appropriate by the Ministry, covering part or all of
the set quota for that year. The principles and procedures relatedl@stablishment, closure,

and naming of upper secondary institutions are laid down by MoNE

As shown in Figure %elow, UppeiSecondary Schools are presented under three main
categories.
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Level 4 of the TQF. The name of the diploma varies depending on the type of school, such as
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AAnatolian High School Di pl oma, 0 AScience Hi
School Di pl oma, 0 or AVocati onal and Techni c
information on the diploma would also differ based on the type of school attendedeand th
curriculum completed.

Vocational and Technical Secondary Education

Vocational and Technical Upp&econdary Schools are affiliated with the Directorate General
for Vocational and Technical Education (DG VTE). Vocational and technical education is
provided through official uppesecondaryschoolsgoverned by the DG VTE or private
institutions regulated under the Private Education Institutions Law No!558@ coordinated

by the DG PEI, as well as through the Vocational Open High School operated by the DG LLL.

The curricula of vocational and technical uppecondary schools are updated in alignment
with the NationalOccupationalStandards published by the VQgursuant to Presidential
Decree No. 42 When necessary, new curricula are developed in consideration of both national
and internationabccupationaktandards.

Vocational and technical uppsecondary schools aim to train a qualified workforce aligned
with national and international standards in sectors such as industry, commerce, textiles,
construction, tourism, chemistry, agriculture, and health care.

These institutions ensure that students acquire professional knowledge and skills, along with an
entrepreneurial mindset, professional ethics, occupational health and safety awareness, and
social and environmental responsibility. Through these prograodergs are prepared for
employment while also fostering effective work habits.

Through the Skills Development Program, courses are offered via craft workshops for students
who are willing to join the program while they are enrolled in an official public or private
primary and uppesecondary school, starting from Grade 7. These eswisn to help students
acquire basic vocational skills, foster an appreciation for professions, facilitate access to
careers, enhance their academic and vocational achievements, provide a broad range of career
options, and support their foundational vomaal development while encouraging lifelong
learning4.

Vocational and Technical Anatolian High Schools

Graduates of Vocational and Technical Anatolian High Schools receivieYhe c at i on a l 8
Techni cal Anatolian High School Di pl oma, 6 ¢
request, graduates are also provided with a Europass Certificate Supplement, detailing the
learning outcomes achieved during their education, as well asrescFipt of Completed

Courses, Modules, and Credits. This document includes the name of the workplace where the
student completed their vocational training or internship.

Y“https:// www. mevzuat . gov.tr/ mevzuatmetin/1.5.5580. pdf
BPresidenti ant tDpesc:ir/e/ewvNw..med4v zuat . gov.tr/ mevzuatmetin/ 1¢
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Vocational Training Centers

Vocational training centers are vocatioseathools operating at the upggrcondary level. These
centers function under the Directorate General of Vocational and Technical Education (DG
VTE) and, for private institutions, under the Directorate General of Private Education
Institutions (DG PEI) asqy Private Education Institutions Law No. 5580.The duration of
education in these centers is four years.

Vocational training centers offesemiskilled and skilled worker programs, integrating
theoretical and practical training in a complementary manner. The academic year consists of 36
weeks, and in addition to core courses, elective courses are available for students aiming to
achievea Vocational High School Diploma.

There is no age limit for attending vocational training centers. Students typically spend one or
two days per week in theoretical education at the centers and the remaining days gaining hands
on vocational training in workplaces. In order for studenteéeive workplace training, the
enterprise must have an experienced trainer.

After completing three years of training, students &h® successfukceive thesemiskilled
WorkerCertificate(Level 3) and after four years, they are awarded.tnel 4Skilled Worker
Certificate, enabling them to transition into professional life. Holders oSkiléed Worker
Certificate can open their own businesses independently without requiring any additional
certificates

Furthermore, those who earh.@vel 4Skilled WorkerCertificate and successfully complete a
pedagogical training course may obtain the Master Trainer Certificate, allowing them to be
employed in a workplace to train apprentices in their respective felds.

Private Education

Private education services in Turkiye are carried out in accordance with the provisions of the
Private Education Institutions Law No. 5380nstitutions providing services under this law
include preschool education institutions, primary schools, ke&eondary schools, upper
secondary schools, special education schools, various courses, private education ceurses, in
service training centerslistance education courses, social activity centers, development and
social activity centers, construction machinery courses, motor vehicle driving courses,
vocational training and development courses on private transportation services, as well as
specideducation and rehabilitatiarenters?.

Private education institutions operating under Law No. 5580 use curricula approved by the
Ministry of National Education (MONE). These institutions organize educational activities
either with or without certification. As part of certified educational &g, trainees attending
certified institutions receive a Course Completion Certificate if they succeed in the exams held
at the end of the progranihe activities of these institutions are managed through the MoNE

Yhttps:// www. mevzuat . gov.tr/ mevzuatmetin/1.5.5580. pdf
¥https:// meslegimhayat-emi méem. gov.tr/egitim/ mesleki
Y"https:// www. mevzuat . gov.tr/ mevzuatmetin/1.5.5580. pdf
B¥https://ookgm. meb. gov. tr/
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Information Management System (MEBBIS) and thervate System available https://e
ozel.meb.gov.tr

Non-formal Education

Non-formal education activities are carried out under the coordination of the Directorate
General for Lifelong Learning (DG LLL) and the Directorate General for Private Education
Institutions (DG PEI), in line with the MoNE Lifelong Learning InstitutionsgRlatior® as

well as relevant principles and procedures. The DG LLL is responsible for coordinating the
activities of open education institutions (lowsscondary schools, high schools, imhatip

high schools, and vocational technical schools), advanced technstltes and nofiormal
education institutions (public education centers, coui$es)

The DG PElI is responsible for overseeing various private courses, private education courses,
private social activity centers, private development and social activity centers, prsateioe

training centers, private distance education courses, ptnagigportation services vocational

training and development courses, special education and rehabilitation centers, private
vocational training centers, driverdés | icen
machinery courses.

Vocational and technical courses and general courses provided in lifelong learning institutions
are designed to complement formal education curricula, equip individuals with equivalent
qualifications when needed, and benefit from all available resouncegdgration.

These programs are prepared or commissioned by the respective Directorates General and are
implemented after obtaininthe Ministryd sapproval. The practical implementation of these
programs is monitored, and updates are made as necessary based on emerging needs. Each
program specifies its legal basis, admission requirements, qualifications of the educators
involved, objectives, duratiband credits, content, assessment and evaluation methods, tools
and materials to be used, and the type of certificateedssi the end of the course. For
vocational and technical ndormal education programs, module information sheets are also
prepared for each module included in the programs.

Duration of programsare determined based on the knowledge, skills, and competencies.
Programs areegularlymonitored to assess whether they meet the expectations of the sector,
educators, and trainees, with evaluations and improvements carried out by the Directorates
General.

Lifelong learning institutions comprise public education centers, advanced technical institutes,
and open education schools that offer distance learning opportunities, which operate under the
Directorate General to organize lifelong learning activitiesef©powerSecondary School,

Open High School, Open Imam Hatip High School, Vocational Open High School, and
Vocational and Technical Open High School). Public education centers are institutions that
offer courses and educational activities within the sadpiéelong learning.

WW. mevzuat . gov.tr/ mevzuat ?Mevzuat No=24507&M
bogm. meb. gov. tr/
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Advanced technical institutes are educational institutions that focus on researching and
upholding cultural values and traditional arts without compromising their authenticity, archive
them, pass them on to future generations, and promote them on natidnedternational
platforms. These institutes may consist of research, design, promotion, and marketing units and
combine artistic education with production activities. They also implement course programs
and equivalence programs for all types of horizoatad vertical transitions, enabling the
issuance of certificates. Open education schools provide education at thedomedary, high
school, Imam Hatip high school, and vocational high school levels, along with course and
certificate programs, utilizopdistance education technolodfes

Nonformal education includes public education programs designed for purposes such as
improving existing skills, acquiring new professions, utilizing free time, pursuing hobbies, and
fosteringseltdevelopmenthrough shorterm course programs. Public education programs are
offered at varying durations and levels by Public Education Centers, authorized public
institutions, educational institutions, or private and voluntary organizations. Target groups
generaly include adults and individuals who have l&ftmal education; however, these
programs are available to everyone regardless of age, gender, or education level.

Public education programs are available on theaey gEeNonfgrmal) system ahttps://e
yaygin.meb.gov.trand are divided into two main categories as general education programs and
vocational and technical education programs:

A General Education Programs These courses cover topics such as health, family life,
parentchild education, citizenship educatiorself-developmentand social and rural
development.

A Vocational and Technical Education Programs These courses include programs
related to employment, skill development, and subjects like information technologies.
Employmenirelated programs are formulated, implemented, and monitored by the Ministry of
National Education.

Programs for employees are developed in cooperation with relevant industry and implemented
at Public Education Centers. Vocational and technicalfoonal education courses are
designed in a modular structure based on NatiOealpationaStandards. These courses aim

to align with vocational education programs and the curricula implemented in vocational and
technical secondary education institutions, allowing for horizontal and vertical transitions
between programs. Individuals who sucta§scomplete the courses held at Public Education
Centers and private education institutions are awarded a "Course Completion Certificate," while
those who only attend and do not undergo an assessment process neceéittermance
Certificate.”

2https:// www. mevzuat.gov.tr/ mevzuat?MevzuatNo=24507&M
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SpecialEducation

The Directorate General for Special Education and Guidance Services (DG SEGS) under the
Ministry of National Education (MoNE) is responsible for coordinating educational services
designed to meet the educational and social needs of individuals who exifificant
differences from their peers in terms of individual and developmental characteristics as well as
educational competencies. These services are carried out using specially developed curricula,
specially trained personnel, and appropriate setfihigs

Special education services are implemented based on the individuals' educational levels and
specific needs. Institutions operating under the DG SEGS that address these needs include:
Schools for Physically Disabled Students, Schools for Visually Impattetests, Schools for

Hearing Impaired Students, Special Education Nursery Schools, Special Education Vocational
School s, Special Education Practice School s/

Each institution has distinct criteria for admitting special education students. Students are
admitted to these institutions based on educational assessments and diagnoses conducted in
guidance and research centers. In addition to these institutionsiduadsy with special
education needs can, under certain conditions, receive education alongside their peers through
inclusion/integration practices. They can also continue their education in special education
classes or support education rooms establisnedhools attended by their peers.

The educational services provided at BKLSEM
offer supplementary education to students identified as gifted, in addition to the general formal
education.

Educational activities athooBhKursSeEHdr oa weekddysok d o u
weekends. The aim of BKLSEM education is to
tailored to their interests, talents, and potential, enabling them to develop advanced cognitive,
social, personal, and acaderskills?,

In line with the Private Educational Institutions Law No. 5838private special education and
rehabilitation centers operate with the authorization of the Ministry of National Education to
open institutions after obtaining workplace permits. These centers provide stggdutation
services for individuals with special needs in seven different areas.

Individuals eligible for suppaiste education services include those identified with a minimum

of 20% disability through the Adult Disability Health Board Report issued by authorized health
institutions or organizations, or children under 18 diagnosed with special needs through the
SpecialNeeds Report for Children. These individuals undergo educational assessments and
diagnoses by special education evaluation boards. Those determined eligible receive 8 hours of
individual and/or 4 hours of group educatipar month at private special education and
rehabilitation centers. This education is designed for individuals with visual, hearing, mental,
or physical disabilities, as well as those with language and speech disorders, specific learning
disabilities, or atism spectrum disorder.

2https://orgm. meb. gov. tr/
B2https:// orgm. mewes geawetrtkrefrzad deiviibi temi k/ 1955
https:// www. mevzuat.gov.tr/ mevzuatmetin/1.5.5580. pdf
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The supporve education provided at private special education and rehabilitation centers is
designed to enable individuals with disabilities to participate in social life and the workforce,
enhance their abilities to the highest extent possible, develop fundamefehrsebnd
independent living skills, and adapt to society. All costs of these support education services are
covered by the Ministry of National Education.

3.1.2 Assessment and Evaluation National Education

Assessment and evaluation activities in-gchool, primary, and lowesecondary schools

affiliated with the Ministry of National Education (MoNE) are carried out in accordance with
Articles2022 of the AMinistry of NaSthoobEdachtionFaddu c at i
Primary Educa®ion Institutions. 0

This regulation prescribes assessment and evaluation practices form an integral part of
education and are conducted throughout the educational process. Assessment results are
considered not in isolation but in conjunction with the processes followed, ensuring a holistic
approach. Multfaceted assessment and evaluation are fundamentalssfrsmat and
evaluation activities are conducted with the active participation of both teachers and students.
The results of assessments are used to determine the extent to which the objectives of education
and the learning outcomes defined in the curritalee been achieved. In addition, they help
identify areas where learning outcomes have not been reached and what measures need to be
taken to address these gaps.

In preschool education, assessment and evaluation are addressed from multiple aspects,
including observing the childbds devel opment
holistically, documenting these observations in reports, and evaluhgngjans created and
implemented in all their dimensions. In this context, the assessment of individualsainpod
education is conducted through a holistic ev
Forms, Development Reports, and Portfolios. o

In primary schools, assessment and evaluation are carried out based on a set of established
principles. When assessing and evaluating success, the objectives and learning outcomes
outlined in the curricula are employed as the guiding criteria. In printduyos$ classrooms,
students' success is determined based on their participation in lesson activities, guided by the
teacher, in accordance with the assessment and evaluation principles set forth in the curricula,
with consideration given to their developnterevels.

Academic performance in lowsecondary education is assessed based on scores the students
receive from exams, participation in class activities, and project work where applicable. After
completing lowersecondary school, students transition to wygeeomary education based on

their endof-year scores from grades 6, 7, and 8, and results from centralized exams. Although
51 grade students take exams, results from these exams are excluded from the calculation of
the overall success score for lovggacondar education.

BZMinistry of National -Bdbhoati €mluRagiubatiaod d&mi PMaey
https:// www. mevzuat.gov.tr/ mevzuat ?Mevzuat No=19942&Me
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Upon completing lowesecondary education, students transition to uppeondary education
institutions based on their knowledge, skills, and competencies. This transition is determined
through central exam results, preferences for schools within the-s@pendaryenrollment

zone, preferences for boarding schools outside the zone, central exam scores combined with
talent exam scores, or talent exam scores alone.

Admission to fine arts high schools, sports high schools, andokaralmam Hatip high

schools offering music, Islamic preaching, traditional and contemporary visual arts, and sports
programs/projects is based on talent exam scores and the Secondary Education Achievement
Score (OBP), using a poinb@sed system.

Evaluation methods in generalupgsee condary educati on are gover
Grade Level Passing and Examinations in Ugperondary Education Institutiod | n
assessing academic performance, the learning outcomes defined in the curricula serve as the
foundation and success is determined through written exams, practical exams, performance
tasks, projects, and the scores obtained during vocational traitémgéhips in businesses,
depending on the nature of the course. For students continuing their education through
inclusion/integration, evaluation is based on the Individualized Education ProtEih (
Provincial assessmerand evaluation centers may carry out assessment activities at the
provincial or district level to identify and monitor students’ learning gaps.
Exams, performance tasks, projects, and practical applications are all evaluated out of 100 full
points.Assessment and evaluation is conduéddidwing the laws and guidelines issued by the
Ministry of National Education, and the assessment outcomes are recorded-Bctimote

MESEM systent/

In vocational and technical education, a credit accumulation and transfer sy&€®) (based

on student workload is implemented. 1 credit is awarded for every 25 hours of student
workload. In general education courses (general culture courses), when calculating workload,
25% of the officially determined weekly class hours for these esuaise added to the total
workloadi ncl udi ng st udent s @Gradeatidn oredit poimts dresnotdisedim f s C
equivalence procedures.

In addition, established within the Ministry of National Education in 2014, the Directorate
General for Measurement, Assessment, and Examination Services (DG MAES) analyzes the
results of PISA®, PIRLS, and TIMSZ research, and formulates a country report detailing
students' performance levels and areas requiring improvement. DG MAES then shares this
report with education stakeholders. The results from the research are compiled into reports that
identify areas wherthere is room for improvement at both national and provincial levels. These
reports are designed to inform dalidven decisiormaking and policy development in the
educational sector.

®https:// mevzuat.gov.tr/ Filel/ GeneratePdf ?mevzuat No=18
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https://orgm. meb.gov.tr/ meb iys dosyalar/ 2022 09/201
ROGRAMI TUM_OYRETMENLER_ _YCYN YOL_ HARI TASI . pdf
®http://pisa.meb.gov.tr/

®Phttps://timss. meb.gov.tr/
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The DG MAES provides access to various educational materials for students in primary,
secondary, and neiermal education institutions through a range of digital platforms. In this
context, it regularly shares materials such as activity books, questiks, lraeractive books,

etc., via the Auxiliary Resources Platfo¥trFurthermore, an-monitoring’* module that offers

tests made up of various item types across Turkish language, mathematics, and science subjects
for students in grades 5, 8, 9, and 10, designed to help students experielifeesiaadtions,

is now available for use by both studeatsl teachers. Lastly, the Student/Teacher Support
System $TSS)? using the Education Information Network (EBA) infrastructure offers
individualized learning for students and provides teachers with the opportunity to monitor
students, aiming to improve academic performance.

Within its quality framework, DG MAES works on exam diversity, exam accessibility; data
driven studies that inform education policies, and the reporting of the findings from research.
In view of the arrangements introduced and the applications it sudmiit2020, DG MAES
received 1SO 9001 Quality Management System certification and ISO 27001 Information
Security Management System certification, an international standard guaranteeing the
confidentiality, integrity, and accessibility of its informatian

In accordance with the relevant provisiongled Ministry of National Education's Secondary
Education Institutions Requlatidfh diplomas arawardedbased on the records in th&ehool

system, according to the type of school completed, for those who have been deemed successful
at the end of the assessment and evalwuation
electronic system, and each dotentgiven from Level 2 to Level 4s assigned a unique
security number, which can be checked against the system. Those who have passed all courses
but have not completed their internships are not entitled to receive diplomas.

To be awarded a diploma, students of vocational education centers are required to not only have
earned akilled workercertificate but also complete the additional courses determined by the

Mi ni stry through open secondary education ir
by the Vocational Open Education High School in line with the applicable legislation.

All diplomas awardedby the Ministry of National Education include the following details:
Turkish I'D No, full name, fatherd6s name, mot
the diploma, district and province of the school, school number, diploma number, foreign
language, diploma score, date of issue, duration of education, diploma security number, and,
where applicable, program type and field/branch. The information must be written without

using abbreviations. Diploma numbers are assigned seguea |l | 'y st arting fr
opening date.

%http://yardi mci kaynakl ar. meb. gov. tr
S'https://eizl eme. meb. gov. tr

https://ods.eba.gov. tr

¥Suna, E., kensoy, S., & ¥zer, M. (2021). Mill~"~ Ejiti
At élan G¢gncel Adéemlar (Recent Steps Taken by the Mini
Evaluation). EjitbDer giesKncadour Bal i smf eEducati on and Hu
and Practieeé), 12(23) 51
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Diplomas are signed by the school principal and the relevanipviceipal, or, if the vice
principal is unavailable, by a teacher designated by the relevant directorate of national
education. Diplomas amvardedwithin 20 days after graduation and sent to the directorate of
national education for a cold stamp. In case a diploma is damaged beyond use or lost, it will not
be reissued. Instead, a learning status document will be provided.

Under the Private Educational Institutions Law No. $88®eoretical and practical exams for

students attending private courses affiliated with the Ministry of National Education are
primarily conducted accordingtoh e Mi ni strydéds regul ations, i n
Institutions Regulatiolt, t he Private Motor Vehicl ¥th®river
Private Transport Services Vocational Training and Development Courses Regtldtien

Private Course Examination Guideliféghe Heavy Machinery Operator Training Courses
Guideline4®, and the Private Transport Services Vocational Education and Development
Courses Education Exemption, Inspection, and Control Regul&tidimese exams, including

course completion, level completion, and level determination exams, are coordinated by the

DG PEL.

All qualifications issued by the Ministry of National Educati@oNE) are outlined in Table
3.

Table3. All Qualificationsissued by MoNE
Name of

Qualification
Certificate

TQF EQF
Level

Description

A "Certificate of Literacy" is awarded to citizens who have missed the compu

Certificate of

primary education age and have not learned to read and write, provide:

Literagy Level1 complete the Level | Adult Literacy Course, or to those who have learned tc
and write independently, upon passing the Level | Adult Literacy Place
Exam.
Primary School The necessary qualifications for this certificate can be considered as part
Education High School Diploma Qualification, which will bawardedafter successfully
Certificate! completing 12 years of compulsory education. A "Primary School Educ
Certificate" is awarded by primary schools affiliated with MoNE, using th:
couise Level 2 School system, to those who have completed primary school
Completion ¢ 4 ' P P Y '
Certificate* *These qualifications arawardedby the relevant MoNE departments after {
Social Activity successful completion of various curricula.
Achievement Citizens who can read and write but have not received education at the p
Certificate* school level, and who attend the Level Il Adult Literacy Course to complete
®https:// www. mevzuat.gov.tr/mevzuatmetin/1.5.5580.pdf
%¥https:// www. mevzuat.gov.tr/ mevzuat?MevzuatNo=15970&M
https://www. mevzuat.gov.tr/ mevzuat?Mevzuat No=18408&M
®https:// www. mevzuat.gov.tr/ mevzuat?Mevzuat No=23302&M
https://ookgm. meb.gov.tr/ meb_ iys dosyalar/2021_08/05
04.08.2021. pdf
O“https://ookgm. meb.gov.tr/ meb iys dosyalar/2024_02/ 21
“https://ookgm. meb.gov.tr/ meb iys dosyalar/2019 _05/08
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Level Il Adult
Training
Course
Achievement
Certificate

Lower-
Secondary
School
Education
Certificate?

 Open
Education
Lower
Secondary
School
Education
Certificate
Imam
Hatip
Lower
Secondary
School
Education
Certificate
Semk
skilled
Worker
Certificate

Level 3

Advanced
Technical
Institute
Completion

Certificate Level 4

Skilled Worker
Certificate

Master Trainer
Certificate

Vocational and
Technical
Anatolian High
School Diploma

Level 4

Special
Education
Vocational
Training Center
(School)

primary education or those who gain primary scHewél literacy skills
independently and pass the Level Il Adult Literacy Placement Exam, are aw
the "Level Il Adult Literacy Achievement Certificate." The level of this certific
is TQF Level 2. Halers of this certificate have the same rights as those who
completed primary school, including employment opportunities, access to fi
education (Open Secondary School), and the ability to attend motor v«
courses to obtain a driveros I|ice

2This qualification is considered part of the High School Diploma Qualificati
that will be issued after the successful completion of 12 years of compulsor
education. A "LoweiSecondary School Education Certificate" is awarded by
lower secondargchools affiliated with MoNE, using theSchool system.

*The qualifications required for this certificate are the full qualifications issu
to apprenticeship training graduates. Earni@emiSkilled WorkerCertificate
requires holding a Primary School Education Certificate. This certificate is
issued by the relevant unit of the MoNE to those who meet the redededing
outcomes

For each certificate, the TQF level is determined by comparing the learning
outcomes of the curriculum with the TQF level descriptors. It is awarded by
relevant MoNE unit to those who meet the required qualifications and have
completed the education.

For each certificate, the TQF level is determined by comparing the lea
outcomes of the curriculum with the TQF level descriptors. It is awarded b
relevant MoNE unit to those who meet the required qualifications and
completed the education.
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Education 3
Certificate

Special
Education
Professional
Practice Center
(School)
Education
Certificate

Special
Education
Practice Center
(School)
Education
Certificate
(Level I)

Special
Education
Practice Center
(School)
Education
Certificate
(Level II)

Certificate of
Course
Completion
(Vocational and
Technical)

BKLSEM
Program
Completion
Certificate

Level 2
Level 3

Level 4

Level 2
Level 3
Level 4

May
include
education
starting
from
Primary
School
Grade
Level 2 to
secondary

Certificates of course completion are issued to individuals who have succe
completed Vocational and Technical Courses or General Courses organi
Lifelong Learning Institutions (Public Education Centers and Advar
Technical Institutes). Amonthese certificates, thosavardedfor general non
formal education courses are classified as Level 2 within the TQF . Certifi
issued upon completion of vocational and technicatioomal education course
are classified at TQF Levels 2, 3, and 4, depending on the course contting
the National OccupationalStandards they reference, the grade level of
Vocational and Technical Education program they are based on, and the I
key competences addressed.

This qualification is determined by comparing the learning outcomes o
enriched and differentiated indiyv
with TQF level descriptors, based on the qualifications required for gifted stu
at primary school Gie 2 through secondary education levels.

BKLSEM Program Completion Certifi

those who have completed the program.
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education
grade levels

Directorate Level 1

General of Level 2

Private Certificates of course completion issued by private-foomal education
Education Level 3 institutions operating under the Directorate General of Private Education
Institutions Level 4 Institutions, in accordance with the Private Educational Institutions Law No.
Certificate of 5580,

Course Level 5

Completion Level 82

3.1.3 Validation of NonFormal and Informal Learning

The Ministry of National Education (MoNE) holds significant responsibility for policies,
regulations, and management processes related to the validation-tmirmah and informal
learning. This responsibility aims to ensure the effective and reliableennepitation of
validation practices.

In 2019, MoNE issued the Directive on the Principles and Procedures for the Recognition,
Equivalence, and Assessment of Prior Learffingshich was last updated in 2021. This
directive outlines the procedures and principles for the validation of learning outcomes acquired
through formal/nofformal education or informal learning, as well as equivalence processes,
assessment, and certificat.

According to the provisions of the directive, the learning outcomes acquired through
formal/norformal education or informal learning are assessed for accessnickilled and
skilled workercertificates. However, applicants are required to be 22 years of age or older and
have completed at least primary school or losemrondary school/imam hatmwver secondary
school.

Adults who learnhto read and write independently or with the help of others can apply to public
education centers to take the Level | Literacy Assessment Exam administered by a designated
commission. Successful candidates are awarded a "Certificate of Literacy." Hufldleis
certificate are eligible to participate in the Level Il Adult Basic Education Course. Individuals
who are beyond the age of compulsory education and hold a Certificate of Literacy or a
document showing that they left primary schoolGrades 3 or 4 can apply for the Level I

“2Undeaw No. 5580 on Privat,e whduwecsaetriecanda | e dluncsattii towntail o nasc
being carried out at alll l eGeheriah Pireasteoerader ¢ s Pop
I nstitutions (¥¥KGM)

“https://www. mevzuat. gov.
“https:// mevzuat . meb. gov.

r/f mevzuatmetin/1.5.5580. pdf
r/ dosyalar/ 1872. pdf
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Literacy Assessment Exam. Those who pass this ezeeivethe 'Level 1l Adult Education
Achievement Certificate.”

MoNE has established specific directives and regulations for the recognition of prior learning,
including:

f MoNE Regulation on NonFormal Education Institutions®®: In the context of
lifelong learning, individuals document the literagfated knowledge, skills, and
competencies they have obtained through formal education, ongoing learning, and/or
self-directed study by taking the Adult Literacy Level | and Levellficement Exams,
bypassing the course requirement under the recognition of prior learning framework.
Standard regulations regarding exams do not apply when assessing and certifying the
competencies of those obtaining Literacy Certificates for Adult Literaggl | and II,
as well as the Adult Literacy Level Il Education Success Certificate. To evaluate their
knowledge and abilities according to the Adult Literacy Teaching and Basic Education
Programme (Stages | and II), individuals undergo a written, orgbractical exam
conducted by a commission of three members: one being a class teacher and the other
two led by the institution's director. For individuals with special educational needs, an
expert commission member is appointed based on their spep@ofydisability, and
accommodations are made according to these needs during the exams. To pass the exam,
candidates must achieve at least the minimum score required in each course. Candidates
who successfully complete the Adult Level | Literacy TrainGayrse or pass the Adult
Literacy Level I Pl acement Exam are award
Those who pass the Adult Level |l Literacy Training Course or the Adult Literacy Level
'l Pl acement Examination receive a 6Certi
Educationdéd. When directly measuringr |liter
of candidates and time constraints are not considered.

f MoNE Equivalence Regulatiort®: This regulation applies to students coming to
Tarkiye from abroad to compare their previous education with Turkiye's education
system and conduct equivalence procedures. It is designed to identify the equivalence
status of diplomas or certificates eatngbroad within the framework of Turkiye's
educational levels.

Exam Exemption Directive’”: MoNE follows the Exam Exemption Directive to grant
exemptions from certain courses, taking into account studemgiously acquired
knowledge and skills. This directive allows students to progress without repeating the
content of courses they have already mastered.

1 Directive on the Principles and Procedures for the Recognition, Equivalence, and
Assessment of Prior Learning“® This directive defines the procedures for validating,
conducting equivalence processes as well as assessing, evaluating and certifying the

““MoNE Regul a-FoomabnE#8oocation Institutions

“MoNE Equivalence Regul ation

“https://odsgm. meb.gov.tr/ meb iys dosyalar/ 2023 10/ 12
esi .pdf

“Yhttps:// mevzuat. meb.gov.tr/dosyalar/1872.pdf
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learning outcomes acquired through formalAfimmnmal education or informal learning
under the provisions of the Vocational Education Law No. $308

3.1.4 Quality Assurance System in National Education

The Ministry of National Education (MoNE) has embraced progress guided by contemporary
science as its fundamental principle. In this context, international developments and innovations
are continuously monitored and integrated into the education systemcula are consistently
monitored and evaluated, with program development efforts carried out dynamically, adhering
to the principles of the quality assurance system.

Formulation of Curricula

Curricula outline the fundamental knowledge, skills, and processes required for students to
achieve the necessary qualifications.

At the core of MONE's duties, powers, and responsibilities lies the design, implementation, and
updating of curricula that prepare preschool, primary, and secondary school students for the
future. These curricula aim to develop students' physical, inigdlieenoral, spiritual, social,

and cultural attributes while equipping them with the knowledge and skills required by a human
rights-based society and a globally competitive economic system. In addition, MONE oversees
and monitors the delivery of educati@and training services for both teachers and students
within this framework®

Figure S5summarizes the quality processes followed in the development of curricula. The figure
indicates that the Directorate Generals within MoONE are tasked with developing, reviewing,
and revising curricula for their respective educational levels. Relevanttiepés in each
Directorate General participate in the curriculum development process.

“https:// www. mevzuat.gov.tr/ mevzuat?Mevzuat No=3308&Me
S"™Mo NE, 2022 Republic of T¢rkiye Ministry of National
https://sgb. meb.gov.tr/ meb iys dosyalaomh2@23 05/ 28173
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C MoNE CURRICULUM QUALITY ASSURANCE PROCESS )

C-t‘j MoNE Policies ) /HESDURCES h
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\L » Board of Education, Directorates General,
Relevant Departments, Provincial and
CRITERIA Curriculum Needs Assessment ) «— District Directorates of National Education
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» TQF/EQF
» Ngtiilnual and i » International Developments and Research
International Criteria > Goals of the Curriculum ) Findings, etc.
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» Other Assessment Tools
» Monitoring Assessment Results

*i}f?ﬁ* » Evaluation of Course Curricula, etc
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Figure5 : MoNE Curriculum Quality Assurance Processes

Draft curricula are made available to the puliticconsultatiorduring their development. Learning
outcomes in draft curricula are formulated based on various national and international expertise to
encompass the level descriptors and key competencies defined within the TQF.

Developed curricula are submitted to the Board of Education for validation. The Board of Education
serves as the Ministry's scientific advisory and review Podaking into account universal values

and standards, the Board prioritizes the examination of curricula developed to establish an education
system that predicates on the principles of quality, equality, and effectiveness, and is aligned with
national and acietal values.

The processes of updating, improving, and evaluating curricula are conducted during their
implementation. The units responsible for curriculum development carry out these activities centrally
and at provincial and district levels through designated conmoniss

SShttp://ttkb. methadgkdv.ntdra// wwwe/r K kr/ wra 1
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SelfAssessment and External Evaluation Processes

Selfassessment is conducted in accordance with the "Legislation on the Quality Management System
in Education” published by MoNE This legislation, which came into force in November 1999 and
was updated in January 2014, mandatesassiéssment for schools. Within the scope of the Quality
Management System in Education, sedfessment is implemented annually in all educational
institutions.

Educational institutions conduct regular and systematieassiéssments, reviewing and improving
activities and reporting them according to the specified criteria. The reporting process varies for
different types of schools and uses templates that incletlvant criteria. Selhssessment
encompasses six standard areas featuring national and international quality indicators in education
and consists of preparation, implementation, and reporting stages

Thes areas are outlined in Figure 6

(1)

Educational
Institution
Management

(6]

Results and
Evaluation

(2]

Planning

Standards
Including National
and International
Quality Indicators

(5]

Partnerships
and Resources

Human
Resources
Management

(4

Education-
Teaching

Figure 6 : MONE Standards$ncorporatingNational and International Quality Indicators

At the institutional level, the seissessment process is implemented at both institutional and
individual unit levels. At the unit level, departments and committees prepare anmaasssiément

Presidency of Strategy Development, 2013. Directive on the
http:// mevzuat -:dmd lm.yd Rum5tl rY/OrRWZ2WaytRl Y2 MmMM5 Zk V5aXkwQTO09
%Vocational and Technical Educ#dsisessimeati §t mpi emenQaal ohy GAs =

http://ozdegerlendirme. meb.gov.tr/dosya/ Oz_Degerlendirme_Uyg
37



http://mevzuat.meb.gov.tr/mevzuat-detay/Rm5lY0F2V2JyRlY2MmM5ZkV5aXkwQT09
http://ozdegerlendirme.meb.gov.tr/dosya/Oz_Degerlendirme_Uyg.Reh.2019.pdf

reports and action plans considering the six standard areas, which are then reviewed in periodical
meetings throughout the year.

At the institutional level, annual sedissessment reports and action plans are drawn up, considering
the six standard areas defined for the educational institution to improve and develop its services,
management, and learning environments. During theapagpn of the report, feedback is collected

from the educational institution's administration, department/committee representatives, guidance
counseling services, as well as sector representatives, student, and parent representatives. Upor
completing theselfassessment process, an internal evaluation report is generated.

In vocational and technical education institutions, the "Vocational and Technical Education
Institutions Quiality Assurance Directif? published in 2019 is followed for quality assurance
purposes. Accordingly, the schools are required to produce theaisselésment reports, clearly state
their targets regarding educational indicators, and take necessary actions to achieve these target
Each school is inspected at least once every three years based on tasgsessdiment reports, and
guidance support is provided.

School inspections and evaluations conducted by MoNE are referred to as "external evaluations"
considering the units responsible for these activities operate independently of the education providers,
as stipulated by the applicable legislation. Externalwations for educational institutions are
conducted at thregear intervals.

The main goal of external evaluations is to check the schools' compliance with the regulations in
place and provide guidance for improvement. Inspectors carry out external evaluation activities using
"Guidance and Inspection Guidelines" developed by tsidency of the Inspection Board for
different types and levels of scho6f¥s.

The task of the inspectors is to identify issues, propose appropriate solutions, improve practices,
enhance performance and quality, ensure more effective utilization of public resources by schools,
and help school staff achieve these objectives. Whiléuatrag schools, the processes of data
collection, analysis, and evaluation are coordinated by the Presidency of the Inspection Board and
implemented by provincial education inspectors. MONE places significant importance on monitoring
and improvement actities. Some required processes for monitoring and improvemBtdMNE are
illustrated in Figure Delow:

evzuat . meb.gov.tr/ dosyalar/ 2008. pdf
021. Guidance hatntdp sl:n/s/ptekcht.i noenb-r Gyuoilvdeet Iriémensid/ .d eniek 1 In3 7
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Having an organizational
structure and designated units
responsible for ensuring the
continuous monitoring and
updating of curricula.

Defining process and
performance indicators.

Conducting self-assessment
and external evaluation, and
reflecting the results in
improvement efforts.

Developing activities and
practices based on
competencies and
emerging needs.

Some of MoNE’
Monitoring and
Improvement

. . Processes
Incorporating the opinions
of internal and external
stakeholders into

improvement efforts.

Having an integrated
information management
system in place designed to
facilitate data management.

Enhancing teachers’

competences in Creating and maintaining
student-centered a system to ensure the
teaching-learning and continuity of improvement
curriculum evaluation processes.

and improvement.

Figure 7 : Some Monitoring and Improvement ProcessiddoNE

In addition, MONE has developed the MoNE Quality AssuraRape?® and other mandatory
guidelines within the scope of the Quality Assurance Regubdtiormulated under the TQF for its
educational processes and assessnsdaied procedures and submitted them to the TQF Council,
ensuring that the relevant processes are carried out in adherence to these documents and guidelines.

3.1.5 Information Management and Feedback Mechanisms

All the servicesprovided electronically by MoNE were integrated into the MEBBIS (Ministry of
National Education Information Systems) platform in 2018. The aim of consolidating these services
under the umbrella of MEBBF8was to improve processes and reduce bureaucratic workloads across
all executive levels, particularly in schools. Bringing all electronically provided services under the
MEBBIS platform contributes to the efficient and seamless execution of informaticageraent,
feedback, certification, and improvement processes in a faster, more timebffeosve, functional,

and harmonious manner.

Through MEBBIS, the Ministry has moved many of its tasks and operations into the electronic
environment. Information management systems play key roles in certification, improvement,
information management and feedback procedures. In this context, MONE @holithe Data

%https://tyc.gov.tr/uploads/dosyalar/ 16275538124b41f 9c:
Shttps:/ / www. tyvg.uye®w.2as BosuiHicki@dbbc®©87e492e. ht ml
https:// mebbis. meb.gov. tr/

39


https://tyc.gov.tr/uploads/dosyalar/16275538124b41f9c882c499ea154c7a5f067ed3de.pdf
https://www.tyc.gov.tr/sayfa/kalite-guvencesi-i25c3b842-497c-42b6-bcbd-7bbc987e492e.html
https://mebbis.meb.gov.tr/

Collection Module serve as key examples. MoNE Cloud allows information to be stored, encrypted,
and shared.

The MoNE Cloud and Data Collection Modtflés an online platform used by MoNE to collect,
manage, and analyze data for a series of purposes. This module is utilized to gather data from different
stakeholders in the education system (students, teachers, school administrators, inspectors, etc.) anc
store it in a centralized system. This is how the Ministry receives feedback from stakeholders
regarding the Curriculé

The purposes of the MoNE Cloud and Data Collection Module:

f  Monitoring and Evaluation: Data is collected and analyzed to assess the effectiveness of
educational policies, monitor student success, and identify issues across the education system.

f Planning and Decision Making: The collected data inform decisiomakers in education
planning, resource allocation, and policy development processes.

1 Research:Provides data for research in the field of education.

1 Communication and Information: The Ministry shares announcements, surveys, and
information related to the education system through this module with stakeholders.

1 Educational Projects: Applications, monitoring, and evaluation processes for various
educational projects are carried out through this module.

Example Uses:

1 Student Performance Monitoring: Data such as academic performance, absenteeism, and
exam results are collected to track student success and plan supportive educational programs.

1 Teacher Performance EvaluationData on teachers' professional development needs, lesson
activities, and student feedback are collected to evaluate teacher performance and provide
professional development support.

T School Needs AssessmenData on the physical conditions of schools, student and teacher
numbers, and educational materials are collected to identify school needs and allocate
resources accordingly.

1 Educational Project Applications: Applications for educational projects supported by the
Ministry, along with project monitoring and evaluation processes, are conducted through this
module.
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3.2 Education and Qualifications System under the Responsibility of the Council of Higher
Education

3.2.1 Structure and Functioning of the Council of Higher Education

In Turkiye, the management, coordination, planning, and supervision of higher education are carried
out under the responsibility of the Council of Higher Education, an autonomous institution with public
legalentity.

The Council of Higher Education undertakes a series of fundamental and extensive responsibilities
in higher education, including the establishment of programs, determination of student quotas,
formulation of policies for the training and employment of arait staff, ensuring the effective use

of resources allocated to universities under supervision and control, evaluating degrees obtained from
foreign countries and recognizing their equivalence, and fostering integrative, continuous,
harmonious, and devglmental cooperation and coordination among higher education institutions in
line with the established principles and objecti¥ds. addition to the Higher Education Supervision
Board, the Council is also supported by units responsible for planning, research, development,
evaluation, budgeting, investment, and coordination activities.

The Council of Higher Education's academic body, the Interuniversity Council, makes proposals
regarding the educational, teaching, and scientific research activities of universities, in line with the
planning efforts carried out by the Council.

Higher Education Institutions

In TUrkiye, higher education institutions include state universities, foundgtitvate) universities,
and higher vocational schools established by foundafmnste) Table 4shows the changes in the
number of higher education institutions in Turkiye over the years.

Table4. Changes imThe Number ofHigher Educationinstitutions inT Urkiye Over The Academic
Years

(. L R
CHANGES IN THE NUMBER OF HIGHER EDUCATION INSTITUTIONS IN TURKIYE OVER THE ACADEMIC YEARS

2015-16 2018-19 2020-21 2022-23 2023-24
Number of Higher Education Institutions 193 207 208 208 208
State Universities 109 129 129 129 129
Foundation Universities 76 73 75 75 75
| Foundation Higher Vocational Schools 8 5 4 4 4

The Higher HtHhdumpast:i/dnvwiwawevzuat.gov.tr/ Mevzuat Metin/ 1.
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Higher education institutions in Turkiye offer associate, undergraduate, and graduate programs
(master's, doctoral, and proficiency in art). Associate programs are offered by higher vocational
schools, undergraduate programs by faculties, higher schools;amservatories; while graduate
programs are available within institutes. 202
education system includes 7,235 associate, 9,042 undergraduate, 16,990 master's, 11,999 doctoral.
and 158 proficiencyn art program®.

In most higher education institutions, the language of instruction is Turkish. Some universities offer
a oneyear foreign language preparatory program. Upon completion of this preparatory education,
students in programs where the language of instrucsi@mtirely Turkish continue their studies in
Turkish, while those in programs taught entirely in a foreign language receive education in that
language. The majority of programs offered in a foreign language are conducted in English, with
some also providminstruction in French, German, and Arabic. In addition, some universities offer
programs where at least 30% of the courses are taught in English.

Learning Environments in Higher Education

In higher education, the modes of education include formal education, open education, and distance
education. In general, most higher education institutions in Turkiye offer formal education programs,
where students are required to attend lectures amdipate in practical training.

In 1981, the Higher Education Law No. 283 granted higher education institutions the right to offer
open education services, and in 1982, Anadolu University launched its open education programs.
Since then, the university has been offering
Educaton Faculty.

Currently, open education programs are also available at the Faculties of Open and Distance
Education at Istanbul and Ankara universities, as well as at the Open and Distance Education Faculty
at Atatirk University. Other higher education institutions offéstance education programs at
various levels, excluding doctoral programs. Moreover, many institutions now incorporate distance
education components into their formal education programs, with a certain percentage of courses
delivered remotely.

Financing of Higher Education

Under the Higher Education Law No. 2547he Turkish higher education system relies on three
primary sources of funding for higher education institutions: public funding allocated through the
Central Government Budget, private income including donations, tuition fees, publication and sales
revenue, movable and immovable assets, bequests, and grants, and revolving fund revenues generate
through services and operations.

The budgets of state universities are funded by the public budget and revenues generated from their
activities. Meanwhile, foundation universities and foundation higher vocational schools receive
financial incentives from the state budget, though thessdieb are minimal and negligible.

2The Higher Education InhotmationsManagem&nty o8y gooemi rr /
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Both state and foundation universities provide scholarships to a certain percentage of admitted
students. These scholarships may include full or partial tuition waivers and can also take the form of
merit- or supportbased grants. Some scholarships cogdit@nal needs such as academic materials,
meals, accommodation, and even stipends. In addition to these, assistantship and research grant
programs are available to support students during their education in Tarkiye.

A centralized state scholarship and loan system is in place for Turkish citizens pursuing associate,
undergraduat e, master 6s, and doctor al degr ee
Dormitories Institution (KYK). Scholarships for international sots are provided by the Ministry

of National Education (MoNE) and the Presidency for Turks Abroad and Related Communities
(YTB).

Furthermore, international and national support programs are administered by the Council of Higher
Education (CoHE). International support progr
and doctoral students from countries that have signedqmistor memoranda of understanding with
CoHE. Moreover, CoHE offers the ASupport Prog
doctoral students and postdoctoral researchers.

Nati onal support programs by CoHE include the
enrolled in basic sciences (physics, chemistry, biology, and mathematics) at designated research
universities. On the other hand, the "Academic Knowledge Pro@fdtAP)" facilitates the
international placement of academic staff for research purposes, the "Postdoctoral Research Program
(DOSAP)" supports postdoctoral academic personnel in conducting research abroad, and the "Young
Brains Program (GEP)" enables daelstudents working as research assistants to conduct research
abroad related to their dissertation topics.

As part of the collaboration between universities and the private sector, companies offer educational
scholarships in fields such as textiles, leather, mining, petroleum, and mapping.

Furthermore, uni versities des.i-OneatddeSdecializatadre r t
Programd andOtihentieRe s@mecihal i zati on Progr amo
the Presidency of Strategy and Budget. In addition, funding védaa to higher vocational schools
established within Organized Industrial Zones (OlZs) through allocations from the CoHE budget.

Access to Higher Education

Since 2018, the Higher Education Institutions Exam (YKS) has been administered by the Student
Selection and Placement Centre (OSYM) to facilitate the selection and placement of students into
higher education programs based on their preferences and peréermahis exam is conducted in
accordance with principles and procedures established by the CoHE under Article 45 of the Higher
Education Law No. 2547. Eligibility to take the YKS includes students currently in the final year

of uppersecondary education institutions (high schools or their equivalents, including open high
schools), those repeating their final year, graduates of +gg@endary educationstitutions, and

those who have completed upysecondary education abroad under comparable conditions. The YKS

is a threesession exam. All candidates are required to take the Basic Proficiency Test (TYT) to

https:// www. mevzuat . gov.tr/ MevzuatMetin/1.5.2547. pdf
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gualify for placement into any higher education program. Based on their TYT scores, candidates can
only apply to associate degree programs. Candidates wishing to apply for undergraduate programs
must take the Field Proficiency Exam (AYT) and/or the Fordéignguage Test (YDT).

Candidates seeking admission to programs that accept students through special talent exams must
also take the YKS. Applications for these programs are submitted directly to the relevant higher
education institution, which oversees the exam and evalyati@esses. However, as of 2024, CoHE

has mandated centralized special talent exams for sports sciences programs. These exams are
conducted at designated universities on specific dates. Procedures related to applying for and
placement in these programs aendled by OSYM.

Graduates of vocational and technical secondary education institutions receive additional points
alongside their scores from centralized exams when applying to higher education programs that CoHE
considers as a continuation of their field of study.

Principles and procedures for admission of international students and students who have completed
their secondary education abroad to higher education institutions are laid down by CoHE. Placement
of international students who receive scholarships untemiational agreements is also managed by
CoHE.

During associate and undergraduate education, students have opportunities foorintiter
institutional transfers, as well as options to pursue double majors or minors within the same
institution.

Admi ssions to graduate programs are regul ated
Tr ai % andayedmanaged by higher education institutions. These programs consider scores from
OSYM-administered exams, such as the Examination for Academic Personnel and Graduate
Education (ALES) and the Test for Foreign Language Proficiency (YDS), in additianitten/oral
exams conducted by the institution and the st

Tarkiye attracts a significant number of international students pursuing undergraduate education.
Many of these studenése admittedo higher education institutions via the "Turkiy®S" (Turkiye
International Student Admission Exam).

Graduates of higher vocational schools and open education associate degree programs who wish to
transition to for mal or open education bachel
national centralized Vertical Transfer Exam (DGS), administeyedSY M.

Awardsby higher education institutions in Turkiye and their corresponidingls are presented in
Table 5

%https:// www. mevzuat.gov.tr/ mevzuat ?Mevzuat No=21510&Me\
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Table5. Awardsby Higher Education Institutions and Their Levels

AWARDS BY HIGHER EDUCATION INSTITUTIONS AND THEIR LEVELS

Level of Education Award TQF/ EQF Level

» Doctoral Degree

> Medical Specialization
> Proficiency in Art Level 8
» Specialization in Dentistry

» Specialization in Pharmaceutics

» Specialization in Veterinary Medicine

Doctorate

» Thesis Master’s Degree

MBS LT > Non-thesis Master’s Degree L
: .|| > Bachelor's Degree —
SR P e > Faculty/School/Conservatory Lovel 6
Associate Program > Associate Degree Level 5
- J

In accordance with Article 16(2) of the "Regulation on Graduate Education and Training," individuals
who have completed at least ten semesters of undergraduate education, excluding preparatory classes
are deemed to hold a masterés degree.

3.2.2 Recognition and Equivalence in Higher Education

All awards by higher education institutions in Turkiye are automatically recognized at the national
level. The equivalence of current higher education programs with others is determined by the Council
of Higher Education (CoHE).

The recognition and equivalenceasfard givenby foreign higher education institutions are carried

out in accordance with the provisions of the "Regulation on Recognition and Equivalence of Foreign
Higher Education Diplomas®’ published on December 5, 2017. This regulation is aligned with the
Lisbon Recognition Convention (Convention on the Recognition of Qualifications concerning Higher
Education in the European Region) and the Tokyo Convention (Regional Convention on the

https:// www. mevzuat.gov.tr/ mevzuat ?Mevzuat No=24138&Me\
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Recognition of Studies, Diplomas and Degrees in Higher Education in Asia and the Pacific).
Recognition and equivalence procedures are conducted by the Department of Recognition and
Equivalence Services within the CoHE. For students who have earned malifstam higher
education institutions in foreign countries, an equivalence procedure is applied to assess their
alignment with the learning outcomes addressed by higher education institutions in TUrkiye at the
corresponding education level.

If an awardis submitted as part of an equivalence applicationawardequivalence certificate is
issued. Similarly, if a graduation certificate is submitted, a graduation equivalence certificate is
issued. Both certificates hold the same valfdity

The ENIC (European Network of Information Centres in the European Region) and NARIC (National
Academic Recognition Information Centres in the European Union) networks play a crucial role in
CoHEOSs recognition and equi val eoh Rezogntigneanda t i o |
Equivalence Services accommodates the ENAKRIC Office, operating as Turkiye's national
component of this network. In addition, a Higher Education Institutions Recognition Office functions

in coordination with the ENIENARIC Office. Within the framework of the applicable legislation,
this office conducts research and internatio
systems, academic qualifications and accreditation of foreign higher education institutions as well as
recogniton ofawards, degrees, and qualifications obtained from relevant institutions.

3.2.3 Recoghnition of Prior Learning in Higher Education

Since the 2010s, one of the significant focuses within the Turkish Higher Education System has been
the recognition of prior learning. The diversification of lifelong learning opportunities, both
nationally and internationally, has brought the recognition of qualityfaional learning to the
forefront. In TUrkiye, processes for the recognition of priorrigsy in higher education are carried

out under the framework of the "Principles and Procedures Regarding the Recognition of Prior
Learning and Assurance of Quality,” which was developed by the VQA, CoHE, and MoNE within
the scope of the Turkish Qualificas Framework (TQF) and entered into force in 2015.

The recognition of prior learning in higher education is determined by the senates of higher education
institutions in line with the fundamental principles established by CoHE. Higher education
institutions can recognize students' prior learning to rethugie creditburdenand provide course
exemptions, thereby enabling them to complete their studies in a shorter time. In this context, CoHE
continues its efforts regarding miecoedentials.

3.2.4 Quality Assurance System in Higher Education

Under the "Quality Assurance in Higher Education and Higher Education Quality Council
Regulation®® issued in 2015, the Higher Education Quality Board (HEQB) was established to
evaluate the quality | evels of higher educat:i

%8Regul ation on Recognition and Equivalence of Foreign
https://www.resmigazete.-folvt mr/ eskiler/ 2017/12/2017120'
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administrative services in accordance with national and international quality standards. It also
oversees internal and external quality assurance, accreditation processes, and the authorization of
independent external evaluation organizations.

In accordance with the aforementioned regulatitii)Boperated as a structure affiliated with CoHE
until July 1, 2017. Since then, pursuant to Additional Article 35 introduced into the Law Nd°2547
upon the Law No. 7033 HEQB has been functioning as an autonomous public legal entity with
administrative and financial independence and a special budget.

Empowered by the law, HEQB is primarily responsible for conducting external assessments of higher
education institutions, authorizing national program accreditation organizations, recognizing
international accreditation organizations, and promoting anernalizing a culture of quality
assurance. Within the framework of these responsibilities, HEQB serves the Turkish higher education
system with the mission of "strengthening the higher education system in Tirkiye, enabling
individuals to attain universalompetences, and contributing to the continuous development of
stakeholders through the assurance of quality in higher education.”

HEQB is a full member of several international organizations, including the European Association
for Quality Assurance in Higher Education (ENQA), the AB&cific Quality Network (APQN), the
International Network for Quality Assurance Agencies in Higheéudation (INQAAHE), and the

U.S. Council for Higher Education Accreditation International Quality Group (CHEA/CIQG). As of
March 3, 2023, HEQB has been officially registered in the European Quality Assurance Register for
Higher Education (EQAR) as an irtstion fully aligned with the Standards and Guidelines for
Quiality Assurance in the European Higher Education Area (ESG).

Another milestone in the quality assurance system of higher education was the publication of the
"Regulation on Ensuring the Quality Assurance of Qualifications to be Included in thé*T@QF"
2018.This regulation ensures that all qualifications acquired through various levels of education
programs and other learning pathways with quadisgurance are included in the TQF. It also
stipulates that the criteria for ensuring the quality assurance of qualifications must berdetdayni
responsible institutiondMoNE, VQA, and CoHEwith respect to higher education qualifications, in

line with ESG, the European Quality Assurance Reference Framework for Vocational Education and
Training (EQAVET), and compatible national education quality frameworks.

Other organizations operating in the Turkish Higher Education Quality Assurance System include
accreditation organizations that conduct progtamsed accreditation activities. External assessment
services for program accreditation in higher educationtingths may be delivered by independent
external assessment and accreditation organizations authorized or recognized by the HEQB.

Program accreditation is optional for higher education institutions in Turkiye. Since tHOffid,
significant progress has been made in developing the quality assurance system in higher education,
with ongoing improvements. All these developments inlityuassurance are reflected as notable

advancements in T¢grkiy€®os Bologna Process sco
“https:// www.resmigazete.-bo.vhtm/ eskiler/ 2017/ 07/ 201707
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According to the TQF Quality Assurance Regulatfpresponsible institutions are required to
formulate guidelines explaining how they meet the relevant quality assurance criteria. In this regard,
the "Quality Assurance Guide for Higher Education Diploma Progfamse x p| ai ni ng CoH
assurance system was published in 2020. This guide outlines the criteria and processes for
establishing and approving higher education programs, initiating and maintaining educational
activities, assessing and evaluating proggamlifications, and documenting diplomas as well as the
procedures to be carried out by the CoHE. Accordingly, the CoHE:

T

l

Sets the minimum standards and criteria required for the establishment of departments and
programs at the associate and bachel orés |
Determines the minimum standards and criteria for initiating and sustaining education and

training activities in associate and bache
Approves the merging, transfer, or cl osur
programs when necessary, in line with these minimum standards and criteria,

Establishes the minimum criteria for ensuring the quality assurance of associate and

bachel ordéds diploma program qualifications,
Collaborates with relevant ministries, related organizations, and agencies when deemed
necessary.

Under the "Quality Assurance in Higher Education and Higher Education Quality Board Redulation
" published in the Official Gazette No. 30604 on November 23, 2018, upon the introduction of
Additional Article 35 into the Law No. 2547 in 2017, HEQB operates in cooperation and
communication with CoHE to:

T

I n

Conduct external assessments of higher education institutions at least once every five years,
covering their education and training, research and development, societal contribution, and
administrative services, and share the results with the public,

Authorize national independent external assessment and accreditation organizations providing
program accreditation services and issue them a Quality Assessment Registration Certificate,
Make decisions regarding the recognition of international independent external assessment
and accreditation organizations providing program accreditation services,

Provides guidance for the establishment, operation and improvement of the systems related to
the application of quality assurance criteria in higher education institutions, and monitors the
processes.

the Turkish Higher Education System, the q

program qualifications is ensured by fulfilling at least one of the following conditions, as stipulated
in Article 7 of the "Principles and Procedures Regagdhe Quality Assurance of Higher Education
Diploma Programg®:

“https:// www. mevzuat.gov.tr/ mevzuat?Mevzuat No=24479 &Me\
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1 The accreditation of programs that have been opened by the Council of Bilylvation and
authorized for educational and teaching activities, by nationally recognized or internationally
recognized independent external assessment and accreditation organizations authorized by the
Higher Education Quality Board,

1 For programs without accreditation, the fulfillment of the "monitoring and updating criterion
for programs" in institutions included in the Institutional External Assessment program of the
Higher Education Quality Board,

1 For programs without accreditation, finalization of program-asfessment activities as part
of the internal quality assurance system in educational and teaching processes, and completion
of improvements based on the findings from the-asfiessment rep.

The efforts aimed at promoting the quality assurance of higher education program qualifications that
will be included in the Turkish Qualifications Framework are decided by the TQF Council, where
both the Council of Higher Education (CoHE) and the Higlderdation Quality Board (HEQB) are
represented. These decisions are made in accordance with the Regulation on Ensuring the Quality
Assurance of Qualifications to Be Included in the Turkish Qualifications Framework, taking into
account the views of the CoHiad the HEQB.

The following section of the report provides a detailed explanation of the structure and components
of the quality assurance system in our higher education system.

Internal and External Quality Assurance System in Higher Education Institutions

Higher education institutions establish and implement their internal and external quality assurance
systems and carry out institutional and program internal and external assessment processes in
accordance with the application principles established biitjger Education Quality Boafdi

Internal Assessment Processes

In state universities, the internal assessment processes are systematically integrated into the strategic
plan, annual performance program, and activity report. Private higher education institutions, which
are not required to prepare these reports, takeaiccount their vision, mission, strategic goals, and
guality assurance systems in their internal assessment activities, aligning them with educational,
research, and societal contribution efforts, as well as all supporting administrative services.

Higher education institutions draw up their internal assessment reports annually. These reports must
detail how quality assurance processes are defined and implemented within the institution, how
targeted competencies in the curricula are achieved, hdarpance indicators are monitored, and

how continuous improvement cycles are completed, all supported by relevant e¥idence

Higher education institutions upload their internal assessment reports, including details of internal
assessment activities, to the wedised system created by the Higher Education Quality Board
between January and March each year. These reports aréhpdliis the official websites of both

“The Quality Assurance Guide for Higher Education Diploc
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the relevant higher education institutions and the Higher Education Quality Board.

External Assessment Processes

External assessment programs conducted by the Higher Education Quality Board are defined as
follows8:

1 Institutional External Assessment Program (KDDP):Higher education institutions that
have graduated students are required to participate in this program. They are assessed based
on all HEQB Assessment Criteria, and provided with feedback through an Institutional
Feedback Report (KGBR) that highlightsasdor improvement.

1 Monitoring Program: Two years after beingncluded in the Institutional External
Assessment Program, higher education institutions undergo reassessment. The assessment
focuses on the areas for improvement highlighted in the KGBR, and feedback is provided
through a Monitoring Report.

1 Institutional Accreditation Program (KAP): Higher education institutions participating in
the Institutional External Assessment and Monitoring Programs are assessed according to the
HEQB Assessment Criteria. An Institutional Accreditation Report (KAR) is then prepared by
the Assessment Team. Basmdthe KAR, HEQB conducts an internal consistency analysis
and issues a decision regarding accreditation. Decisions for full accreditation (for five years)
and conditional accreditation (for two years) are setti@édCouncil of Higher Education for
publication in the YKS Higher Education Programs and Quotas Guide.

1 Interim Assessment:Higher education institutions granted full or conditional accreditation
under the KAP are subject to an Interim Assessment process at the end of the second year
following the accreditation decision.

Program Accreditation and Authorization and Recognition of AccreditatiBodies

Programlevel accreditation activities in Turkiye are carried out by both national and international
accreditatiorbodies. Since 2016, information on accredited programs has been published in Column
16 of the YKS Higher Education Programs and Quotas Gu{flermerly known as the OSYS Higher
Education Programs and Quotas Guide).

External assessment services for program accreditation in higher education institutions are delivered
by independent external assessment and accrediteties authorized or recognized by the HEQB.
Accepted program accreditations are forwarded to the Council of Higher Education for publication
in the YKS Higher Education Programs and Quotas Guide.

For program accreditation to be accepted by the HEQB, national independent accrdubidigon
must be authorized by the HEQB in addition to having obtained a Quality Assessment Registration
Certificate, while international accreditatibndiesmust be recognized by the HEQB. The principles

8 8HEQB Assessment Programs Guide,
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and procedures for the authorization and recognition of national and international independent
external assessment and accreditation bodies are laid down by the HEQB.

Student Participation in the Higher Education Quality Assurance System

Students are regarded as key stakeholders of the higher education quality assurance activities, and
ensuring that they can achieve the intended competences is an essential component of the system
Placing great importance on student participation in quakisurance processes and including a
student representative as one of its members, HEQB supports initiatives aimed at spreading this
culture among students.

To this end, on October 1, 2019, a Student Commission was established within the HEQB. With the
contributions of the HEQB Student Commission, student organizations, such as quality ambassadors
and quality communities, have been established in many higlueagon institutions across the
country. Students are now more involved in decisi@aking processes, and student representation

in national accreditation bodies has significantly increased.

3.2.5 Information Management and Feedback Mechanisms

The HEQB hasestablished the Quality Assurance Management Information System (KGYBS) for
the internal and external assessment, monitoring processes of higher education institutions, and the
accreditation and monitoring processes of accreditation organizations. Higioatien institutions

submit their internal assessment reports to the HEQB. The assessment teams formed by the HEQB
for the assessment of higher education institutions and the reports drawn up as part of external
assessment programs are established thringgkGYBS.

The applications submitted by national accreditation organizations to get a Quality Assessment
Registration Certificate for carrying out accreditation activities, the review of these applications,
generation of annual activity reports by the organizatidesmed suitable for review, and the
monitoring of these organizations are also managed through the KGBYS. KGYBS is available at the
web address: www.yokak.gov.tr.

Information about enrolled students, alumni, and academic staff employed at higher education
institutions operating in Turkiye is electronically submitted by these institutions to the Higher
Education I nformation Syst emedflomhiKgieh)inthe Aigher st
education field is made available to the public by the CoHE via the Higher Education Information
Management System (istatistik.yok.gov.tr), which is designed to promote systematic adiivéata
strategy and policy devgbment processes.

Since 2019, universities have been annually monitored and assessed within the framework of the
criteria determined by the CoHE. The University Monitoring and Evaluation Report, which includes
an overall assessment of the universities on an annual bagispdgced by the CoHE. The
Monitoring and Evaluation Reports for each wuniversity are publicly accessible at
https://www.yok.gov.tr/universiteler/izlernee-degerlendirmeaporlari The report aims to annually

inform stakeholders about the progress of the higher education system, focusing on transparency and
accountability.
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Feedback mechanisms have been established for all processes conducted by the HEQB. Each year
feedback meetings are held with the executives of higher education institutions involved in
institutional assessment processes, as well as with the team |esgerssible for these assessments.

The feedback received informs continuous improvements in the HEQB's processes and practices.

For individuals serving as evaluators in the External Assessment Program, feedback is collected
through a 360° evaluation, which includes input from the evaluated institution and other team
members. This feedback is used in the formation of assessmerst tearthermore, the HEQB
gathers feedback from program managers of programs accredited by accreditation organizations via
the Program Accreditation Feedback Form. These responses are collected through the KGYBS
developed by the HEQBtps://yonetim.yokak.gov.tr/account/lodff

3.3 Qualifications System under the Responsibility of the Vocational Qualifications
Authority

3.3.1 Structure and Functioning of the Vocational Qualifications Authority

The VQA was established in 2006 under the Vocational Qualifications Authority Law N&*5544

as the relevant organization of the Ministry of Labor and Social Security (MoLSS), with the purpose
of establishing and managing the vocational qualifications system in Tirkiye. The VQA is a public
institution with administrative and financial autonoropgerating with a special budget.

The management structure and all organs of the VQA are designed and operated based on a tripartite
system that includes major national stakehol d
business, in democratic manner. The VQA carries out its duties under the guidance of the General
Assembly, which includes the Ministry of National Education (MoNE), the Council of Higher
Education (CoHE) , rel evant mi ni stri esnons,publ i
professional organizations, and universities. The VQA's Executive Board is elected by the General
Assembly for a thregear term, and consists of one representative each from the MoLSS, MoNE,
CoHE, professional organs@aunooes. wohkeCh@i at
Board also serves as the President of the VQA, and is elected by the board members.

®HEQB Assessment Programs Guide Version 3.1, 2022,
https://yokak.gov.tr/ Common/ Docs/ KidrKlavuzl. 4/ YOKAK_D
8%Vocational Qualifhcopsohbbwhwtimpki ggv L tany/ettrekrialbkeun | er / me
kanunu
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Figure 8 : VQA Organizational Chart

The VQA also serves as the National Europass Centre of Turkiye and the European Qualifications
Framework National Coordination Point in Tiirkiye. The primary tasks of the VQA irf€lude

1 Developing and enforcing nationatcupationastandards and national qualifications,

1 Establishing and managing an internationally accredited examination and certification system,
1 Monitoring and supervising the activities of authorizedtificationbodies,

1 Ensuring that nationabccupationalstandards and qualifications are integrated into all
vocational and technical education and training curricula, including in secondary and higher
education,

Supporting and promoting lifelong learning,

1 Creating and implementing the Turkish Qualifications Framework (TQF) to integrate
gualified skilled labor into the workforce and ensure the continuous validity and currency of
gualifications in the labor market.

Most of the VQA's outputs are developed and approved by structures created through stakeholder
participation. One of the key structures in this process would be the Sector Committees. Sector
Committees review and propose natiooetupationaktandards (Nation&@ccupationalStandard

NOS) and national qualifications (National QualificationNQ), and generate opinions to be
submitted to the Executive Board.

=

VQA I ntroductory Book, 2023
53



The Sector Committees consist of one representative each from the MoLSS, MoNE, CoHE, other
rel evant ministries, workersdo and empl o%erséo
To date, Sector Committees have been established in 27 different sectors and continue to function
actively. Representatives to sit on the Sector Committees are appointed by the aforementioned
institutions/organizations. The appointment of representasugssied on ensuring that those selected

have the necessary knowledge, experience, and competence required by the sector and profession.

( )

VQA SECTOR COMMITTEES

4 )
» 1. Justice and Security » 12. Business and Management || » 21. Sports and Recreation
» 2. Woodworking, Paper and » 13. Chemistry, Petroleum, Services
Paper Products Rubber, and Plastics » 22. Agriculture, Hunting
» 3. Information Technology » 14. Culture, Arts, and Design and Fishing
» 4. Glass, Cement, and Ceramics » 15. Mining » 23. Textile, Ready-to-Wear
» 5. Environment » 16. Machinery and Leather
» 6. Education » 17. Media, Communication » 24. Commerce
» 7. Electricity and Electronics and Broadcasting » 25. Social and Personal
» 8. Energy > 18. Metal Services
» 9. Finance » 19. Automotive » 26. Tourism, Hospitality,Food
» 10. Food » 20. Health and Social and Beverage Services
» 11. Construction Services » 27. Transportation, Logistics
and Communication
- AN VAN J

Figure 9 : VQA Sector Committees
3.3.2 National Vocational Qualifications System

The National Vocational Qualification System (NVQS) encompasses the rules and activities related
to developing and implementing technical and vocational education standards, along with the
gualifications based on these standards. It also includes autlworjzsupervision, assessment,
certification, and accreditation proces¥es

In this context, the NVQS is designed as a system where natiooapationh standards are
established, vocational and technical education curricula are formulated in line with these standards,
and individual sé6 vocational qualifications ar
bodies.

The NVQS develops national qualifications based on national or internaimmgdationastandards,

and the processes of examination, assessment, and certification are carried out in accordance with
these qualifications. This system acts as a fair, transparent, and reliable bridge between the labor
market and the education sector.

%Regul ations on Principles and Procedures for the Estab
Presidenti al Decree on the Organization of I nstitutioc
Ministries and Other Institutions and Organizations
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The monitoring, supervision, and accreditation processes conducted under the NVQS ensure the
quality assurance of services related to examinations, assessments, and certifications performed in
accordance with national qualifications.

The components of the National Vocational Qualification System are outlined in the figure.

CCOMPONENTS OF THE NATIONAL VOCATIONAL QUALIFICATIONS SYSTEM)

Implementation
of the Turkish
Qualifications

Framework

(TQF)

Conducting
Examination
and Certification
Activities

Development
Of National
Occupational
Standards

Development
Of National
Qualifications

Figure 10: Components of the National Vocational Qualifications System

NOSs define the knowledge, skills, attitudes, and behaviors required to successfully perform a
profession. They outline the conditions of professional practice, the working environment, tasks,
procedures, and performance criteria, effectively profilinggeaibnsNOSs are reviewed every five

years in line with the needs of the business world and the education sector, depending on industry
demands.

NQs are technical documents developed based on national or internatiomgétionaktandards.

They are used for assessment and define the knowledge, skills, and competencies individuals must
possess. These qualifications are approved and enacted by the VQA. NQs specify the assessment
criteria and processes to determine whether an individual can successfully perform the profession
profiled in the national occupational standards

Figure 11: Key Difference8etweerNational Occupational Standartfs

and National Qualificatiorfs

( B\
Key Differences Between National Occupational Standards and National Qualifications

National Occupational Standards H National Qualifications
Minimum norms that show the Technical documents that measure and
knowledge, skills, attitudes, and assess whether candidates possess the
behaviors required to successfully knowledge, skills, and competence necessary
practice a profession. to successfully perform a profession. )

National occupationalstandards and national qualifications are developed to strengthen the
connection between education and employment, aligning with the needs of the labor market and
contributing to the development of a qualified workforce that meets the expectations ioigwibek
Furthermore, national qualifications formulated based@upationaktandards serve as inputs for

88
https://portal.myk.gov.tr/index.php?option=com_mesl ek _

®https://portal.myk.gov.tr/index.php?option=com_yet
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assessment and evaluation processes. Institutions seeking to lzacardimgbodies authorized by

the VQA must meet accreditation requirements and base their examination and certification processes
on national qualifications.

As highlighted below, ®Ss and NQs are utilized in a variety of areas.

1 Assessment, evaluation, and certification activities carried out based on national qualifications
derived from NDSs play a critical role in identifying individuals with the qualifications
demanded by the labor market. In this contestupationbstandards serve as inputs for NQs,
where the conditions for assessment, evaluation, and certification are defined.

1 NOSs are aligned with the vocational and technical education curricula at the secondary level
by MoNE and at the higher education level by the Council of Higher Education and
universities. This alignment supports the training of individuals who meet theaimnal
profiles required by the labor market.

1 Nationaloccupationastandards, developed based on job analyses and in view of labor market
needs, provide significant inputs for human resources management processes (e.g.,
formulation of job descriptions, selection of personnel, training, performance assessment, and
job valation) in organizations operating in the labor market.

The third component of the NVQS is assessment, evaluation, and certification. These activities are
carried out byawardingbodies authorized by the VQA.

(1]

General
Requirements

o

Management
System
Requirements

(2]

Structural
Requiremenis

ISO/IEC 17024
Standard
Requirements

0

Certification
Process

3]

Resource
Requirements

(5]

Certification
Programs

Requirements
Related to
Records and
Information

Figure 12 : Requirements for Organizations Subject to the ISO/IEC 17024 Standard

Assessment, evaluation and certification activities based on National Qualifications (NQs) are carried
out byawardingbodies authorized by the VQA. These organizations must first be accredited in the
relevant qualifications under a system established in compliance with the requirements of the TS EN
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ISO/IEC 17024 Standard. This accreditation must be granted by the Turkish Accreditation Agency
(TURKAK) or by accreditation bodies that are signatories to multilateral recognition agreements
within the European Accreditation (EA)The requirements for organizations subject to the ISO/IEC
17024 Stadard are illustrated in Figure 12

Organizations that meet the accreditation requirements may apply to the VQA for authorization. The
VQA evaluates these organizations through a thorough review, inspection, and assessment of their
guality management systems and their policies and proceslypperting the assessment, evaluation

and certification activities of NQ©rganizations that meet these criteria are authorized to conduct
examinations and certifications based on NQs and are designated as Aut@erifezhtionBodies

(ACBSs). ACBs areexclusively authorized to conduct examinations and certification activities; they
are not authorized to act as training providers. In Turkiye, the authorization of institutions providing
training services is subject to the approval of the MoNEB# enable individuals to have their prior
learning recognized regardless of how or where these competencies were acquired, without requiring
specific educational levels or work experience.

ACBs assess individuals seeking to obtain a VQA VocatiQualification Certificate in the relevant
gualification based on the corresponding NQ document. During assessment and evaluation activities,
the learning outcomes and methods specified in the NQs are foffowed

Assessors (examiners) tasked with conducting assessment and evaluation activities are required to
meet minimum criteria established through NQs. While assessors handle the assessment process,
certification decisions are made independently by "decisiakes" who meet the same criteria.
Decisionmakers determine certification outcomes by comparing the evidence provided by the
candidate and the assessment results produced by the assessor against the relevant NQ.

The steps required for an organization to becomeGi @&e shown in Figure 13

Application to the
Accreditation Body

Accreditation Decision
(TS EN ISO/IEC 17024:2012)

Pre-application
for authorization
to VOA

Authorization
Inspection

Pre-authorization
agreement

Examination and
Certification Seminar

VOA Executive
Board
Authorization
Decision &
Authorization Agreement

Application for
authorization to VOA

Figure 13 : Steps for Becoming an Authoriz&drtification Body

Thus, in the assessment and evaluation activities carried out within the scope of the NQS; decision
makers validate the assessment activities performed by assessors. Through the "Internal Verification"
system operated by theCBs, samples of conducted assessment and evaluation activities are

PVQA Quality AssuC2ahce Paper
QA Examination, Measurement, Assessment, and Certifioc
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constantly taken and subjected to detailed verification. This ensures that all assessors of the relevant
bodies carry out assessments with equivalent performance.

Assessment and evaluation activities are conducted consistently, transparently, equitably, and fairly
for all individuals, in accordance with pdetermined and announced schedules reported to the VQA
via the VQA Web Portdf. In theexamination schedules submitted to the VQA by t@BA via the

VQA Web Portal prior to the exam, information regarding the candidates taking the exam, the exam
assessor, the exam location, and the national qualification under which the exam is conducted is
included to ensure transparency. The principlesbéshed by the VQA mandate alliB8s to record
reattime video footage of the exams they conduct. Candidates who successfully complete the
assessment and evaluation process are reported to the VQA via the portal for their certification.

Through this system, which has been quagured and accredited according to the international
personnel certification standard, individuals who pass the impartial, consistent, fair, and reliable
assessments are issued a VQA Vocational QualificatiotifiCate.

The steps individuals must follow to obtain the VQA Vocational Qualification Certificate are
illustrated below:

1 2 3
APPLICATION > APPLICATION > THEORETICAL AND >
REVIEW PERFORMANCGE-BASED EXAMS
» Selection of ACB » Review of the Application » Multiple-choice test /
» Application Documents » Application Outcome Oral exam
» Application Fee (Accepted/ Rejected/ » Performance-hased exam
Missing Documents)

4 5
CERTIFICATION CERTIFICATION
DECISION

» Qualifying / » VQA Vocational
Not Qualifying Qualification Certificate
for Certification » VOA Vocational

Qualification ID Card

Figure 14 : Steps forAchievingVQA Vocational Qualification Certificate

The VQA Vocational Qualification Certificate is a documawardedo individuals who succeed in
the assessment and evaluation activities conductadasdingbodies authorized by the VQA. These
activities are carried out in line with the principles defined in the national qualificatairgk)evels

2https:// portal.myk.gov. tr/
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within the scope of their authorization and demonstrate that the individual has acquired the learning
outcomes (knowledge, skills, and competences) specified in the relevant NQ.

3.3.3 Validation of Nonformal and Informal Learning in the Vocational Qualifications System

The VQA carries out activities to validate informal and #immal learning within the scope of
vocational qualifications. The validation of informal and +iormal learning refers to the process by
which the knowledge, skills, and competences individoale acquired in informal and néormal

learning environments are evaluated against appropriate criteria and confirmed by an authorized
institution. This process holds critical importance as it opens pathways to further education and new
job opportunitiedor individuals while promoting the efficient use of resources.

In Turkiye, the validation of informal and ndarmal learning primarily pertains to vocational
learning outcomes. The VQA plays a highly functional role in this regard. Learning outcomes
acquired by individuals through formal, informal, or Hfonmal leaning environments are assessed
andawardedbased on the relevant NQs published by the VQA, regardless of where or how these
outcomes were achieved.

The preparation of nationatcupationastandards provides a foundational input for developing NQs

that enable assessment and evaluation in the examination and certification processes. These processe
are conducted under the supervision and oversight of the VQA. For the qualifications irftended
certification, awarding bodies accredited by accreditati®modies that have signed multilateral
recognition agreements with TURKAK or the EA, in compliance with the TS EN ISO/IEC 17024
(Conformity Assessment General Requirements for Bodies Operating Certification of Persons)
standard, are authorized by the VQA. Individuals who succeed in the exams conducted by these
authorizeccertificationbodies are awarded VQA Vocational Qualification Certificates.

The VQA Vocational Qualification Certificate is awarded to individuals who achieve success through
objective, consistent, fair, and reliable assessment and evaluation within a quality assured framework.
As the most concrete result of the efforts relatedetmgnizing nofformal and informal learning
provided by VQA, the certificate is available in 440 national qualifications across 23 different sectors
and at five distinct levels as of the time of writing this report. VQA Vocational Qualification
Certificaes are granted to those who successfully complete both theoretical and practical
examinations organized by accredited certification bodies that have been authorized by the VQA.
These Vocational Qualification Certificates cover a broad array of professichaling reinforced
concrete blacksmith, woed formworker, and steel welder in the construction industry, as well as
human resources specialist, SME consultant in the business and management field, car rental
consultant, and accountable real estatesalt@nt in the trade sector.

The ultimate aim of the system is to equip the workforce wittotgate knowledge and skills and to
validate and recognize prior learning. The TQF supports the validation of learning outcomes achieved
in informal and nofformal learning environments. ltrgvides a comprehensive regulatory
framework for the recognition and quality assurance of prior learning. In this context, the Principles
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and Procedures for the Recognition of Prior Learning and Quality Asséitamees published in
2021, establishing specific guidelines and procedures to ensure integration and quality in this area.

As an institution primarily focused on the recognition and certification of prior learning, the VQA
has reviewed and made the necessary adjustments to its system in line with the principles and
procedures outlined in the TQF. In accordance with the régoi4tthe process for validating prior
learning is implemented in four stages: definition, documentation, evaluation, and certification. By
validating prior learning, learners are offered opportunities such as access to programs, exams,
exemptions, certificabn of units, accumulation and transfer of credits, and recognition of
gualifications. Furthermore, learners are able to certify their knowledge, skills, and competences in a
shorter period, resulting in time and cost savings.

Through the validation of informal and néormal learning, learners are provided with:
1 Access to programs,
Access to exams,

Exemptions,

1

1

1 Certification of units,

1 Accumulation and transfer of credits,
1

Recognition of qualifications.

Moreover, the process for validation of informal and-fanmal learning, which is undertaken by the
VQA, is recognized by the Ministry dfabor and Social Security (MoLSS) and other relevant
ministries, and is supported by various regulations. In this regard, national regulations aimed at
preventing workplace accidents have defined the criteria for employment in many professions under
the categaes of hazardous and highly hazardous. These regulations stipulate that individuals must
hold either formal edwation qualifications or the VQA Vocational Qualification Certificate in the
relevant field. The fact that VQA Vocational Qualification Certificates, obtained through the
validation of informal and noeformal learning, hold equivalent rights and exemptitm$ormal
education qualifications for employment access, marks a significant step forwaiidkipe. The
transparent quality assurance procedures applied to all processes concerning VQA Vocational
Qualification Certificates, along with their positive iaqd on occupational health and safety, have
strengthened trust in the validation of informal and-favmal learning.

3.3.4 Quality Assurance in the Vocational Qualifications System

In an effort to strengthen the relationship between education and employment, integrate qualified
labour force with vocational qualifications into the labour market, reduce the number of occupational
accidents, and boost productivity, the VQS is intendedet nationabccupationaktandards and
gualifications that meet the expectations of the business community along with the stakeholders and
serve as a source for curricula, and document the knowledge, skills, and competencies of the labour

Bhttps:// mevzuat . meb.gov.tr/dosyalar/1872.pd
69
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force as a part of an international accreditation system with quality assurance, and effectively
implement the Turkish Qualifications Framework.

As per its |l egislation, the VQA has designed
Assurance Principles for Qualifications that are part of National Qualifications Frameworks or
Systems referenced to the REbBMmMesdation, andidffectively An n
implemented the elements of quality assurance in all aspects of its actions to achieve its intended
goals, and made efforts to continuously improve them. The VQA follows a variety of quality
assurance mechanisms developdithiw the body of the European Union in addition to the EQF to

run and improve the quality assurance system. To this end, the quality assurance of qualifications is
based on EQAVET, the European Quality Assurance Reference Framework for Vocational Educatio
and Training (EQARF) and ESG, and an action is in progress to design a structure compatible with
the systems acknowledged in Europe for credit transfer.

To maximize the awareness of the departments of the VQA about the quality assurance system
i mpl emented as a part of NVQS, informative e
assurance system are regularly held by the organizational leaders anidtaalive divisions to offer

support and guidance services.

Under the Regulation on Quality Assurance of Qualifications to be Included in the Turkish
Qualifications Framewofk, the VQA sets out procedures to be followed for quality assurance in all
processes and additional documents as a part of the VQA Quality AssBegragigublished in 2020.

The main el ements o ffintludetakvdaktivrs onuparticipatony baBithat ¢ y
is responsive to the needs and expectations of the business and education communities, delivering
services with a sense of continuous improvement in a way open to change and development, being
transparat, fair, and accountable in all actions taken and closely following sectoral developments
and adopting them as a part of actions.

The fundamental principles of the quality assurance system are as follows as a part of tH& NVQS

1. NOSs and NQsshall bedeveloped, verified, and approved based on learning outcomes in
cooperation with stakeholders.

2. Measurement and evaluati@mall becarried out in a viable and reliable manner based on
transparent and commonrfcknowledged learning outcomes set out in the NQs.

Measurement and evaluatiehall becarried out byawardingbodies authored by the VQA.
AuthorizedCertificationBodiesshall beaccredited in accordance with the ISO 17024 standard.
AuthorizedCertificationBodiesshallmeet the certification criteria set by the VQA.
Awardingprocesseshall behandled in a transparent, impartial, and accessible fashion.

N o o kM W

Measurement, evaluation, and certification procedsineli besubjected to sefvaluation and
external evaluation.

8. External evaluationshall besubjected to regular revisions.

95 hitps://www.resmigazete.gov.tr/eskiler/2018/03/20180328m
96 VQA Quality Assurance Docume@023
97 VQA Quality Assurance Docume@023
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9. Processeshall berun based on clear and measurable goals, criteria, and guidelines.
10. All stakeholdershallengage in processes.

11. A sufficient and pertinemtumberof resourceshall beallocated for all processes.

12. Electronic accesshall beavailable for the outputs of all processes.

13. Thereshall beprocesses and feedback mechanisms for continuous improvement.

All departments of the VQA carry out procedures and processes in line with the quality assurance
principles. These principles are in total compliance with the quality assurance criteria set out under
the Regulation on Quality Assurance of Qualificationbdédncluded in the Turkish Qualifications
Framework.

The instruments that provide access to the principles set out under the NVQS and make the system
reliable by being put to use for processes regarding actions and promote the quattycasate
presented in Figure 15

[ INSTRUMENTS THAT PROMOTE THE VQA QUALITY ASSURANCE ]
o N

» Working Groups » Exam Organization » Management of Exam Records
» Sectoral Committees » Checklists » QR Code and Hologram
» Revision Process for » Evaluator’s Approval Process » Appeal and Grievance
NOSs and NQs » Verified Exam Centers Procedure
» Learning Outcomes Approach » Camera Recording Guide for » Certificate Inquiry Module
» Level Comparison Tables Theoretical and Performance- || » Guidance for Applicants

Based Exams

» Pilot Exams o > Implementation Guide for > Regular and Unannounced
A TG ) Theoretical and Performance- LEL ol
Seminars Based Exams » Depository of Technical Experts
» IS0 17024 Accreditation Criteria| | » Eyaluator’s Criteria > Corrective and Preventive
» Authorization Criteria Final Decision Makers Actions
» Evaluator’s Seminars » In-House Validation > Regular Review
> VQA Web Portal > Independent Validation > Feedback Mechanisms
. ANGas AN J

Figure 15 : Instruments that Promote the VQA Quality Assurance

The wayto usetheseinstruments is described in the guidelines drawn up as per the legilation

3.3.5 Information Management and Feedback Mechanism

Made up of representatives of pubigenciesemployees, and employers for administration, the
VQA always involves public agencies, business communities;gogarnmental organizations,
education institutes, and similar organizations in processes and maximizes stakeholder engagement
to take actionsinder its purview. Suggestions and criticism efiouse and independent stakeholders

are taken into account for all actions taken under the NQS and actions of improvement are taken in
line with recommendations. In addition, feedback mechanisms thatcrgetbon stakeholders and

98 hitps://www.myk.gov.tr/tr/page/8for access to the legislation
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adopt a participatory mode have been created to make sure the VQA takes actions in line with the
intended criteria of quality.

The feedback mechanisms are intended to develop positive perspectives in eliminating problems,
have an objective point of view, and make sure actions are bought in by stakeholders.

The VQA runs an electronic system of data and documentation for documents, accruals, properties,
and staff members. The Electronic Document Management System (EBYS), the Institutional
Management System (KYS), the Property Registry Control Program andheWeb Portal are
currently operated to this end. Any software required for technical purposes has been purchased after
establishing the requirements of the main service departments of the authority.

The VQAOGs | egislation describes how and for w
to achieve quality assurance as a part of its operations, with thorough details about the use of
information management systems for procedures carried out ByORs.

4. Turkish Qualifications Framework (TQF)

4.1 Purpose and Scope of the TQF

Designed to be compatible with the EQF, the TQF is a national qualifications framework that sets all
principles of qualifications acquired igeans of vocational, general and academic education and
learning programs and other modes of learning, including primary, secondary, and tertiary education.

TQF is intended to develop new qualifications, improve the existing qualifications, recognize prior
learning, identify opportunities fohorizontal and vertical transfer between qualifications, and
achieve the international comparability of qualifications.

A series of main purposes have been set based on the review of many policy and strategy documents
on TQF, the establishment of the characteristics of education and learning system and labour market,
and thorough analyses over experiences of other countries

Designed as a framework that is participatory, innovative, and leading the change, the TQF mainly
intends to:

Set a clear, consistent, and transparent method to describe, classify, and compare
gualifications,

Classify all qualifications developed based on learning outcomes and provided with quality
assurance through levels at the national level,

Continuously improve the qualifications system in a way to make sure learning outcomes
from prior learning are recognized,

Provide means to credit and accumulate qualifications and make transition from one to
another,

Make access tqualifications easier,
Strengthen the relationship between education and employment,

Contribute to raising employable individuals equipped with recognized and measurable
gualifications, and thus to reducing unemployment,
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Make sure effective cooperation is established among organizations with a role in the
improvement, implementation, and management of the framework, and all parties including
business community and social stakeholders in particular engage and contribute,

Set fundamental criteria and thus serve a function for comparison to make sure qualifications
of other countries are recognized in Turkiye, and Turkish qualifications are recognized
overseas.

4.2 Structure of the TQF

TQF has been designed as a single integrated structure for the classification of qualifications in
Turkiye to cover all qualifications acquired through education and training programs and other modes
of learning, including primary, secondary and tertiadyaation with quality assurance.

TQF is composed of components such as learning outcomes, level descriptors, qualification types,
gualification type specifications, and qualification forms.

Learning Outcomes

Learning outcomes stand for expected changes
of a learning proced% The way these outcomes are set and written determines the quality of
education and training, informing the learning process for both learners and teachers.

Built on learning outcomes and levels that signify complexity, TQF makes equivalence and
comparability easier. Qualification frameworks, which have been more and more at sectoral, national
and international level, are tools designed to compare variousficaiedins at national and
international level, where all qualifications set for national education and training systems are defined
based on learning outcomes. Learning outcomes in qualification frameworks are used to describe
learning aspects (e.g. knauge, skills, competence) on the horizontal axis and to determine how
learning becomes more complex from one level to another and rises in the vertical dimension.

Based on learning outcomes, the TQF level descriptors address the growing complexity of tasks and
environments and how this is expressed at various levels, i.e. in terms of knowledge, skills and
competence. As noted in the processes of quality assurashg@daaement of qualifications into the

TQF described in detail in other chapters, all qualifications covered by the TQF are informed by
learning outcomes.

TQF Levels and Level Descriptors

The level descriptors make up a mechanism to describe the relevant level of qualification types and
refer the TQF to other frameworfke The qualification types are a fundamental tool to help set the
TQF levels of the qualifications in Turkiye. In addition, it helps categorize various qualifications at
the same level.

Learning outcomes of qualification types are compared to relevant level descriptors and the level of
gualification types is established. The statements of learning outcomes in the qualification types are

99 Guide of Learning Outcomge2020
100TQF Introduction Book2023
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expected to be more concise than in the qualification form and more thorough and diverse than in the
level descriptors.

The interaction between levels and qualification types providesreuveringapability to describe

all qualification types and the development of a qualification for each type of learning outcome. The
relationship between levels and level descriptors also exists between qualification types and
gualification typespecifications Establishing qualification type specifications, which include the
elements identified to describe the common characteristics of qualifications as a part of each
qualification typejs of capital importance for the effective implementation of the TQF.

The TQF comprises eight levels. These eight levels are described by learning outcomes without taking
into account any type and domain of learning.

Statements of learning outcomes that comprise knowledge, skills, and competencies are named level
descriptors. Level descriptors are used to determine the level of qualifications and make comparisons
to the qualifications of other countries. TQF level diggors are presented in the following table:

Table 6. TQF LevelDescriptors

Knowledge Having general knowledge about oneself and hisheoundings
Level 1 Skill Having the basic skill to fulfill simpléuties
Competence Fulfilling simple dutiesunder guidance and supervision

Having conceptual elementary knowledge aboupla or learning

Knowledge domain

Having the basic skill of using information necessary to fulfilties

Level 2 Skill - o
and eliminate potential simple problems

Fulfilling simple duties under supervision with limited autonom
Competence Being aware of learning needs in line with the Life Ldrearning
approach

Having conceptual elementary and intermediate conceptual know

Knowleage |, i gob or learning domain

Having the skill of choosing and using data, methods, and

kill L
Ski necessary to fulfilutiesand solve problems

Level 3
Taking responsibility to fulfiduties

Completing aduty in consideration of evethanging circumstances
Competence P J y ging

Setting and meeting learning needs under guidance as a part of li
learning
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Level 4

Level 5

Level 6

Knowledge

Skill

Competence

Knowledge

Skill

Competence

Knowledge

Skill

Having intermediate theoretical and procedural knowledge and ¢
intermediate factual knowledge aboybh or learning domain

Having cognitive and practical skills to fulfill functions specific ol
or learning domain and offer solutions for problems

Taking full responsibility to completéutiesunder predictable and yi
everchanging circumstances

Supervising ordinaryduties fulfilled by others, taking limitec
responsibility for the review and improvement of theies

Meeting learning needs as a part of lifelong learning and setting f
learning goals under guidance

Being aware of the relationship between knowledge, skills, attitude
actions concerning @b or learning domain and ethical issues ¢
social problems

Having specific, thorough, theoretical, and conceptual knowledge i
ajob or learning domain, being aware of limitations

Having essential, thorough, cognitive, and practical skills to ¢
creative solutions for concrete and abstproblems with set limits

Managing and supervising under unpredictable circumstances

Assessing and improving the achievement level of oneself and ¢
Interactingabout atask in a jobor learning environment including tf
management of projects

Having an overall awareness of the scope of lifelong learning sp:
to ajob or learning domain and its relationship with formal and-n
formal education anohformal learning pathways

Being aware of the relationship between knowledge, skills, attitude
actions concerning @b or learning domain and social and ethi
issues and responsibilities

Having advanced theoretical, methodological, and conce
knowledge about gob or learning domain in a way to cover
questioning perspective

Having advanced skills of expertise and innovation necessary to
complicated and unpredictable problems concernifap @r learning
domain that requires expertise
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Level 7

Competence

Knowledge

Skill

Competence

Taking responsibility and making decisions in unpredictgbbe or
learning environment and managing complex technical or profess
actions or projects under the circumstances

Taking responsibility for the management of the professi
development of individuals and groups

Having experience in the implementation of concepts, policies and
of lifelong learning specific to gob or learning domain and the
relationship with formal and neformal education and farmal
learning pathways

Being aware of social and ethical values as a part of assegsingra
learning

Having specialied knowledge, some of it at the most advanced le
which forms the basis for original ideas and/or research specifiolo
or learning domain

Having acritical perspective on knowledge issues in the field and a
interface of various disciplines related to the field.

Having advanced skills in problem solving in research an
innovation intended to generate new knowledge and methodgdor
or learning domain and to integrate knowledge from various discipl

Having the ability to comprehend, design, implement and a
advanced research procedures as a team member or autonomc
partial capacity.

Managing and transformingob or learning domairs that are
unpredictable, complex and require new strategies.

Having experience in managing change somplex environment.

Taking responsibility to add to professional knowledge and pra
and/or to assess the level of strategic achievement of teams.

Providing leadership in the concept, policy, tools and practic
lifelong learning for gob or learning domain and knowledge of t
interface between disciplines, and their relationship to formal and
formal education and informal learning pathways.

Integrating knowledge and making decisions specific t@ka or
learning domain, taking into account social and ethical issues
responsibilities.
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Having the most advanced systematic knowledge of theories, prar
methods and techniques specific tgh or learning domain and th
Knowledge capacity to makeritical analyses.

Having the most advanced level of interface knowledge in vajodiu
or learning environments concerningph or learning domain.

Having specializedskills that require the use of the most advan

knowledge, methods and techniques, including synthesis

assessments, to solve critical problems in cuttidge research and/

innovation specific to b or learning domain, to expand and redef
Skill existing knowledge or professional practice.

Having an autonomous ability to comprehend, design, implemen
adapt advanced research processes.

Having the skills to solve new amdmplex problems that require tl

Level 8 adoption of methods and tools in various disciplines.

Demonstrating high competence, innovation, autonomy, scientific
professional coherence and competence in the development of i
edge new ideas and processes jobaor learningdomain including
research.

Leading in the development of new and original methods that red
or expand the existing knowledge or professional practice specifis

job or learning domain,
Competence _ o o _ _
Developing original policies and practices on issues related tc

development of lifelong learning specific tgab or learning domair
and interface knowledge between disciplines in unpredictable, cor
and innovative environments, and promoting it through formal and
formal education anohformallearning,

Generating new knowledge forjab or learning domain, taking int
account social and ethical issues and responsibilities,

Qualification Type Specifications and Qualification Types

Under TQF, qualification types adescribed by using qualification type specifications, which help
distinguish between qualifications at the same level but with significant differences in terms of their
functions, learning outcomes, credit values and/or orientation. Qualification TypécEpens are

one of the building blocks of the TQF. They include common learning outcomes of qualifications
under a certain type.
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For access to Qualification Type Specifications approved by the TQF Council, please visit the TQF
website and go to the section for publicatidits.

Following the analyses conducted in the TQF development phase, a decision was made to identify
and use various types of qualifications in addition to the levelling, as it was foreseen that using only
the levelling as a reference would make effective diaatibn a challenge.

A qualification typé® stands for classified groups of qualifications with similar characteristics in
functions, learning outcomes, credit value or general, vocational, and academic orientation while
being at the same level of TQF. Qualification types are not related to a deeming domain.
Qualification types help distinguish between qualifications at the same level but with significant
differences in terms of their functions, learning outcomes, credit values and/or orientation.

Associ ate Degree at Level 5 and Vocational (
Certificate at Level 4 are some examples for qualification types. As for TQF qualification type
specifications, each type of qualification is used as a part dfdhmeng system and is known by
learners and employers (e $killed WorkerCertificate, Level 4 Course Completion Certificate,
Master's Degree).

How the main types of qualifications education, training and qualification systems in Turkiye are
classified and levelled is presented in the table. Apart from the types presented in the table, there are
other qualification types in teaching and qualificas systems. Qualification types are established

as a result of thorough efforts as a part of the TQF implementation process. Qualifications described
based on learning outcomes and provided with quality assurance are placed at the corresponding level.

TQF qualification types and levels are established in cooperation with responsible bodies. Competent
authorities are free to suggest additional types to be included in the TQF in line with the criteria,
procedures, and requirements established since soafiicgtions may turn out to be redundant or
some additional ones are needed as they zmétem.

Quialification Form

It is a document that describes fundamental terms such as the purpose of qualifications, learning
outcomes, level, measurement and evaluation methods, entry and achievement requirements, and
progression routed his form has been drawn up in a way to align with the areas of qualification
information set out in Annex 6 of the ®forropea
Lifelong Learning and presented in Table 7

108 hitps:/ityc.gov.triyayinlar?kategorild=17ea6et#B85 4f2d-aaa4l 74a0833a09c&searsh
102TQF Certificate 2015

103 https://euflex.europa.eu/legatontent/EN/TXT/PDF/?uri=CELEX:32017H0615(01)
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Table 7. Qualification Form

QUALIFICATION FORM

Code of Qualification

Title of Qualification

Responsible Body

Responsible Body’s Gontact Info

Responsible Body’s URL

Orientation

EQF Level

TQF Level

Classification (Theme)

Classification (Vocational Code)

Category

Credit Value

Normal Duration of the Program

Profile (Purpose) of the Program

Learning Environment

Learning Outcomes (Description)

Key Competences

Measurement and Evaluation Methods

Quality Assurance

Entry Requirement

Success Requirements

Progression Routes (Type of Relationship)

Legal Basis (Optional)

Expiry Date (If Any)

\Websile for Access to Qualification
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4 . 3 TRel&tiorshipwith EQF

TQF and EQF stem from the objective to recognize and compare training and vocational

gualifications. Both frameworks are intended to describe qualifications acquired by individuals as a
part of their education angrofessional career in a more transparent, consistent, and comparable

manner based on learning outcomes. While TQF makes it easier to classify and recognize the
qualifications in Turkiye at the national level, EQF makes it easier to compare and recognize

gualifications between the countries, creating a common language and structure across Europe.

There is a strong correlation between TQF and EQF. TQF has been established in parallel with the
eightlevel architecture of EQF while both frameworks adopt similar methods to describe and classify
gualifications acquired by individuals. The TQF has bagh bn the principles and architecture of

the EQF, thus helping classify, compare, and recognize the qualifications in Turkiye in accordance
with the European standards.

In this sense, the interaction between TQF and EQF can be summarized as follows:

Level Matching: TQF and EQF have eight levels. Each level of TQF is matched with the
corresponding level of the EQF. The matching helps align the qualifications in Tirkiye with
the qualifications in Europe

Learning Outcomes: Both frameworks are focused on learning outcomes. Learning
outcomes are described under three main themes: Knowledge, skills, and competence.
Adopting the EQFO6s structuring, TQF follow
Tarkiye.

Recognition of Awards: Harmonizing TQF with EQF helps qualifications in Turkiye gain
recognition across Europe more easily. This makes it easier for people to study or work
abroad. In addition, it helps the qualifications in Europe gain recognition in Tlrkiye

Transparency and Comparability: One of the shared goals of TQF and EQF is to enhance
transparency and make qualifications comparable. TQF describes and classifies qualifications
in TUrkiye in a clear and transparent manner. This also helps employers, education institutes,
and individualhave access to a clearer set of information about qualifications.

Aligning the TQF with the EQF is crucial for the integration between Turkiye and Europe in
education. This process takes a thorough effort and cooperation. The stakeholders in Turkiye engaged
in and contributed to t he tactuiewas designatedgor educatisns ,
and labour market needs. A qualifications framework specific to Turkiye has been developed, tapping
into the experiences of other countries.

TQF and EQF stand out as robust structures that help recognize and compare the qualifications of
individuals in education and professional career. TQF helps recognize and compare the qualifications
in Turkiye at the national and international level whil@EEmakes it easier to align and recognize

the qualifications across Europe.

Aligning TQF with EQF is a key step that reinforces the integration of the Turkish and European
education anthbormarkets. The alignment helps mutually recognize and compare the qualifications
of people of Turkiye in Europe and of people of Europe in Turkiye. Compared to other regional
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frameworks similar to EQF, TQF provides a more intelligible and comparable environment for
gualifications to many countries around the world.

4.4 Quality Assuranceunder TQF

The TQF is intended to recognize qualifications based on learning outcomes and the level principle,
offer transparency and comparability amapglifications, and modernize the education system. In
line with these objectives, the goal is to facilitate the employment and mobility of people and add to
their lifelong learning.

Quality assurance of qualifications is the most important instrument to achieve these goals beyond
any doubt. In short, the quality assurance of all qualifications under the TQF is the most important
step of this structure.

The Article 10 of the Regulation on the Principles and Procedures for the Implementation of the
Turkish Qualifications Framework (TQF Regulatit) stipulates that all quality assured
gualifications acquired through education and training progrand other learning pathways shall

be included in the TQF and the legislation on the quality assurance of the qualifications to be included
in the TQF shall be published in the Official Gazette upon the approval of the TQF Coordination
Councif%,

Drawn up to this end, O6the Regulation on the
the TQR® ( TQF Qual ity Assurance Regulation)do ent
publication in the Official Gazette. The Regulation includes arrangements on quality assurance of all
qualifications issued as a result of formal and-fevmal education and @aming programs and
validation of noAformal and informal learning, establishment of quality assurance criteria and roles
and obligations of organizations mandated with quality assurance.

The Regulation on TQF Quality Assurance sets out quality assurance criteria that must be met by all
guality assurance systems. Responsible Bodies (MoNE, CoHE, and VQA) shall develop and operate
a quality assurance system that meets the quality assurateréa dn a way to fit their own
qualifications.

Main Goals and How It Works

The purpose of quality assurance under TQF is to reinforce the National Qualifications Systems in
transparency, consistency, and quality. The TQF promotes the establishment of mechanisms for
consistent assessment and evaluation of individuals' learniognoes, regardless of where and how

they are acquired. The quality assurance thus helps all stakeholders including learners, families and
the society as a whole put their trust in the qualifications system.

TQF quality assurance model has been designed in a way to be compatible with the applicable
regulations rather than replace the applicable regulations on quality assdi@fc€ouncils are

Yhttps:// www. mevzuat.gov.tr/ anasayfa/ MevzuatFi hristDet:
at Tertip=5

105 Regulation on the Principles and Procedures for the Implementation of the Turkish Qualifications Framework
(https://www.mevzuat.gov.tr/anasayfa/MevzuatFihristDetaylframe?MevzuatTur=21&MevzuatNo=20158213&Mevzuat
Tertip=5

106https://www.resmiqazete.qov.tr/eskiIer/2018/03/2018(9:]3»2ﬂ‘am
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mandated to safeguard the integrity of the TQF. This means all qualifications under TQF meet the
criteria ofquality assurance. As a part of the mandate, the TQF Council revises and offers feedback
on quality assurance arrangements developed and implemented by Responsible Bodies.

General Responsibilities

The mandate for quality assurance under TQF has been issued for authorities mandated with various
gualification types. These authorities are mandated to align quality assurance processes and
procedures with the TQF legislation. The TQF quality assuranteri@rand requirements are
intended to complement and support, rather than replace, the existing quality assurance processes anc
procedures.

Each Responsible Body should draw up a O6Qual
guidelines showing how it and @sithorizedraining andawardingbodies meet the quality assurance
criteria.

Responsible Bodies: They are the Ministry of National Education, the Council of Higher Education,
the Vocational Qualifications Authority and agencies anghnizationsset out in the applicable
national legislation or international convention. Competent authorities have an overall obligation to
develop and implement quality systems, monitor and evaluate how they work and make plans for the
continuous improvement of quiatations based on their evaluation.

They shallalsosubmit quality assurangapesto the TQF Council describing the systems they have
developed in accordance with the quality assurance criteria and implement the approved quality
assurance systems.

The Quality AssurancePaperi s a bl anket certificate des
high-level approach to quality assurance. This certificate describes how the quality obligation is
del egated as a part of the authorityés qualit

The Compulsory Guideline sets out the following processes and procedures of the

Responsible Body in detail:

1 Drawing up and approving a qualifications form

2 Measurement and evaluation

3. Documentation

4 Self-evaluation and external evaluation

5. Information management systems and feedback mechanisms

The Quality AssurancPaperand the Guidelines should serve to inform the implementation of all
Responsi ble Bodies6 procedures for qypmvidersi cat
andawardingbodies, and to monitor and evaluate the performance of all parties.
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Quality Assurance Criteria

Quiality assurance is built on 11 criteria under TQF. Each criterion covers a series of requirements
that quality assurance processes and procedures must meet. Quality indicators show how to prove
alignment with the quality criteria that they are associatgif®’. Quality Assurance Criteria are as
follows:

1 A qualification formshall bedrawn up and approved.

2. A viable and reliable measurement and evaluation pratedisberun.

3. Documentation processsball becarried out in a transparent and impartial manner.

4 Processes for qualificatioshall besubject to selevaluation and external evaluation.

5 Any department, team or organization that conducts an external evaklaibbesubject
to a regular review.

6. Actionsshall betaken for improvement based on the results ofeefuation and external
evaluation.

7. Stakeholdershallengage in processes qualifications

8. Processe®n qualificationsshall becarried out based on clear and measurable goals,

criteria, and guidelines.
0. A sufficient and pertinemtumberof resourceshall beallocated for all processes.
10. Feedback mechanismball bedeveloped and implemented.
11. Electronic accesshall beavailable for the outputs of all processes

It is important to align the quality assurance criteria set under TQF with the quality assurance criteria
set under EQF in an effort to promote the mobility of individuals. That is why Responsible Bodies
shall establish and operate respective quality assersystems in line with the following where
appropriate under the Regulation on the Procedures and Principles Concerning the Implementation
of the Turkish Qualifications FramewdfR

1 Quality Assurance Principles for Referencing the National Qualifications Frameworks or
Systems to the European Qualifications Framework (EQF)

1 The Standards and Guidelines for Quality Assurance in the European Higher Education Area
(ESG)

1 For vocational qualifications: European Quality Assurance in Vocational Education and
Training (EQAVET)

1 European Guidelines for Validating Néiormal and Informal Learning.

Organizations interested in placing their qualifications into the TQF are required to establish and

operate a system that meets the TQF quality assurance criteria and alsy watmptertain
international guidelines.

107 TQF Quality Assurance Handbodk023
% ttps:// www. mevzuat.gov.tr/anasayfal/ MevzuatFi hristDet :
at Tertip=5
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4.5 Qualifications Database of Turkiye(Register)

Thereare various types of qualifications issued by many agencies and organizations in Turkiye.
However, some challenges were encountered at both national and internatiosaineesthere is

no database where these qualifications

collectively presented and made public

available. Thus a national database has be
established to compile all the qualificatior
awardedn Turkiye and describe them along wn
learning outcomes. To carry out the procedure' =

relation to the database, Procedures ¢ | Tirkiye Yeferlilikler Veri Tabani |
Principles on Development, Functioning, ar
Updating of the Qualifications Database ha
been put into effect under the TQF Regulaiién

Figure 16 :Turkiye Qualifications
Database Logo

National qualifications databases are data management systems that involve qualifications that are
part of the national qualifications framework and meet the criteria, and demonstrate qualifications
placed in the national qualifications framework. Suchesys can offer a great deal of data about
qualifications and help thoroughly compare and filter all contents of qualifi¢#tion

On the page where the qualifications included ontYie¢T are published, details including the title

of the qualification, its description, learning outcomes, EQF and TQF levels, language, details of the
competent authority, ISCED (International Standard Classification of Education) and ISCO
(International Clagfcation of Occupational Standards) code, expiry date, acquisition routes, and
progression routes. Functions such as comparing and contrasting qualifications, filtering by thematic
codes and learninoutcomes, etc. can be performed in the future ofiT¥T, which currently
enables to list the existing qualifications by competentaaitiths and levelsAt the time of this report,
initiatives are in progress to enhance these functions and to categorize qualifications based on their
attainment in formal, neformal, and informal learning settings.

Qualifications certified and described based on learning outcomes are included in the database.
Making publicly available the qualifications with quality assurance inf\é¢T entered into force

upon the TQF Coor di n adatedduty 2024 Thereford, 6nty quRldicatmmsu t i ¢
placed in the TQF are released in THéVT while there are over 32,000 qualifications under the
purview of various organizations.

Qualifications that have yet to be placed in the TQF are reviewed on the portal and actions are taken
when needed. Qualifications that meet the TQF placement criteria are placed in the TQF upon the
completion of the processes and made publicly availalifeidatabase

"https:// www. mevzuat.gov.tr/anasayfal/ MevzuatFihristDet :
at Tertip=5

110https://webupload.qazi.edu.tr/upload/l102/2023/5/9/c2aaéBBlee285aedO78a4061aOﬁlsbn 20222nd
internationaiconferenceon-informaticsandcomputerscience.pdf
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This way, no matter how many qualifications arganizedin a country or region, they can all be
placed on the same platform and the largest possible number of qualifications can be compared and
benchmarked against one other.

Qualifications listed in the TQF, along with those availabl&iinkiye but not yet part of the TQF,
can be found on th@YVT portal. This portal also features qualifications from other relevant
organizations that provide qualifications outside of MoNE, VQA, GoHE.

4.6 TQF6s Logo and I ts Use

The Turkish Qualifications Framework (TQF) logo is a symbol of aligningatienal qualifications

with the European Qualifications Framework (EQF). The logo was designed to boost the domestic
and international recognition of the qualifications in Turkiye and highlight their quality. The use of
the logo enhances the visibility the TQF, raises the awareness of the stakeholders, and helps
mainstream the TQF.

TQF6s |l ogo was designed in |ine with the <cri
(VQA). The criteriacolors size, and format of the logo were drawn up based on the standards set by
the VQA. The logo is a symbol designed to be used in qualifications certificates and relevant
documents included in the Turkish Qualifications Framework.

The VQA is authorized to determine and upgrad
aut horities. To this end, 6t he Principles a
Qualificat i on s!''ltravesdeern devetoped and maolédpublicly available. Among the
roles of the VQA for the use of the logo are drawing up the logo, communicating it to competent
authorities, and taking actions for monitoring and inquiry to prevent its unauthorized use.

Responsible bodies have certain roles and obligations concerning the use of the logo. These
authorities are mandated to use the logo only over qualifications included in the TQF. In addition,
they have to prevent the unauthorized use of the logo and imtelydieport it to the VQA in case

of any unauthorized use. Responsible bodies are free to use the logo along with their own title and/or
logo whereas they must seek permission from the VQA to use the logo irstandard size.

The effective use of the TQFO6s | ogo plays a
recognition of the qualifications in Turkiye. The logo enhances the recognition of the TQF especially
among the stakeholders of education, learning |amor markets, and adds to the mainstreaming of

the framework. Additionally, the use of the logo on various platforms is critically important for the
gl obal reputation and recognition of T¢rkiyeo

TQF6s | ogo signifies the quality and reliabil
qualifications are comparable to and aligned with the other qualifications in Europe. That is why the
correct and adequate use of the logo is viewedaascial element to boost and mainstream the TQF.

Wenteri ng into force upon the TQF Coor di rhaProcednres@mdu nc i |
Principles on the Use of the Turkish Qualifications Framework Logo
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5. Responses to EQF Referencing Criteria
Criterion 1

The responsibilities and/or legal competence of all relevant national bodm®Ilved in the
referencing process arelearly determined and published by the competent authorities.

Bodies responsible to improve and implement the Turkish Qualifications Framework are divided into
two categories based on their function and role. One is administrative bodies with stakeholder
engagement mandated for the operation and improvement of theviii the other one is bodies
mandated for the qualifications included in the TQF.

A- TQF Administrative Bodies:

These bodies are mandated to set, plan, implement and develop policies in relation to the TQF,
coordinating all stakeholders and with EU organizations on the European Qualifications Framework
and Europass. Their roles anesponsibilitis are clearly set out under by the Regulation on the
Procedures and Principles for the Implementation of the Turkish Qualifications
Framework'%published in the Official Gazette No. 29537 of 19.11.2015. There are four bodies
mandated with the management of the TQF. They are the TQF Council, the TQF Coordination
Council, the Consultation Committee, and the Department of Turkish Qualificationsvikamand

their roles andesponsibilitiesare as follow}',

TQF Council: The roles andresponsibilitiesof the TQF Council were set under the Roles,
Operational Procedures and Principles of the Turkish Qualifications Framework Edumdietail.

The TQF Council is mandated to make decisions concerning the improvement and implementation
of the TQF. One of the distinctive aspects of the council is that there is an equal number of
representatives from public and so@attners Comprising 22 members, the Council is made up of

11 public agencies and 11 sogialrties. All council decisions are made unanimously.

The public officials represented in the T@®euncil include five members from the Ministry of
National Education out of general directors, four members to be named by the Presidency of the
Council of Higher Education out of members of the Executive Board of the Council of Higher
Education, one from one tfe university presidents in office, two out of the members of the Council

of Higher Education in the Higher Education Quality Board and one member to be named by the
National Student Council of Higher Echtion Institutions, in addition to three members from the
Vocational Qualifications Authority, the social parties including one member from the Union of
Chambers and Commodity Exchanges of Turkiye, one member from the Confederation of Turkish
Tradesmen ahCraftsmen, one member from each of the three confederations of labour unions with
the | argest number of members, one member fro

112 Regulation on the Principles and Procedures for the Implementation of the Turkish Qualifications Framework
published in the Official Gazette No. 29537 of 19.11.2015
113 Article 255 of the Presidential Decree No. 4 published in the Official Gazette No. 30479 of 15.07.2018

Yrurkish Qualifications Framework Coordination Counci
Roles, Procedures and Principles of the Turkish Qualifications Framework Council.
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unions with the largest number of members, including representatives of education unions, and one
member from the confederation of employersodo u

The roles of the TQF Council are as follows:

== =

= =4 =4 =

Developing a thregear action plan for the implementation of the TQF,

Establishing the procedures and principles for the quality assurance of qualifications to be
included in the TQF,

Establishing the procedures and principles to be adopted to include qualifications in the TQF,
Establishing the procedures and principles to be adopte@dpijpeals againstiecisions
concerning the implementation of the TQF,

Draw up criteria for qualifications to be included in the TQF,

Establishing th@rocedures and principles to create, operate, and upgrade the Qualifications
Database,

Establishing the procedures and principles regarding the horizontal and vertical transition
among the qualifications to be included in the TQF, as well as credit accumulation and
transfer,

Establishing the procedures and principles regarding the recognition of prior learning and
ensuring quality assurance,

Establishing the procedures and principles for the identification of the existing qualification
types, determination of new qualification types and updating and cancellation of qualification
types,

Establishing the procedures and principles to upgrade, modify, and cancel qualifications,
Establishing the procedures and principles for the publication of qualifications and use of
gualifications bytraining providers and awarding bodies

Establishing procedures and principles to upgrade the TQF,

Establishing procedures and principles for
Developing a communication strategy to raise the domestic and global awareness about TQF,
Making suggestions to the Coordination Council regarding the qualifications requested to be
included in the TQF,

Commissioning monitoring and evaluation reports on the implementation of the TQF and
communicating them to the Coordination Council,

Making suggestions to the Coordination Council regarding the preparation, development and
updating of the TQF,

Publishing reports on the functioning of the quality assurance systems regarding
gualifications,

Establishing the working groups required for the implementation and improvement of the
TQF,

Submitting annual reports to the Coordination Council,

Making suggestions and proposals on issues within its purview requested to be discussed by
the Coordination Council.
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TQF Coordination Council: Of the TQF administrative bodies, the TQF Coordination Council is
the highest decisiemaking body with roles andesponsibilitiesset out in the applicable
legislatiort*®,

TQF Coordination Council has three members: Deputy Minister to be assigned by the Minister of
National Education, the President of the Council of Higher Education, or Vice President to be
assigned by the Head of the Council of Higher Education, and ttsed@&ne of the Vocational
Qualifications Authority. TQF Coordination Council convenes with the attendance of all members
and makes unanimous decisions.

The roles and obligations of the TQF Coordination Council are as follows:

Evaluate and approve the TQF Council decisions,

Monitor and evaluate TQFelated practices,

Ensure cooperation among competent authorities on issues related to the implementation of
the TQF and quality assurance of qualifications,

Provide coordination for national and international consultations on TQF,

Take measures to assign staff members in organizations that it represents to improve and
implement the TQF.

Consultation Committee: It is the largest community out of the TQF administrative bodies where
stakeholders to be proposed by the TQF Council are represented to evaluate issues concerning the
Turkish Qualifications Framework and express views on them.

Department of Turkish Qualifications Framework: It is mandated to take and monitor actions for
the establishment and operation of the TQF bodies.

The roles and obligations of the Department of Turkdsialification Framework are as follows:

1 Take actions to establish, improve, upgrade, and operate the TQF and coordinate efforts with
competenbodies

1 Take actions for the establishment, operation, and perpetuation of councils and bodies set out
in the TQF.

1 Take actions for referencing the TQF to the European Qualifications Framework and other
regional qualifications frameworks and for its mutual recognition with the national
gualification frameworks of other countries

1 Conduct research and draw up publications for its thered identify changes to be
incorporated into the framework of data collected as a result of pradileeselationship of
the aforementioned administratiedies is presented in Figure. 17

Mhttps:/
atTertip

| www. mevzuat.gov.tr/ anasayfa/ MevzuatFi hristDet
=5
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Execution of all Technical
Activities, Research
and Development

A N

( MoNE | [ cotE | [ voa | [ STAKEHOLDERS |

TOBB, TESK,
TURK-IS, HAK-IS,
DISK, TISK,

Education Unions,
Student Council

Figure 17 : Relations Among TQManagement Structures

B- Bodies Responsible for Qualifications Under the TQF

The MoNE, the CoHE, higher education institut
mandated for qualifications set out under applicédeslatiort'® and international conventions.

As a part of the qualifications included or to be included in the framework

MoNE is responsible for qualifications provided with formal aod-formal education,

CoHE and higher education institutions are responsible for tertiary education qualifications,
VQA is responsible for national vocational qualifications basedcgnpationbstandards,

Agencies and organizations established under special laws and international conventions are
responsible for other qualificatioté

1 The Responsible Institutions play a crucial role in all TQF Management Structures, with the
qualifications they provide being subject to the legislation set forth within the TQF

1
1
1
f

"https:// www. mevzuat.gov.tr/anasayfal/ MevzuatFihristDet:
at Tertip=5
I7TQF Certificate 2015 (https://www.myk.gov.tr/images/articles/editor/040116/TYC_Belgesi_020116.pdf
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https://www.myk.gov.tr/images/articles/editor/040116/TYC_Belgesi_020116.pdf

framework. This creates a robust interaction among the qualifications offered by various
organizations. For instance, the VQA Vocational Qualification Certificates presented by VQA
are based on national occupational standards, which detail the assessinenalaation
principles found in national qualifications. These same national occupational standards are
incorporated into the curricula of formal education programs within a year of their release, as
mandated by the Presidential Deét&ewhile this alignment enhances the content similarity

of qualifications offered by different stakeholders, the integration of national occupational
standards and national qualifications into all vocational and technical education and training
curricula acoss the country, including both secondary and higher education, underscores the
significance placed on the collaboration among institutions and the qualifications they
provide.

Criterion 2

There is a clear and demonstrable link between the qualifications levels in the national
gualifications frameworks orsystems and the levdescriptors of the EQF.

The EQF Recommendation suggests the member states set their National Coordination Point (NCP)
to manage their joint actions with other national organizations/agencies and the whole process in a
way to promote quality and transparency. NCPs are mandatedbish reports on how the
referencing process works, explaining how the national qualifications system is linked to the EQF
and providing consistent and transparent data to internal and external stakeholders about the way
gualifications are levelled.

The Department of TQF, whidkecame effectiven November 19, 20linderthe VQA, is mandated

to refer TQF levels to EQF levels, making sure that a transparent method is adopted throughout the
referencing process, and that the stakeholders have access to essential information and guidance, an
that the stakeholders are invalivan the process of comparing and using their qualifications at the
European level.

To this end, the national qualifications framework (TQF) has been developed by considering
stakeholder engagement and its components have been established and policy instruments have beel
adopted in a way to improve the quality, transparency and compihnsf the qualifications. As

per these obligations, actions are taken for the creation, development and referencing of the TQF,
which is the national qualifications framework specific to Turkiye, to the EQF, and promotion and
informative events are ganized across the country.

Under the Regulation on the Principles and Procedures for the Implementation of the Turkish
Qualifications Framework® dating back to 2015, the qualifications to be included in the Turkish
Qualifications Framework shall be compatible with the EQF leiéls. TQFDocumentt?° which is

an annex to the Regulation on the Implementation of the Turkish Qualifications Framework, sets out
descriptions, purposes and scope of the TQF Levels, Qualification Types, Qualification Type
Specifications and their relations with the EQF levels descriptors.

https:// www. myk.gov.tr/images/ articles/ Mevzuat/ 19.5. 4

IMttps:// www. mevzuat .gov.tr/anasayfal/ MevzuatFi hristDet :
at Tertip=5
2https:// www. myk.gov.tr/images/articles/TYC/ Tyc _ bilgi _
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Level 6 VOA Vocational Qualification Certificate - Bachelor’s Degree

Level 5 VOA Vocational Qualification Certificate - Associate Degree

Mastership Certificate

Level 4 VOA Vocational Qualification Certificate High School Diploma

Level 3 Course Completion Certificate

Level 3 VOA Vocational Qualification Certificate Joumneyman’s Cetificate

Adults Level 2 Course, Certificate of Success
Level 2 Course Completion Certificate

N W B

Level 2 VOA Vocational Qualification Certificate

1 Literacy Certificate

\ TQF Levels EQF Levels /

Figure 18 : Relation BetweeBQF and TQF

The TQF comprises eight levels ranging from easy to difficult, from simple to complex and each level
is defined by a level descriptor. The levels and level descriptors form the basis of the TQF. One of
the main purposes of the TQF level descriptors isnforin the process of assigning levels to
qualifications in the framework. To serve this purpose, the content of knowledge, skills and
responsibility/autonomy statements are described in a clear, cohereograpcehensiblenanner

and the descriptors focum describing the nature of progression from one level to another. The
statements are divided into various components to demonstrate the progression from one level to
another.

Both are described as knowledge, skills, and responsibility/autonomy as per the common nature of
the level descriptors of the TQF and the EQF. The comparative analysis over the overall structures of
the TQF and the EQF clearly points to major similaritiesveen the two frameworks while there are

also some differences.

Similarities

Both the TQF and the EQF are structures of eight levels, defined by level descriptors.
Both Frameworks are comprehensive and integrated, designed to relate to qualifications
awarded for all learning, whether acquired through formakfaonal or informal processes,
or through learning in programs of general education, vocational and t&cbnibigher
education.

1 In both frameworks, the statements that define the levels are completely neutral in terms of
contexts of learning

1 In both the TQF and EQF, the level descriptors are designed to be read across all factors of
learning outcomes (knowledge, skill and competence), and aspects of each factor are
sometimes elaborated or clarified in other factors.
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il

In both frameworks the outcomes for a given level build on and subsume the outcomes of the
levels beneatn. n bot h framewor ks, key words or ph
distinguishing factors in the description of learning outcomes at each level.

Differences

il

The TQF is a national qualifications framework into which different types of qualifications
are placed, whereas the EQF acts as a translation device for national qualifications
frameworks.

The TQF clearly differs from the EQF tarms of purpose,

The EQF has a very simple structure of levels; however, the TQF is a structure of levels and
gualification types, designed to provide a clear and acccaggorizatiorof the wide variety

of qualifications awarded throughout the qualifications system in Ttrkiye

Although the level descriptors are described in terms of knowledge, skills and competences
in both TQF and EQF, the statements on taking into account social and ethical issues and
responsibilities are included under the category of competence for le\&l$,4/ and 8 of

the TQF level descriptordn a way to be compatible with each level, the TQF Level
descriptors include consideration of social and ethical issues and responsibilities, awareness
about the correlation between ethical issues and social challenges, awareness about the
correlation betwen social and ethical issues and responsibilities, integrating information and
making decisions in consideration of social and ethical issues and responsibilities, and
generating new information in consideration of social and ethical issues and redifiessibi

Considering all the similarities and differences, one can conclude that the TQF and EQF have
common basic design criteria to realistically achieve direct comparability of the levels in both
frameworks. Finally, the TQF, like the EQF, comprises eight leaets the level descriptors are
described in terms of knowledge, skills and competences and mapped to the EQF levels.

Comparing the concepts that underpin the TQF and the EQF

1

There is a very strong correlation between the core concepts of the EQF and those that
underpin the TQF:

Both frameworks define levels in terms of the learning outcomes associated with
gualifications at a level;

Both frameworks define | e &nmowledgegSkilsandc o me s |
Competence.

The definitions of key terminologiy learning outcomes, knowledge, skill/skills and

competencé in the two frameworks are similar, so that a direct comparison of the level
descriptors of the two

frameworks is greatly facilitated.

In addition, definitions of terms for other key concepts in the TQF can be seen to relate
closely to those adopted for the EQF. Thes
frameworké. The definitions ofetduebglowtand ms i
it is evident that they are comparable:
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Table 8.Comparisorof Definitions of Key Terminology in the TQF and in the EQF

TQF

EQF

Qualification: An official document obtaine
when a responsible body, at the end of a pro
of assessment and validation, recognizes thz
individual has achieved the learning outcon
according to certain criteria.

Learning Outcome: Knowledge, skills al
competences acquired by an individual after
completion of any learning process.

Knowledge: Defined as theoretical and
factual knowledge involving the comprehens|
of facts, principles, theories and practic
related to a working or learning area.

Skill Defined i n C
knowl edgeo and Apr o
requires the ability to use logical, intuitive, a
creative thinking and dexterity, methc
material, tools and instruments acquired in
area of work or learning.

Competence: Defined as utilisation
knowledge and skills in an area of work
learning by taking responsibility and/
displaying autonomy, determination of learni
needs and satisfaction of them, consideratio
the social and moral issues and resaifities.

The Turkish Qualifications Framework is tl
national qualifications framework, designed
be in compliance with the Europe:
Quialifications Framework and setting out

OQualificationdé mean
assessment and validation process whick
obtained when a competent body determi
that an individual has achieved learni
outcomes to given standards;

OLearning outcomes?d
a learner knows, understands and is able t
on completion of a learning process and
defined in terms of knowledge, skills al
competence;

O0Knowl edged means t
assimilation of information through learnin
Knowledge is the body of facts, principle
theories angbracticeghat is related to a field ¢
study or work. In the European Qualificatio

Framework, knowledge is described
theoretical and/or factual;
6Skill so means t he |

and use knowhow to complete tasks and si
problems. In the European Qualificatio
Framework, skills are described as cognit
(use of logical, intuitive and creative thinkin
and practical (involving manuaexterity and
the use of methods, materials, tools
instruments);

60Competenced means t
knowledge, skills and personal, social anc
methodological abilities, in work or stuc
situations and in professional and/or persc
development. In the Europedualifications
Framework, competence is described in term
responsibility and autonomy;

6Nati onal gualificat
instrument for the classification of qualificatio
according to a set of criteria for specified lev
of learning achieved. This aims to integrate
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gualifications principles acquired throu¢ coordinate national qualifications subsyste
vocational, general and academic education and improve the transparency, acce
training programmes including primar progression and quality of qualifications
secondary and higher education and thro relation to the labour market and civil society
other means of learning.

As expl ained above, a very important concept
typesao. The concept of 6qualification types¢
gualifications are directly related to the EQF. However, qealifon types are a feature of many
national qualifications framework that have been successfully referenced to the EQF. It is now well
established that this concept is in harmony with the general approach of the EQF.

Comparing the TQF Level Descriptors and the EQF Level Descriptors

In preparation for the task of demonstrating the link between the levels in the TQF and the EQF levels,
the descriptors for levels in the two frameworks were arranged in parallel level by level and the text
in the statements of learning outcomes was aadlythe results of this analysis can be examined in

the Annex 1, which presents the two sets of level descriptors in tabular format. The similarities
between the two Frameworks are easily apparent; at some levels the correspondence is virtually
complete. h the descriptors for levelsthe TQF level descriptors are more elaborate than the EQF
equival ent s, particularly in the statements f
statements provide a richer source on which to base specificidransiltiple qualification types at

these levels.

Comparison of the TOQF Level 1 with the EQF Level 1

The two descriptors correspond very closely, sharing the same key concepts for knowledge and skills:
6basi c, gener al , and simpl ed; in relation toc
0structured contexts6é6 and d6édunder supervisionbd

Comparison of the TOF Level 2 with the EQF Level 2

The two descriptors correspond quite closely, both referring to basic/elementaryeleetnt
knowledge. In relation to skills, both refer to the use or application of basic knowledge/information

to solve simple problems. Both descriptors refer to wokki 6 under supervi si
6some/ |l imited autonomyé. The TQF statement fo
this strand within the competence factor is included and elaborated at each following level.

Comparison of the TOF Level 3 with the EQF Level 3

The EQF statement for knowl edge at l evel 3
conceptsd; the TQF descriptor refers to O0theo
skills, both descriptors refer to the selection and appicatf methods, tools and materials in solving
problems. In relation to competence, both descriptors refer to taking responsibility for tasks: In the
TQF as o6in consideration of changing situat:i
crcumstac es 6. The TQF competence statement also r
These two descriptors correspond generally and in many particulars.
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Comparison of the TOF Level 4 with the EQF Level 4

The descriptors for level 4 in the two frameworks correspond closely in relation to the knowledge
and skill s/ skild factors. Both knowledge st at
relation to skills, the descriptors are almost identiBaith descriptors refer to competence factors

t hat require taking responsibility in Opredi
routine/ordinary work of othersdéd; and to taki
TQF statemet f or the competence factor also refers
needs under guidance. A further strand is introduced within the competence factor at this level in the
TQF, referring to an awareness of learning in a field of wonk st udy with O6mor
responsibilitieso

The TQF statements for learning outcomes at level 4 encompass all of the key words in the EQF
statements for all three factors, but the TQF statement for competence is more complex. The overall
correspondence between the descriptors is very strong.

Comparison of the TOF Level 5 with the EQF Level 5

The TQF descriptor for level 5 aligns closely with the descriptor for this level in the EQF, with
precisely aligned concepts for all three factors and only minor variation in the words adopted to
expresstheseconcepts . g. O6carry outr wnasiiagre mead k ad di s utphee
management and supervisiond in the EQF.

The TQF descriptor for level 5 features three strands within the competence factor those are additional
to the EQF statement: these refer to a broadening awareness of the scope of LLL possibilities, the
ability to take account of moral issues in the agpian of knowledge and skill, and the ability to
cooperate or collaborate in tasks.

There is, therefore, very strong correspondence between the two frameworks at this level, although
the TQF descriptor is significantly more complex than its EQF counterpart.

Comparison of the TOF Level 6 with the EQF Level 6

The statement for the skill factor in the TQF descriptor for level 6 is almost identical to its EQF
counterpart. The knowledge statements in the two frameworks refer to the same concepts, with minor
variations in |l anguageTQE.agndoéodoonqiuircalg omhdark
Similarly, the concepts described under competence in the EQF are mirrored in the TQF statement.
As with levels 25, the TQF statement for competence at level 6 refers to additional concepts in
relation to abiliy to learn and awareness of social and moral issues.

The correspondence between the TQF descriptor and the EQF descriptor for level 6 is very strong.

Comparison of the TQF Level 7 with the EQF Level 7

At level 7, the TQF descriptor relates closely to the EQF descriptor in all three factors of learning
outcomes, with only minor semantic and syntac
approacho ravitshe cT QF iictadEQR Asawithetite preceding lower levels,

the TQF statement for competence is more complex than its EQF equivalent, referring to leadership
in learning in a field and to the ability to integrate knowledge with social and moral responsibility.

The correspondence between the TQF descriptor and the EQF descriptor for level 7 is very strong.
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Comparison of the TOF Level 8 with the EQF Level 8

The TQF descriptor for level 8 expresses the same concepts as the EQF descriptor at this level, but in
a somewhat expanded form. All of the key words from the EQF statements are to be found within the
TQF texti 6 mo st advanced®o, ynohesesd,andhevakulhl §
probl emsao, 6extending and refiningd existing
onew ideas ....at the forefront of work or st
practiceds expanded in the TQF statement to include leadership in the field of learning itself and in
the ability to take account of social and moral responsibilities in the creation of new knowledge.

The correspondence between the TQF and the EQF descriptors for level 8 is very strong.
Qualification TypeSpecifications

In addition to level descriptors, another instrument adopted for the inclusion of qualifications in the
TQF is the O6Qualification Type Specificationd
compare various types of qualifications and playeg role in establishing which qualification is
assigned to which level in order to indicate the minimum norms of learning outcomes.

The qualification types approved by the TQF administrative bodies as of Maya®2resented
below:

Table9. Table of Approved Qualification Type Specifications

[ Ll;;[\erI Title of Qualification Type Responsible Body J
( 1 Literacy Certificate Ministry of National Education ]
( Adults, Level 2 Lower Secondary Education Ministry of National Education j
Level 2 Course Completion Certificate Ministry of National Education ]
2 Level 2 General Course Completion Certificate Ministry of National Education j
G A LT Ministry of National Education ]
Level 2 Vocational Qualifications Certificate Vocational Qualifications Aulhurityj
Journeyman'’s Certificate Ministry of National Education j
Level 3 Course Completion Certificate Ministry of National Education J
: Level 3 Vocational and Technical Course Completion Certificate Ministry of National Education j
Level 3 Vocational Qualifications Certificate Vocational Qualifications Aulhurityj
High School Diploma Ministry of National Education j
High School Diploma (Vocational and Technical Education) Ministry of National Education j
High School Diploma (Fine Arts and Sports) Ministry of National Education j
4 Mastership Certificate Ministry of National Education )
Level 4 Course Completion Certificate Ministry of National Education j
Level 4 Vocational and Technical Course Completion Certificate Ministry of National Education )
Level 4 Vocational Qualifications Certificate Vocational Qualifications Amhurityj
Associate Degree (General) Council of Higher Education j
5 Associate Degree (Vocational) Council of Higher Education j
Level 5 Vocational Qualifications Certificate Vocational Qualifications Authority ]
Bachelor’s Degree Council of Higher Education J
: Level 6 Vocational Qualifications Certificate Vocational Qualifications Aulhurity]
Master’s Degree (with Thesis) Council of Higher Education j
! Master’s Degree (Non-Thesis) Council of Higher Education J
PhD
B | Speciaiizaion n Medcing Danisy Councilof Higher Educaion
Pharmacy / Veterinary Medicine)
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Qualification Type Specifications, which are developedi¢éscribe the qualifications under the
responsibility of VQA, CoHE and MoNE, which are named as Responsible Bodies, in a common
language and to make them comparable, are designed in line with the areas of qualification knowledge
in the annex of the EQF Reomendation. As it will be thoroughly described in the following
chapters of the report, one of the conditions for the placement of qualifications in the TQF is that a
gualification shall be compatible with the respective qualification type specification.

In an effort to back the scope and actions of the qualification type specifications under a legislation,
the Procedures and Principles for the Identification of Existing Qualification Types, Determining
New Qualification Types, Updating and Cancellatio@aglification Type&*! entered into force. As

per the Procedures and Principles, the organizations mandated with the qualifications are mandated
to develop and upgrade qualification type specifications. For example, the Qualification Type
Specification Form foBkilled WorkerCertificates developed under the responsibility of the MoNE

is presented in AnnesX.

Associate degree qualification type specifications are developed as vocational and general
specifications and associate degree programslassified under vocational and general categories.
Degreesare givenasned associ at e de ptnaieana@s setoutin table9 any d

TQF levels and qualification types are collectively presented in the following TQF diagram.

Turkish Qualifications
Framework

N Vocational Qualifications Authority
I Council of Higher Education
Ministry of National Education

Figure 19 : TQF Diagram

121 procedures and Principles for the Identification of Existing Qualification Types, Determining New Qualification
Types, Updating and Cancellation of Qualification Type
No. 2022/01 of 11.10.2022
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Criterion 3

The national qualifications frameworks or systems and their qualifications are based on the
principle and objectiveof learning outcomes and related to arrangements for validation of non
formal and informal learning and, whereppropriate, to credit systems.

The structure and operational procedures of the TQF have been designed in line with the principle
and objective of learning outcomes to enable the validation efaramal and informal learning and
to facilitate the use of credit systems.

Learning Outcomes

All qualifications included in the TQF must be developed based on learning outcomes. This was put
into effect under the Regulation on the Procedures and Principles for the Implementation of the
Turkish Qualifications Framework (20187 and set out in the Referencing Report of 2017. The
gualifications to be included in the TQF shall drganizedbased on learning outcomes under the

O60Regul ation on Ensuring Quality Assurance of
Qualificati ons YFarnadmetvhoer kW& roofc e2d0ulr8e s and Pri nci
of Inclusion of Qualificati on st Alndiffaremtetypes ofr ki s |

gualifications placed in the TQF through quality assurance are developed based on learning outcomes
and made publicly available on the TQF web%ite

All qualifications registered in the database and delegated to the MoNE, the CoHE, and the VQA
have been defined based on learning outcomes. To inform the responsible bodies and relevant parties,
the Department of TQF drew UpQF Learning Outcomes Guidelirend Learning Outcomes
Approach in Turkish

Linkage to Validation of NosFormal and Informal Learning

One of the TQFO&s pr i ma gualifications @aaguirédbye recognising prior i n ¢
learning into the TQF. To this end, the Procedures and Principles on the Recognition of Prior Learning
and Quality Assuranéé entered into force on 21.12.2021 upon the submission of the views and
evaluation of the MoNE, the CoHE, the HEQC and other social stakeholders. As per the Procedures
and Principles aligned with the Recommendation of the EU Council in 2012 on Validatiwm-of

Formal andnformal Learning?’ responsible bodies of qualifications shall establish and implement
procedures for the recognition of prior learning and ensuring quality assurance.

https:// www. mevzuat.gov.tr/anasayfal MevzuatFihristDet :
at Tertip=5

ZBhttps:// www. mevzuat.gov.tr/ mevzuat?Mevzuat No=24479&Me
2https:// www.tyc.gov.tr/uploads/dosyalar/15886017250fb

125 http://mww. tyc.gov.tr
126 https://www.tyc.gov.tr/uploads/dosyalar/1692279496e4aec9669efcad2233fa7a239fd33d52. pdf
127 Recommendation on Validation of NBormal and Informal LearningEU Counci| 2012)
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Under the Procedures and Guidelines, competent authorities shall establish and operate their system
in a way to include:

Definition
Documentation
Evaluation
Certification
for the validation and recognition of prior learning as set out under the Recommendation.

The provisions of the Procedures and Principles on the Recognition of Prior Learning and Ensuring
Quality Assurance that serve thisrementioned componettéare as follows:

It is essential that the qualifications included in the Turkish Qualifications Framework are
accessible by not only education and training but also recognition of prior learning.

It is intended to make visible an individual's acquisition of a certain qualification or part of it

or the learning outcomes he/she has.

It is essential that the qualifications acquired through recognition of prior learning are the same
as the qualifications acquired through formal and-ftsmal education and training

The standards followed for formal and afmmmal education and training are taken as a
baseline.

Processes of recognizing prior learning are accessible to all, particularly vulnerable groups.
Engagement in processes is voluntary while one can make the decision to engage in and end
the process.

Accessible and informative details about the procedures are provided for people to have access
to accurate and sufficient information

Achievemerg and qualifications in relation to prior learning are compatible with the Turkish
Qualifications Framework and the European Qualifications Framework.

The departments and persons mandated with the phases of the process are clearly named anc
essential means are prepared to improve the competences of these departments and persons.

The quality assurance of the process is safeguarded in line with the Regulation on Ensuring
Quality Assurance of Qualificatiot to be included in the Turkish Qualifications Framework

The entry into force of the Procedures and Principles is intended to implement {ftsmahand
informallearning across the country in a systematic and uniform fashion in a way to conaeniaig)
providers and awarding bodie& variety of guidelines have been developed and communicated to
the stakeholders for the validation of Almmmal andinformal learning to support organizations and
agencies. Such guidelines are available on the publications section dQthevebsite The
Vocational Qualifications Authority ithe leadingcompetent authostin Turkiye through whicha

2Entering into force upon the TQF Coor di rthe Procedures@odu nc i |
Principles on the Recognition of Prior Learning and Ensuring Quality Assurance

Phttps:// www. mevzuat.gov.tr/ mevzuat?Mevzuat No=24479&Me

90



https://tyc.gov.tr/
https://www.tyc.gov.tr/uploads/dosyalar/1692279496e4aec9669efca42233fa7a239fd33d52.pdf
https://www.tyc.gov.tr/uploads/dosyalar/1692279496e4aec9669efca42233fa7a239fd33d52.pdf
https://www.mevzuat.gov.tr/mevzuat?MevzuatNo=24479&MevzuatTur=7&MevzuatTertip=5

gualificationcan be achievetthirough the recognition of neilormal andnformallearning. The VQA
ensures awardingnd recogrtionofone 6 s | earning outcomes regardl

Credit

Credit systems facilitate the comparison of qualifications and mobility between qualifications by
describing qualifications with learning outcomes, creating units of qualifications and establishing the
credit value through workload.

Another key purpose of the TQF is to credit all qualifications to be included in the TQF, including
those acquired through ndormal andinformallearning. To this end, the Procedures and Principles
on Horizontal and Vertical Transitions Among the Qualifications, to be Included in the Turkish
Qualifications Framework and Credit Accumulation and Trah&fentered into force in 2023.

The Procedures and Principles cover the proceduregerfeemedoy the competent authorities and
TQF administrative bodies in relation to the determination of the credit value of the qualifications in
the TQF and establishment of credit accumulation and transfer systems indlodiamntal and
vertical transitions among qualifications and procedures to be carried out accordingly. This is
intended to establish a uniform and compatible crediting system to credit departments of
gualifications independentlyf qualification types and qualificatiachievementoutes.

A creditassignmenmethodbased orworkloadwasadopted for qualifications included in the TQF.

The basic principles required to make consistent decisions for different qualifications with similar
learning outcomes, to adopt the calculation method in the same way to all qualifications provided by
the mmpetent authority, and to make sure that the credit value allocated is also compatible with the
national and international criteria have been set out under the aforementioned legislation.

The credit accumulation and transfer systems are intended to be compatible with the applicable
legislationfor the validation of prior learning and the facilitation and promotion of transfer and
progression. A Guide on Crediting Qualifications under the TQF has been developed by the
Department of TQF in an effort to inform the responsible bodies and releardigSp..

In accordance with the relevant procedures and principles, responsible institutions must establish a
crediting and approvarocedure for the qualifications they provide, and systematically review these
procedures. A process that supports stakeholder participation is in place for determining, approving,
and reviewing the appropriateness of the credit value of qualificatioraifiQations defined by
learning outcomes are divided into units for crediting, and the qualifications are structured in a way
that allows for credit accumulation and transfer while minimizing the repetition of learning.

To determine the credit values of qualifications:
a) The qualification is divided into units, and learning outcomes for each unit are defined.

b) For each unit of the qualification, the estimated workload is calculated, taking into account the
learning outcomes.

¥YUpon the TQF Coordination Council 6s Res dheBrocednrasaihdo. 20
Principles on Lateral and Vertical Transitions Among the Qualifications, to be Included in the Turkish Qualifications
Framework and Credit Accumulation and Transfer

131 https://www.tyc.gov.tr/uploads/dosyalar/16149267445b6709ee1c83cfc9d187fce894f65edl.pdf
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c) The assessment and evaluation method for the qualification unit is determined and added to the
estimated workload.

¢) In the workloaebased crediting approach, a workload of326hours corresponds to 1 credit point.
d) Credit is allocated to each unit of the qualification based on its learning outcomes.

It is essential that qualifications with similar learning outcomes have credit values that are reasonably
close to each other. For qualifications with defined credit values, both horizontal and vertical
progression pathways should be clearly defined.

Credit systems are incorporated into the quality assurance documents developed by Responsible
Institutions and sanctioned by the TQF Management Structures. The ECTS framework is utilized for
CoHE qualifications, whereas the MKTS framework is employed for MoNE qualifications. These
frameworks have been designed with consideration for both domestic regulations and EU standards.
For instance, when creating the MoNE Quality Assurance Document, whghrepared by MoNE

and endorsed by the TQF Board, MoNE l&gisn served as the foundation, along with the 2023
Vision Document, EQF (European Qualifications Framework), EREopean Credit Transfer and
Accumulation System, ISCED International Standard Classification of Education, MKTS
European Credit System for Vocational Education and Training (ECVET3 (Council of
International Schools), EFQM (European Foundation For Quality Management), TQF Regulation
(Regulation on Procedures and Principles for the Implementation of the Turkish Qualifications
Framewok!®?), and the National Education Quality Framework.

Horizontal and Vertical Transition

The responsible institutions benefit from the Procedures and Principles for Horizontal and Vertical
Transitions, Credit Accumulation, and Transfer Between Qualifications to be Included in the Turkish
Qualifications Framework published in 2023, in the titéors processes for the qualifications under
their responsibility.

The Ministry of National Education (MoNE) and the Council of Higher Education (CoHE), which
actively implement crediting systems, apply the horizontal and vertical transition processes in line
with their respective regulations.

Meanwhile, the Vocational Qualifications Authority (VQA) continues its work onirikstutional
regulations related to crediting processes.

In this context, the Ministry of National Education (MoNE) prepares its curricula in accordance with
the principles set out in the Regulation on Lifelong Learning Institutions to facilitate horizontal and
vertical transitions between programs. Specificahg transition systems implemented in+fiormal
education programs are also discussed in Section 3.1.1 Structure and Functioning of the Ministry of
National Education of the report.

The Council of Higher Education (CoHE), on the other hand, carries out horizontal and vertical
transition activities in accordance with the Regulation on Transitions Between Associate and
Bachelor Degree Programs in Higher Education Institutions, DoublerMilinor, and Inter

Bhttps:/
atTertip

| www. mevzuat.gov.tr/ anasayfa/ MevzuatFi hristDet
=5
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Institutional Credit Transfer. Information regarding this matter is provided in Section 3.2.1 Structure
and Functioning of the Council of Higher Education of the report.

The horizontal transition system applied through universities refers to the transfer between two
programs at the same level. This includes activities such as transferring from one associate degree
program to another or c¢ o nprogranuto angthert In short, horizamtalb a ¢
transition in higher education means that a student registered at a higher education institution gains
the right to continue their education in another diploma program at the same level within the
framework of theprinciples outlined in this regulation. For example, a student who completes the
first year of the Business Administration program at University A, provided that their grade point
average is above the required threshold and their central placement sprel id or higher than

the base score of the program at University B, may transfer to the Business Administration program
at University B.

As an example of vertical transition, graduates of associate degree programs have the opportunity to
regi ster for bachel orbdés degree programs throu
principles for successful students who graduate from w@tschools and open education associate
degree programs and wish to transfer to for ma
and applied through the relevant regulation. For instance, a student graduating froryeartwo
Computer ProgrammingAssociate Degree) program at a university may, based on their success in
the vertical transition exam, transfer to a fgear Computer Engineering (Bachelor's Degree)
program at another university.

Criterion 4
The procedures for inclusion of qualifications in the national qualifications framework or for
describing the place ajualifications in the national qualification system are transparent.

The process of placing qualifications in the framework in line with the following criteria and
procedures is handled in a transparent way based on a procedure and a multilateral stakeholder
evaluation.

Under the TQF legislation, qualifications that meet the quality assurance and other TQF criteria shall

be placed in the TQF. To achieve transparenc
Principles to be Applied During the Process of Incorpogathe Qualifications into the Turkish
Qualifications Framewo®® entered into force upon adoptio

28, 2010 and the approval of the TQF Coordination Council.

A fair and transparent process was executed with the participation and approval of all the stakeholders
to place the Approved Procedures and Principles, and the qualifications developed by the MoNE, the
CoHE, the VQA, and other competent authorities intoftamework. The Procedures and Principles

set out three main criteria to place a qualification in the TQF.

133The Procedures and Principles to be Applied During the Process of Incorporating the Qualifications into the Turkish
Qualifications Framework which entered into force upor
14.02.2020/01.

93



The criteria are presented under the following titles:
A qualification must be included on thi&'VT.
Details included on th€YVT must be compatible with the qualification type specification.

The qualification must be provided with quality assurance

Criterion 1: Being Included in theQualifications Database of Turkiy€TYVT)

There are different types of qualifications offered by numerous institutions and organizations in
Tarkiye. Thus it was decided tdorm a national database where all qualifications awardetia@n
country are compiled and described with learning outcomes, and the database was put into practice
through relevant legislatioff.

In accordance with the Procedures and Principles for the Establishment, Operation, and Update of the
Quialifications Database, the responsible institutions register the qualifications they offer in the
Turkish Qualifications Database (TYVT). The authorayrégister in the database lies with the main
responsible institutions: the Ministry of National Education (MoNE), the Council of Higher
Education (CoHE), and the Vocational Qualifications Authority (VQA). Additionally, institutions
such as the General [Buotorate of Railway Regulation, the Ministry of Culture and Tourism of the
Republic of Turkiye, and the Capital Markets Board have the authority to register qualifications
within their own regulatory frameworks.

For this purpose, th@ualifications Database of Turkiye(TYVT) was created and introduced in
Turkish and English ohttp://portal.tyc.gov.tt/Web page where the qualifications include@VT

are published contain information such as name and definition of qualification, learning outcomes,
EQF and TQF levels, language, information regarding responsible body, classification code, expiry
date, acquisition methods and progression opportuniteger8l functions are added to th¥VT

vested with functions of listing based on responsible bodies and their levels. These functions are
comparing qualifications with each other, benchmarking and filtering according to thematic codes
and learning outcomes.

Qualifications Database of Turkiydl Project was implemented in 2017 and 2018 with the aim of
enriching thelT'YVT content and ensuring active use by all parties. Thanks to these studies started, a
comprehensive database for all qualifications was generated and became available for all related
stakeholders with approximately 32,000 qualifications.

The process of adding a qualification to Thekish Qualifications Database (TYVT9 carried out
in three stages as follows:

1 Application by the responsible institution
1 User identificationand
T Recording of qualification information

134 Procedures and Principles on Generation, Development and Updating of Qualifications Datatmased with
decision othe TQF Coordination Council dated 23/07/2024 no. 2024/01.
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The Ministry of National Education (MoNE), the Council of Higher Education (CoHE), and the
Vocational Qualifications Authority (VQA) are defined as the main responsible institutions in the
Turkish Qualifications Database (TYVT). Institutions or organizegioot defined in the database
can apply to the Turkish Qualifications FrameworQ@ Department through the application form
included in the relevant procedures and principles.

For the main responsible institutions and other organizations recognized as responsible institutions
after their applications are found appropriate, tQd- Department creates a username and password.
Authorized institutions, with the created username and password, can then register the qualification
information in the TYVT.

Qualifications are registered in the TYVT through qualification forms. The qualification form refers
to the document that defines essential information about the qualification, such as its purpose,
learning outcomes, level, assessment methods, entry acdssurequirements, and progression
pathways. The qualification form can be considered a template available in the TYVT. As seen in
Table 7, the information for each qualification in the qualification form is recorded in the open
template in the TYVT.

The qualifications registered by responsible institutions are published in the TYVT and shared with
the public after being reviewed by tR€QF Department. However, qualifications published in the
TYVT are not considered included in tH&F. The publication condition in the TYVT only
represents one of the conditions for inclusion in the TYC.

The process of placing qualifications in fh@F is a long process that starts with the publication of
the qualifications in the TYVT and continues after ensuring alignment with qualification type
specificatiors and quality assurance. In this context, the CoHE and VQA, which have qualifications
in the TYVT, have fulfilled the other two conditions for inclusion in T@F and have placed their
gualifications into theTQF. However, the MoNE's qualification placement processes are still
ongoing. Similarly, thenclusion of qualifications from institutions other than the MoNE, CoHE, and
VQA inthe TYVT signifies that the first criterion has been met. After the alignment with qualification
type specificationsand the fulfillment of the quality assurance criteria, there is no legal obstacle for
the inclusion of qualifications from other responsible institutions in the TYC. However, no placement
applications have been made yet for the qualifications offerelddsg tother responsible institutions

in the TQF.
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[ QUALIFICATION INFORMATION ADDED TO THE TAD
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Ve
» Qualification Code > Classification » Quality Assurance
» Qualification Name Eﬂccupatmn Code) » Access Requirement
i » Categor
: Ees:mr;sllbfle BO[:_V : > Cred?l \l:lue > Achievement Requirements
Rl;:paocnsil:alc:g:d:m o » Normal Term of the Program » Progression Routes
» Responsible Body URL » Program Profile (Purpose) (Type of Relationship)
Snentahon » Learning Environments » Legal Basis
> EQF Level » Learning Outcomes (Definition) » Validity Period (If Available)
» Key Competences Web A for A
> TOF Level » Assessment and Evaluation > WabiAduress for Access
» Classification (Thematic Area) Methods to Qualification
N\ AN AN 4

Figure 20: Qualification Information Added to theQD

Criterion 2: Compatibility of Qualification Definitions with Qualification Typé&pecifications

Qualification type specifications are the documents developed by relevant responsible bodies for each
gualification type in order to define properties of the related qualification type. Qualification type
specifications pioneer the formation of a hieratahprogression between different types while they
ensure a consistent structure between different qualifications under the same type. Qualification type
specifications contribute to facilitation of mobility between different qualification types thatupake

the qualification system in our country.

For the qualifications which are requested to be placed in the TQF, qualification form prepared in
line with the relevant qualification type specification should be filled up. Qualification type
specifications are used as an assessment tool to check whether or not information in the form meet
the minimum norms. Considering effective application of the TiQE,quiteimportantto generate
gualification type specifications that contain the factors set to define common properties which are
specific to qualitations in each qualification typg.

Criterion 3: Ensuring Quality Assurance

One of the subjects to which the TQF attach importance for qualifications is ensuring quality
assurance. With the aim of ensuring quality assurance of the qualifications within the TQF,
Regulation on the Quality Assurance of Qualifications to be Includédei Turkish Qualifications
Framework3® (shortly Regulation on the Quality Assuranééjvas published in Official Gazettd

25 March 2018 issue 30371 and entered into force. The regulation contains arrangements for ensuring
guality assurance of all qualifications shaped after validation of formal anfbmoal education and

pDetailed descQuatlioinsariegmar Oy meg Speci fications can be
¥https://www.tyc.gov.tr/uploads/dosyalar/ancjzhokgl pOw
B’'Regul ation on the Quality Assurance of Qualifications
entered into force upon decision of the. TQF Coordinati
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training programs andonformal and informal learning, and identifying quality assurance criteria
and for duties and responsibilities of the institutions in charge of quality assurance.

To include qualifications in the TQF, it is essential that quality assurance of the processes about
gualifications is ensured by responsible bodies, quality assupapezand compulsory guides are
prepared and presented by responsible body and relevant evidence is provided. Qualifications of the
bodies whose quality assurarmgapersare approved can be included in the TQF.

Process of Placing Qualifications within the TQF

TQF Department examine applications for placement of qualifications in the TQF and undertakes the
tasksand processes for submitting the applications to the TQF Council and the TQF Coordination
Council. The TQF Department that triggers the application process by accepting application
documenguides and informs thesponsible bodies about preparation of necessary forms and course
of the process.

After thefile is evaluated byhe TQF Department, a survey report is written up for submission to the
TQF Council. The report covers evaluations to find out whether or not placement criteria are met.
The prepared survey report and application documents are presented to Council foemhiear
opinions. If the Council evaluates and reaches a consensus that the qualifications subject to the
application meet the placement criteria, a recommendation for placement of qualifications in the TQF
is made and comnmicated to the Coordination Council.

In the process of categorizing qualifications within the TQF, the aforementioned three criteria are
taken into account. Within this framework, the third criterion, which focuses on ensuring quality
assurance, is overseen by the institutions that are r@bporfor qualifications. The relevant
institution primarily considers the 11 <crite
Approachwithin the TQF 6 i n Chapter Four of the Report
assurance for TQF is mdQualifications that have been quality assured are then submitted by the
Responsible Institution to the TQF Department for their inclusion in the TQF. For instance, higher
education qualifications accredited Hi£QB are presented to the TQF DepartmenCoyHE. At this

point, the TQF Department evaluates the quality assured qualifications to ensure they meet the other
two criteria (inclusion in the YVT and alignment of the qualification factsheet with the qualification

type specifier). Examiners assess hbe qualification data sheet aligns with the qualification type
specificationsin relation to the information found in theYVT. This information encompasses
learning outcomes, assessment methods, and principles related to the quality assurance of the
gualification.

In cases which the Council finds out that the qualifications subject to the application do not meet the
placement criteria, they take decision for improvement of the qualifications. At this point, the TQF
Department informs responsible body regarding gfecigncies and points for improvement.

Qualifications that do not meet the placement criteria in the TQF are sent to the appropriate
responsible organization along with the necessary explanations. Following this, once the required
corrections are made, those notified can be resubmitted faragieoal in the next phase. For instance,
during the 42nd Meeting of the TQF Board, 218 out of 361 qualifications submitted for placement
were deemed suitable and placed, while the remaining ones were communicated to the responsible
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institution with feedback indicating that corrections were needed. Likewise, at the 44th meeting, 104
of the 163 qualifications submitted for placement were approved.

Final decision about placement is made via the TQF Coordination Council. In the eaféintnaitive
decision, qualifications are placed in the TQF and the qualificationarhantitledo be placed in
the TQF Database are made public. Placement ggeseare summarized in Figure 21

4 - Assessment of the TQF Council
Survey report prepared by the TQF Department is submitted to the Council. Report
\and application appendices are evaluated by the Council.

| |

(1 - Turkish Qualifications Database )
v
—> (2 - Application of Responsible Body )

Y

Preparalion of Survey Report

> @ - Examination of the TOF Depanmenl) ("Decision of Deficiency Notification Positive Recommendation
A 6-month term is granted to The TQF Council makes recommendation.
the Responsible Body to fill the Recommendation is submitted to the TQF
\deficiencwes. Coordination Council.

Guidance is ‘ l
provided by the [5 - Assessment of the TQF Coordination Council )

|

Negative Decision Positive Decision
Justified decision can be communicated Minutes is signed to place qualications

TQF department.

to the applicant, Responsible Body. within the application in the framework

Responsible Body gains right to use the TQF Logo and Level on teh qualifications.
Placement of the qualification in the framework is shown in the TQD

~
Ei - Qualification is Placed in the Framework

>y

Figure 11: Process of Placing Qualifications within the TQF

Likewise, international qualifications that meet the criteria of placement in the TQF can be placed in
the TQF inline with the abovmentionedprocesses after application of responsible bodies.

Update, Amendment and Abolition of Qualifications

Procedures and Principles on Update, Amendment and Abolition of Qualifi¢afiamch contain
the principles and rules regarding update, amendment and abolition of the qualifications placed in the
TQF entered into force in 2023 upon decision of the TQF Coordination Council.

As per these Procedures and Principles, qualification form is updated by responsible body when a
requirement for updating a qualification placed in the TQF arises. Updates in the qualification form
are examined by the TQF Department with respect to itspabthility with qualification type
specification.

Amendments that do not impair compatibility of qualification with the relevant qualification type
specification are regarded as update. In cases that amendments impair compatibility of qualification
with the relevant qualification type specification, thieqess of placing the qualification in the TQF

is implemented over again in accordance with provisions oPtbeedures and Principles to Be
Applied in the Process of Including Qualifications in the Turkslalifications Framework.

138 Procedures and Principles on Update, Amendment and Abolition of Qualificatioich entered into force upon
decision of the TQF Coordination Council dated 11.10.2022 no. 2022/01.
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In the event that a qualification placed in the TQF is abolished by responsible body, the qualification
is removed from the TQF pursuant to the Procedures and Principles to Be Applied in the Process of
Including Qualifications in the TurkisQualificationsFramework.

Additionally, if the requirements for including qualifications in the framework are not met anymore,
the qualifications should be removed from the TQF. In this case, same decision mechanisms apply.

Making Objections and Complaints

All appealsand complaintsagainstinclusion of qualifications in the TurkisiQualifications
Framework or their removal from the TQF, implementation and update of the TQF, functioning of
management units and decisions taken by the management units are regulated by the Procedures an
Principles to Be Applied in Objections Regardihg Decisions on the Implementation of the Turkish
Qualifications Frameworg®

Under the Law on the Use of Right to Petition dated 1/11/1984 no.!80&hd the Right to
Information Act dated 9/12/2003 no. 4982 naturaland legal persons cappealand complairas
perthe Procedures and Principles on Implementation of the Right to Informatitf, Aablished in
Official Gazetteof 27 April 2004 issue 25445 and entered into farpen publicationPreliminary
examinatioron appeals and complaingsperformed and a report is prepared by the TQF Department.
The appeal and complaint along with the drafeggbrt are put on the agenda of the first TQF Council
to be held following the completion of preliminary examination activities. Final decision on the
appeal and complains taken by the TQF Council or, if deemed necessary, by the Coordination
Council. The applicant a natural or legal persens notified about the result of appeal and/or
complaint in writingwithin five business days from making of the final decision.

Criterion 5

The national quality assurance system(s) for education and training refer(s) to the national
qualifications frameworksor systems and are consistent with the principles on quality assurance
as specified in Annex IV to thisscommendation.

In order to set the processes and responsible actors about ensuring quality assurance of qualifications
(who, how and how long), Regulation tre Quality Assurance of Qualifications to Be Included in

the Turkish Qualifications Framework (shortly Regulation on the Quality Assutdhwe) drafted

and published in Official Gazettef 25 March 2018 issue 30371. To be placed in the TQF,
gualifications should meet the quality assurance criteria mentioned Retipglation onQuality
Assurance. There are strong similarities betweeqqulaéty assurance criteria set under the TQF and

the quality assurance principles adopted by the EQF. This fact facilitates harmony of the TQF with
international criteria and enables other partieselpon the TQF. The criteria identified to ensure

139 procedures and Principles to Be Applied in Objections Regarding the Decisions on the Implementation of the Turkish
Qualifications Framework which entered into force upon decision of the TQF Coordination Council dated 14.02.2020
no. 2020/01.

“The Law on the UsMo.of30Rilght to Petition

“https:// www. mevzuat . gov.tr/ mevzuatmetin/1.5.4982.p
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guality assurance of qualifications under the regulation are compatible with the quality assurance
principlesstated in annex 4 of the European Qualifications Framework Recommendation for Lifelong
Learning*4.

As part of this, quality assurance criteria to be applied by responsible bodies are as follows:

Qualification formshall beprepared and approved.

A valid and reliable assessment and evaluation pratedksberun.

Certification processeshall beexecuted in a transparent and objective manner.
Processes for qualificatiosfall besubject to sefassessment and external evaluation.
Units, teams or institutions that make external evaluatah besubject to periodical review.
Improvement activitieshall beundertakenbased ornthe findingsof selfassessment and
external evaluation.

Participation of stakeholders in the processes for qualificasioalé beensured.

Processes for qualificatiorshall beexecuted for clear and measurable purposes and on the
basis of criteria and guides.

1 Sufficient and appropriate resource allocasball bemade for all processes.

1 Feedback mechanismhball bedeveloped and put into use.

1 Electronic accesshall be providedo outputs of all processes.

=A =4 4 -4 -8 -4

= =4

The issues noted above, which are outlined in the Regulation and acknowledged by the relevant
institutions wherdeveloping and endorsing their quality assurance documents, are evidently rooted
in the 10 principles detailed in Annéxof the Recommendation on the European Qualifications
Framework for Lifelong Learning and encompass every principle.

The TQF Quality Assurance System established to meet the rabotienedcriteria is shown in
Figure22. Responsible bodies ensure that the quality assurance systems defined by them in the quality
assurancepapes and mandatorymanualsare implemented via related trainimqgoviders and
awarding bodieand can b@roventhrough quality indicators.

TQF QUALITY ASSURANCE SYSTEM

TQF TQF R nsibl
TQF Council Coordination Quality Assurance Criteria e;'::j.:'s 5
Council Regulation [ MoNE
- Training Quality
In?l?:;::?rs Provider and CUéTlII ';SL?W Assurance VOA 2112
Awarding Body Certificate

Figure 22: TQF Quality Assurance System

Below are primary duties of responsible bodies for meeting quality assurance criteria:

Whttp://data.consiliu®6@®ridoNlaT/eerd/dpdtf document/ ST
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Establish, run, monitor and improve the system for ensuring quality assurance of qualifications,
Prepare quality assurangeaperwhich defines quality assurance system and encompass
mandatory manuals

Ensure that qualification forms are prepared, approved and, when required, are updated,

Identify the units, teams or institutions who will perfoexiernal evaluation,

Ensure periodical review of thenits, teams or institutions responsible daternal evaluation,

Guarantee or confirm that trainingrovidersand awarding bodiegpossess the necessary,

suitable and adequate resources for running quality assurance systems,

1 Take measures required for generating feedback mechanisms, making results of activities
accessible and achieving stakeholder participation, and to ensuteathizig providers and
awarding bodiespply such measures and

1 Write up reports about quality assurance applications for the qualifications under their

responsibility, and to submit them for information of the Council.

=

E N B

As a result of these duties, the TQF management structures approved quality agmaparaed

required documents prepared by VQA and those prepared by MoNE and CoHE in 2019 and 2020,
respectively. Quality assuranpapes are one of the substantial phases of ensuring quality assurance
for placing qualifications in the TQF. Qualifications of the bodies quality assupapes of which

are not approved cannot be placed in the TQF. Besides, quality assurance processes of each
qualification should be reviewleand assessed by the TQF Council in order to place the qualifications

in the TQF.

It is essential that quality assurance processes of responsible bodies should meet the abovementionec
quality assurance criteria governed by the Regulation. As a minimum, setting different and additional
guality assurance criteria and including them incpeses apart from compliance with quality
assurance criteria are under the initiative of responsible bodies. For instance, CoHE requires
accreditation of relevant programs by agencies which the Turkish Higher Education Quality Council
(THEQC) authorizes,csthat higher education qualifications can be included in the TQF.

The Ministry of National Education, another accountable organization, has developed a quality
assurance document to guarantee adherence to the principles established in the R&guthtain
includes the 10 principles outlined in the annex of the EQF Recommendation. One of the quality
assurance principles specified in this document is the conduct of external evaluations, which are also
part of the National Education processes due ¢oettistence of accreditation in higher education.
These external evaluations involve a comprehensive preparation phase and an inclusive
implementation process. During the external evaluations conducted by MoNE, various indicators
such as Governance, Instibnal Development Planning, Human Resources Management,
Collaboration and Resources Management, Measurement and Evaluation, Certification, and
Performance Results are assessed based on evidence. The assessment aims to objectively determir
whether eachnidicator is satisfactorily met. To ensure an impartial evaluation, quality indicators are
corroborated and validated with as many supporting documents as pdésible.

WwW. mevzuat.gov.tr/ mevzuat?Mevzuat No=24479 &Me
yvc.gov. tr/ ycaly3lndd8 2 BPleBitlBdAcrlidled s edmsd T chf 2
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Similarly, the quality principles related to external evaluation by the other responsible entity, VQA,
are clearly defined, made public, and enacted. The external evaluationA@Bsethat oversee the
validation of norformal and informal learning is performed by TURKAK according to (TS EN)
ISO/IEC 17024 Standard and by VQA through both scheduled and unscheduled inspections based on
VQA legislation.*4’

Detailed information regarding qualityassurance processes, quality assurance processes of
responsible bodies and other details can be found in section 3 which is about quality assurance.

Criterion 6
The referencing process shall include tstated agreement of the relevant quality assurance bodies

that the referencing report is consistent with the relevant national quality assurance arrangements,
provisions and practice.

The main responsible bodies in relation to quality assurance of the qualifications in the TQF are
MoNE, CoHE and VQA. The whole process for the updating of the Tirkiye Referencing Report has
been implemented with the cooperation of these three respobsii&s.

The UpdatedReferencing Report wasvaluated at the TQEouncil meeting on 20.12.2024 and
approved by the TQF Coordination Council on0d2025 which is in charge of the updating process.

The written agreements of the relevant quality assurance bodies are presentefippeteix 7.
Each of these bodies fully and actively involved inupeatingof the Turkiye Referencing Report.
Theirinvolvement and contribution to thypdatingprocess also represents their agreement with the
process.

Criterion 7

The referencing process shall involve international experts and the referencing reports shall
contain the writtenstatement of at least two international experts from two different countries on
the referencing process.

TheUpdated Turkiye Referencing Repprbcess includes two international experts, \Witbwledge
and experience of the EQF and qualifications systems.

They are;
A Ti j Ieterrational Expert, Netherlands.
A Sl avi ca Rai cleernationalExpbtiac&ienia

The two international expertsodé statements reg

Criterion 8

The competent authority or authorities shall certify the referencing of the national qualifications
frameworks or systems with the EQF. One comprehensive report, setting out the referencing, and

Wnttps://tyc.gov. tr/ ycaly3iandd 2 BPleBtlBdarlidled &b e @Esd Tf 2
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the evidence supporting it, shall be published by the competent authorities, including the EQF
National Coordination Points, and shall address separately each of the criteria. The same report
can be used for sel€ertification to the Qualifications Framewdk of the European Higher
Education Area, in accordance with the setertification criteria of the latter.

Following the referencing of the Tusk ReferencindReport with the EQF in 2017, work on updating
the report started in 202Breparatory work for the updated report was carried out with various
experts representing different competent bodies.

Following the preparation of the draft report, it was decided to form a working group for the updating
process. The working group formed with participants frestitutions and organizations represented

in the TQF Council continued the updating wofkmeeting was held with the working group on
20.09.2024nd then the processes were contindanline.As a result of the ongoing discussions,

the report wasinalized with the participation of all stakeholdef$ie processes were carried out as
EQF NCP under the coordination of the Department of Turkish Qualifications Framework of
Vocational Qualifications AuthorityThe finalized report was fevaluated by all stakeholders at the
TQF Council on 20.12.2024 and was considered transparent and incAgiveved on 02.01.2025

at the TQF Coordination Council meeting with the participation of MONE, Higher Education Council
and VQA.

This Report, when accepted by the EQF Advisory Group, will be published on the dedicated TQF
(https:/iwww.tyc.gov.tr/as well as the websites of competent national authorities.

Criterion 9

Within 6 months from having referenced or updated the referencing report, Member States and
other participatingcountries shall publish the referencing report and provide relevant information
for comparison purposes on thelevant European portal.

Following theupdatingof the referencing process, VQA will submit tyedatedr trkiye Referencing
Report to the European Commission and provide a link to the published report in order to include it
into the official EQF platform.

Criterion 10

Further to the referencing process, all newly issued documents related to qualifications that are
part of the nationalqualifications frameworks or systems (e.g. certificates, diplomas, certificate
supplements, diploma supplementsnd/or qualification registers issued by the competent
authorities should contain a clear reference, by way mdtional qualifications frameworks or
systems, to the appropriate EQF level.

One of the significant steps taken after starting to place qualifications in the TQF is to make the TQF
and accordingly, the EQF visible adidseminate their usén this context, in order to ensure the use

of the TQF logo and appropriate TQF levels in qualificatesmards, diplomas and Europass
certificates AProcedures and Pr i nci QualificationR Ergneewalki n g
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L o g'® were prepared and announced to public after being approved by the TQF Management
structures. Use of the TQF Logo and QR code in the qualifications placed in the TQF was agreed
upon the decision taken in the 44th meeting of the TQF Coumatd on December 6, 2023 as part

of the related study.

Responsible bodies can use the TQF logo also in web sites, databases, signboards, promotional
documents, events such as fairs and booths provided that inclusion of the related qualification in the
TQF is clearly mentioned.

Web page of the relevant qualification under @walifications Database of Turkiyé* can be
accessed through QR code developed specially for each qualification, thus users can receive detailed
information such as learning outcomes, EQF level, quality assurance requirements and progression
routes which are related to qualifications and itweimg regarding placement status of the related
qualification in the TQF. Therefore, all qualifications having the TQF logo with QR code present an
explicit reference to the EQF level. Logos can be utilized in Turkish and English based on the choice

of responsible body.
I.V I.V

This qualification is included in
Turkish Qualifications
Framework.

[=] 25 m]

Bu yeterlilik,
Tiirkiye Yeterlilikler Cercevesine
yerlestirilmigtir.

(=] 25 [w]

[=]x: =]z

Figure 23 : Examples of TQF Logos

Information about qualifications (including the qualification name, responsible institution, TQF and
EQF Levels, learning outcomes, and related details) can be found by scanning the QR code on the
TQF Logos present on certificates and diplomas in the T@IS. information is provided in both
Turkish and English*%Furthermore, level details can be clearly presented in dousmas
illustrated in Figure 24

148 Procedures and Principles Regarding Use of Turkish Qualifications Frameworkwoigh entered into force upon
decision of the TQF Coordination Council datE8112.2023 no. 2023/01.
http://portal.tyc.gov. tr

AUt omotive Mechanic Level 4 VQA Vocational Qualifi
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Figure 24: VQA Vocational Qualification Certificate Sample

Procedures and Principldgegarding Use of TurkisQualifications Framework Logo in Higher
Education Graduation Certificatevith Procedures and Principles Regarding Use of Turkish
Qualifications Framework Logo in Higher Education Graduation Certifitaterhich was brought

into force by CoHE 0rl6.02.2022, it was aimed to define the criteria and processes of higher
education qualifications which ensure quality assurance under the TQF, and duties, authorities and
responsibilities of the institutions and organizations related to relevant proaasstsidentify the

path to follow in using the TQF logo in higher educataegreesupplements, transcripts and
graduation certificates. Higher education programs whih entitledto use the TQF Logo are
notified to related higher education institutidnsCoHE. In addition, studies on sharing of the TQF
Logos having QR code by CoHE with related higher education institutions continue.

Blprocedures and Principles Regarding Use of Turkish Qus
Certisf iwhatbdhowgbt itnhCmumaeride oy Hodi6é 02EQOR&t i on
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The higher education programs whefe entitledo use the TQF Logo as of 2024 were listed in the
Guidebookfor Higher Education Programs and Quotas for the firstfitne

In case of removing qualifications from the TQF, the TQF logo cannot be used iawsedsand
diplomas. If the TQF Council decides on removing qualifications from the TQF, the decision is
notified to responsible bodies and use of the TQF logo inaveavdsof the relevant qualification is
suspended.

In light of these studies, the TQF logo is utilized in qualificagsvard and the TQF has already
been referenced to the E(IRus, theCriterion 10 is met.

6. SeltCertification of the TQF to the QF-EHEA

6.1. Introduction

CoHE developed the Higher Education Qualifications FrameworKudtiye (TYYC) and brought

the studies to a certain stage between 2006 and 2008, long ago the development of the TQF. TYYC
was developed by taking into consideration theEpEA and the EQF and was introduced in all
higher education institutions as of 2010. TYY&Cin compliance with the QEHEA but it is also
compatible with the EQF. TYYC was replaced with the TQF, following the enactment of the TQF
upon the Decision No. 2015/8213 of the Cabinet and publication in the Official Journal dated
19/11/2015. The proce®f seltcertification of the TQF to the QEHEA was performed in line with

the criteria and procedures defined in the EHEA.

6.2. Comparison of Terminology and Definitions

When the terminology and approach of the TQF are analyzed, it is seen that, the approach in the
Dublin descriptors has not been followed directly, and more there is similarity with the approach and
methodology of the EQF. However, it can be said that tiee@ complete implicit or explicit
compatibility between the TQF and the-@HEA in terms of the level hierarchy. Sintarkiye has
divided higher education into associate, bach
the TQF levels and th@F~EHEA levels overlap completely. In fadtiirkiyed s vi ew i n t hi
gets full scores in the 2024 Bologna Process Implementation Report.

QFEHEA levels are described using the following factors: knowledge and understanding, applying
knowledge and understanding, making judgements, and communication and learning skills. The
conceptual methodology used in the Dublin descriptors has not begimute TQF. However, the
conceptual approach used in the EQF has been adopted in tha.@hRe factors used in the TQF

are similar to those used in the EQF: knowledge (theoretical and factual), skill (cognitive and
practical) and competence (takiregponsibility and autonomy).

While definitions in the EQF do not completely overlap with those in th&REA, they allow for
comparability. When TYYC was being developed between 2006 and 2010, the approach of QF
EHEA in its level descriptors was adopted. Since CoHE representativesverk involved in the

https://dokuman. osym. gov.tr/ pdfdokuman/ 2024/ YKS/ TERCI
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development process of the TQF have experience in the implementation of both methodologies (EQF
and QFEHEA), studies were conducted effectively when developing the TQF.

An LLL approach and contexts of ndormal and informal learning which were included indirectly

and implicitly in the EQF and QEHEA have been stated explicitly in the TQF level descriptors.
Additionally, the aspect of moral issues and responsibiliti¢isarfield of work or study which was

also stated indirectly and implicitly in the EQF and the EMEA has been considered in the TQF
levels. Both aspects are very important both for the Bologna Process and as a dimension of participant
citizenship in soall issues.

Table 10 Elementsof Level Descriptors in the QEHEA and the TQF
QF-EHEA TQF Definition in the TQF

Knowledge and Knowledge Theoretical and/or factu&howledge involving the

understandin (theoretical and/o comprehension of facts, principles, theories and
g factual) practices related to a working or learning area.
AUtilisation of knowl ed:¢

-1}

Applying
knowledge and
understanding

transferring knowl edge
requires the ability to use logical, intuitive, and creati
thinking and dexterity, method, material, tools and
instruments acquired in an area of work or learning.

Skills (cognitive
or practical)

Utilisation of knowledge and skills in an area of work
and/or learning by taking responsibility and/or

displaying autonomy, determination and satisfaction
learning needs in line with lifelong learning approach

Competences
(responsibility
and autonomy)

Making
judgements

Variousmethodologies were examined while preparing the TQF level descriptors. It was considered
that adopting a holistic and systematic approach would be necessary for a framework to be
comparatively more effective, applicable, comparable and dynamic with hializzamd vertical
hierarchical consistency. Certain references, principles and rules were grounded as basis in the
preparation of the TQF level descriptors.

The following approach was followed in this regard.

i) The criterion considered has been to ensure that level descriptors meet the EQF in terms of all levels
and Dublin descriptors (QEHEA) in terms of levels of higher education qualifications. Since Dublin
descriptors are primarily implicit in the EQFgtle was no new or complex case in this regard.

i) Aspects and approaches such as LLL, and recognition efaroral and informal learning which
are seen as important Triirkiye and internationally, are included in the TQF level descriptors.

iii) School education (awarding with a degree or diploma) has been taken as a reference in creating
the hierarchy of levels in the TQF. Weblased learning and ways of nrfaxmal and informal
learning have been also considered.
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iv) ISCED approach has been grounded in the field of work and study from the first level to the eight
level: the approach from the broad field to the narrow field, programme and subject.

V) Horizontal harmony has been ensured between knowledge, skill and competence at the same level
while describing learning outcomes at each level.

vi) An approach from simple to complex, general to specific, concrete to abstract, no responsibility
to limited responsibility and full responsibility, and following instructions to team membership and
leadership has been adopted between levels.

vii) An approach from structured context to sestructured and nestructured contexts with
unexpected changes has been adapted from the first level to further levels.

viii) ATransfer what has been | earnt to other.
Dublin descriptors and is not provided explicitly, but implicitly is present in the EQF, and is implicitly

in the TQF, has been satisfied by ensuringyitsgematic inclusion with a reference to social and moral
issues, LLL, and noformal and informal learning.

i x) AContribution to the continuous devel opme
In parallel with the descriptors in the EQF, this approach has been included between levels 2 and 8 in
terms of LLL approach and included inthe lastfive vel s i n terms of fisens:
ethical issueso with the appropriate levellin

x) Non-formal and informal learning together with an LLL approach were considered through
hierarchy in levels where higher education qualifications exist.

6.3. SeliCertification of the TQF to the QF-EHEA: Addressing the Criteria

Criterion 1

The national framework for higher education qualifications and the body or bodies responsible for
its development are designated by the national ministry responsible for higher education

CoHE is the only national authority responsible for higher educati®iirkiye. CoHE initiated the
studies for the preparation of TYYC in 2006 by establishing a permanent commission and study group
under CoHE. The commission and study group prepared TYYC with the active participation of higher
education institutions (HEIs). The HEfsTurkiye introduced a pilot scheme for TYYC in 2009 and
initiated fully implementation in 2010. During the development of the TQF, the adaptation in the
higher education waswifter due to the experience of CoHE and HEIls on implementation of TYYC.

The CoHE Education Commission carries out work on all issues related to higher education
gualifications.

As the EQF NCP forurkiye, VQA collaborates with CoHE on all issues related to higher education
in Tarkiye. Since CoHE is also represented in the VQA Executive Board, adoption and
implementation of the decisions taken here proceed faster.

AN NQF Preparation Commission was established in August 2010, and CoHE actively participated
in this commission with their representatives and was actively involved in all stages of the TQF
development, approval and implementation.
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Criterion 2

There is a clear and demonstrable link between the qualifications in the national framework and
the cycle qualification descriptors in the European Framework.

Both frameworks are consistent in terms of comparability. The TQF is intended to be a clearer and
comparable framework, considering the main action titles of the Bologna Process and developments
in EHEA. In this regard, aspects including LLL, recognitiémor learning and sensitivity toward

social and ethical issues, which are implicit in European Frameworks, are levelled and included

explicitly in the TQF.

Although the TQF level descriptors comply with the cycle qualification descriptors in HiEHGA

in terms of comparability and recognition, they manifest a different structure seemingly with-the QF
EHEA descriptors as they use the similar definitions #wedapproach in the EQF. Some of the
Bologna experts in CoHE who were involved in the development of TYYC in line with tHeHEA

were also involved in the preparation of the TQF. Therefore, compliance has been easily ensured
between the TQF and the QFEMEAs in the descriptors of the TQF and the -BXHEA,
chronological and hierarchical association has been made in all concepts and levelling used in the
descriptors of the TQF. The TQF has ensured to meet the approach in-Et¢EdHollowing the
designatios made in terms of conceptual approach and the principles followed in #aelE¥ and

EQF. The descriptors for levels in the two frameworks were arranged in parallel level by level and
the text in the statements of learning outcomes was analysed: the oéthis analysis are provided

in the Annex 1. Tabl&1, below, presents the comparison of the levels of the TQF and tEH@A.

Table 11 Comparison of TQF Levels and €¢EHEA Cycles

5 6 7 8

TQF

Criterion 3

The national framework and itgualifications are demonstrably based on learning outcomes and
the qualifications are linked to ECTS or ECTF8ompatible credits.

The HEIs inTurkiye have adopted a learning outcomes approach since 2009 as a result of studies
carried out from 2000, whehtrkiye got involved in Bologna Process. Two arrangements became
milestones at national level. The first one is that the concept of learning outcomes was subject to
secondary legislation following the implementation of TYYC in 2010. The second one is that this
concept was placed in the law for courses, programme and diploma levels at the beginning of 2011.
ECTS became the official credystem of higher education Tirkiye by the legislation in 2011and

is stated in the | aw that ECTS credits are be
the HEIs on whether the courses and programme are linked to the learning outcomes and whether the
programme outcomes are linkemlthe national qualifications. Learning outcomes were defined as
knowledge, skills and competence in the applicable law. TEhlbelow, presents the ECTS credit
ranges in higher education.
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T¢rkiyeds view in this regard gets full scor
system by external quality assurance in the 2024 Bologna Process Implementation Report.

Table 12 ECTS Credit Ranges in Higher Education {RIHEA and TQF)

5 6 7 8

TQF

ECTS Cre 60 (wit

thesi s |
120 240* 240
120 (wi

progr a

*360 ECTS is required to graduate from programmes with six years of undergraduate education; 300 ECTS
is required for programmes with five years of undergraduate education.

Criterion 4
The procedures for inclusion of qualifications in the national framework are transparent.

The fulfilment of this criterion is explained under Criterion 4 related to the EQF referencing in section
5 of this report.

Criterion 5

The national quality assurance systems for higher education refer to the national framework of
gualifications and are consistent with the Berlin Communiqué and any subsequent communiqué
agreed by ministers in the Bologna Process.

T¢rkiyebds view in this regard gets full scor e
system, level of student participation in external quality assurance, level of international participation
in external quality assurance in the 2024dgoa Process Implementation Report.

The fulfilment of this criterion is explained under Criterion 5 related to the EQF referencing in section
5 of this report. The section below is inserted additional to the response for Criterion 5. The General
Board of CoHE is in charge of regulation, inspection and quality assurance of higher education.

The Councibf Higher Education sets the qualifications and objectives and these are implemented by
HEQB.

The General Board carries out these tasks through an Executive Board, whose members are selectec
among the General Board; the Higher Education Inspection Board, whose members are assigned from
nonmembers of the General Board with a procedure set outppial the Higher Education Quality

Board (HEQB). Studies of these three boards are evaluated by the General Board. Although CoHE
has established regulation, quality and inspection functions in three main structures, there is a
situation that is seeminghlyonflicting with the principle of segregation of duties. The Regulation on
Quality Assurance in Higher Education has a provision designed to make up for this contradiction
with external evaluation bodies.
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The duties of HEQB are to:

i) Define and submit for the approval of the General Board a national policy and strategy for quality
assurance and accreditation in higher education,

i) Support building internal quality assurance systems in the HEIs and provide them with guidance
on the issue,

iii) Organise training programmes, meetings, workshops and other similar activities to develop and
mainstream quality culture,

iv) Monitor activities regarding quality assurance systems in higher education and realise joint
activities at national and international level,

v) Set out and submit for the approval of the General Board the principles, quality indicators and rules
applied in external assessment and accreditation,

vi) Inform the HEIs of the external quality evaluations approved by the General Board as well as the
procedures applied in accreditation, and to issue publications,

vii) Draft the final report to include recommendations for quality improvements and submit to the
General Board by examining external evaluation reports following thewsalifiation and external
evaluation process prepared by higher education institutions

viii) Make a request from the General Board on an external evaluation at the expense of relevant
higher education institution in the event that a higher education institution has not undergone an
external evaluation which is required at least once eveeyears although it is overdue,

iX) Submit proposals regarding the external quality evaluations that have been performed in the HEIs
throughout the year, problems encountered and quality improvement process to the General Board at
the end of each year,

X) Present remarks to the General Board by examining registration applications of private law legal
persons applying to CoHE to become registered for carrying out activities in the area of external
guality evaluation and accreditation in the frameworkhef $et principles and rules; monitor these
organi sationsodé activities and obtain informat
or make a proposal to the General Board to terminate their registration,

xi) Represent the Board on quality assurance in higher education within international organisations,

xii) Share simultaneously the reports and opinions submitted to the General Council with public on
the website of CoHE,

Criterion 6

The national framework, and any alignment with the European framework, is referenced in all
Diploma Supplements

All HEIs in Turkiye are legally required to issue the diploma supplement for the diplomas of
associate, bachelor, master and PhD degrees according to their qualifications they provide. The
Supplement fully complies with the relevant Council of Europe and UNESCO formaulfitmeent

of this Criterion is also explained under Criterion 10 related to the EQF referencing in section 5 of
this report.
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Criterion 7

The responsibilities of the domestic parties to the national framework are clearly determined and
published.

The fulfilment of this criterion is explained under Criterion 1 related to thergf@Fencing in section
5 of this report.

6.4. SelfCertification of the TQF to the QF-EHEA: Addressing the Procedures

Procedure 1

The competent national body/bodies shall reference the national framework to the European
framework.

The response to this procedure is explained under Criterion 8 related to the EQF referencing in section
5 of this report. Additionally, as per the TQF Regulation, theatfification to the QFEEHEA shall
be performed within the referencing studies of the TQF to the EQF.

Procedure 2

The referencing process shall include the stated agreement of the quality assurance institutions
authorized in the country in the scope of the Bologna Process.

The response to this procedure is explained under Criterion 6 related to the EQF referencing in section
5 of this report.

Procedure 3
The referencing process shall involve international experts.

The response to this procedure is explained under Criterion 7 related to the EQF referencing in section
5 of this report. In the studies regarding the referencing of the TQF with the EQF and compatibility
with QFEHEA, Prof. Dr. Mile Dgelalija from Cr
as international experts and Edwin Mernagh from Ireland ah Hart from Scotland were
mobilised as consultants and technical experts.

The opinions of these experts are provided in the Annex 2.
Procedure 4

Referencing and the evidence supporting it shall be published. Each described criterion is treated
separately.

The response to this procedure is explained under Criterion 9 related to the EQF referencing in section
5 of this report. Additionally, the Seffertification Report will be published on the website of EHEA.

Procedure 5

The ENIC and NARIC networks shall maintain a public listing of States that have confirmed that
they have completed the referencing process.

Following the approval of the Referencing Report, VQA as the EQF NCP will notify the ENIC and
NARIC networks that referencing and sedrtification of the TQF with European Frameworks have
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been completed and will ensure the publication of the report on the website of the ENIC and NARIC
networks.

Procedure 6

The completion of the referencing process shall be noted on Diploma Supplements issued
subsequently by showing the link between the national framework and the European framework.

The HEIs have been issuing diploma supplements for all higher education qualifications from
associate degree to PhD degree since 2005 upon the decision of TitkEe has a high
performance in the use of the diploma supplement label. CoHE is providing diploma supplement label
for the HEIs as of 2016 to create a sustainable process.

T¢rkiyeds view in this regard gets full scor
Supplement in the 2024 Bologna Process Implementation Report.

The Diploma Supplement, which provides details to help clarify the knowledge and skills gained in
higher education, has been integrated into the Europass Documents framework, with its most recent
update being approved at the Ministerial meeting for thefgaan Higher Education Area that took

place in Paris in 2018. Within this framework, on 6 April 2022, the Council of Higher Education
resolved to provide the updated Diploma Supplement to students graduating from all levels of higher
education institutiongassociate degrees, bachelor's degrees, master's degrees, and doctorates)
alongside their diplomas at no cost, in one of the commonly used languages of the European Union:
English, French, or German. This supplemented document will be issued by higheticedu
institutions after conducting the necessary preparations, starting no later than the academicyear 2022
2023.

The response to this procedure is also provided under Criterion 10 related to the EQF referencing in
section 5 of this report.

6.5. Conclusion

The TQF fully complies with the QEHEA in terms of terminology and definitions, aims, scope,
instruments, target group, and stakeholders.

The TQF meets all setfertification criteria and procedural requirements. Accordingly: (i) the
responsible bodies have adopted and approved the TQF; (ii) transparent and comparable link has been
established between the TQF and the-EMEA; (iii) the TQF &ad qualifications are based on
measurable | earning outcomes and | inked to | e
of qualifications in the TQF will be transparent; (v) quality assurance systems are compatible with
the Berlin Communiqué athe other relevant agreed communiqué; (vi) in all diploma supplements,

the TQF levels and alignment to HHEA levels will be referred; (vii) responsibilities of domestic
parties with respect to the TQF have been clearly explained.

The TQF followed all the procedures of the-QHEA. Accordingly: (i) the authorised national
bodies actively participated in all stages of the TQF process, provided active support to the team
established exclusively for referencing, and supported theergfiag of the TQF to the EQF and the
self-certification process; (i) CoHE has been represented at all stages and actively involved in the
referencing process; (iii) an intense support and contribution have been provided by international
experts in the refrencing process; (iv) Th&Urkiye Referencing Report, in which criteria and
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procedures have been discussed individually, has been prepared; (v) the completion of the referencing
will be notified to the international community through ENIC and NARIC networks; (vi) the link
between the TQF and the (HHEA will be noted on Diploma $yplements.

Table 13 Comparison of the TQF Level Descriptors with the Cycle Descriptors of tHeHHA
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